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R.A.E. 
 
Title: Teaching for Understanding Approach in the English classes at Próspero 
Pinzón and Nuevo San Andres de Los Altos schools in Bogotá. 
Authors: Fernando Nieto and Julián  Libreros 
Publication Date: August 2016 
Key Words: Teaching for Understanding, teachers’ development, English 
teaching. 
Description:  
This Collaborative Action Research deals with the enrichment of English teachers’ 
pedagogical practice through a reflective process in two public schools in Bogotá 
city with the objective of applying an institutional approach which allows developing 
cognitive and socio-affective processes in the students.   
Sources:  
As a target to analyze and collect data, sources were used for this research work: 
planning class format analysis, area meetings acts, class observations formats, 
survey to the English teachers before the workshops, students’ notebooks 
checking, teachers workshops that contained: power point presentations, didactic 
unit format based on TfU principles. 
Contents:  
 Introduction: In this part, it is presented a general overview of the work, how 
the researchers identified a problem, the description of the context of the 
school where the research is developed, the legal documents that were 
revised and the previous studies about the two main concepts (Teaching for 
Understanding and English Teaching) that concern to this work. The 
Research Question that is going to guide this work is:  “How can the English 
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teachers at Próspero Pinzón and Nuevo San Andrés de Los Altos schools 
enrich their English teaching process through the application of the TfU 
approach?” The main objective of this project is to enrich the English 
processes of two public schools in Bogotá through the application of the 
Teaching for Understanding Approach in the English classes.  
 
 Theoretical Framework: Different assumptions and theories from some 
authors about Teaching for Understanding, Didactic Unit, English Teaching 
and Teacher’s Development give support to this work and make researchers 
to define TfU as the approach that has as main target to promote several 
skills in the students to understand their environment and what is learnt from 
it, in order to communicate ideas in a meaningful way. In the same mode, 
this work presents the reflective teaching as a process which the English 
teachers change, modify, learn and apply new elements to offer a better 
class to the students on the light of professional growth.  
 
 Research Methodology and Approach: It is a work based on Collaborative 
Action Research. Teachers answered a survey before the application of the 
workshops, they were observed, with their consent, by the researchers in 
one of their classes .Four workshops were developed with English teachers 
during four sessions with activities that enrich their knowledge about TfU 
approach. Through a reflective process, they were informed about important 
concepts and aspects of the TfU and they shared their teaching experiences 
to improve practices and the result of their students´ learning process. 
 
 Participants: Three English teachers from Nuevo San Andrés de Los Altos 
school and three English teachers from Próspero Pinzón school. 
Conclusions:  
 English teachers reflected about the importance of working in a collaborative 
way taking into account the design, presentation and evaluation of a topic. 
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 English teachers realized that the class has to be attractive for the students 
considering pupils´ interests and needs. 
 Schools have to provide more research spaces to discuss class 
development on the light of TfU principles. 
 This study impacted positively in the English area department at both 
schools because the conception of the institutional pedagogic approach was 
recognized by the whole group of teachers. 
References:  
For this work, researchers took theoretical foundations about Teaching for 
Understanding, Didactic Unit, English Teaching and Teacher’s Development from 
22 authors such as Blythe, Perkins, Cifuentes Garzón, Puentes Osma, Vasco 
Uribe, Ibañez, Pitluk, García Aretio, Harmer, Brown, Nunan, Broad and Evans, 
Grossman and Smagorinsky, among others. 
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ABSTRACT 
 
The purpose of this research is to enrich, whether it is possible, the English 
teaching processes implementing the principles of the Teaching for Understanding 
Approach at both schools. The TfU is a pedagogical approach that is characterized 
by the development of a class allowing the reflection, planning, design, 
presentation and evaluation of a topic to be carried out; based on the development 
of the understanding.  
The teachers from both schools took four workshops, which aimed to inform, 
reflect, enrich and transform their pedagogic practice through the application of the 
theoretical postulates of the TfU approach, to check some examples of didactic 
units explained by the researchers, and to design and present an individual micro-
teaching sample based on the TfU principles. All these workshops were formulated 
with the intention of fostering the teachers’ performance in their personal growth 
and professional l achievement.  
The research has focused on the three tasks, which are the identification of the 
theoretical foundations of the Teaching for Understanding Approach, English 
Teaching, and Teachers´ Development, the analysis of the development of English 
classes on the light of the TfU principles and the definition, application and 
evaluation of four workshops in which teachers of both schools take part of 
activities about principles of the Teaching for Understanding Approach. 
The practical stage was divided in four workshops. These activities were carried 
out through the identification, the explanation, the teaching, analysis, and 
explanation of the seven principles of the TfU approach proposed by Tina Blythe. 
Also, several activities were developed with the teachers of both schools aiming to 
foster the critical thinking and the communicative skills of the students. 
The workshops were allocated in four stages. The first one was named 
sensitization and contextualization, the second stage was the identification and 
analysis of the 7 principles of the TfU, the third stage made reference to the design 
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of  a group lesson and finally the fourth stage was named as the design of a micro-
teaching under the application of the seven principles of the TfU. 
The generated data have evidenced the importance of sharing knowledge among 
teachers in order to enrich the pedagogical practices to benefit the students´ 
learning processes. Also, it was concluded that principals and coordinators have to 
open more pedagogical spaces where teachers can develop useful activities. And 
finally it was evidenced that teachers can promote and encourage the 
creativeness, critical thinking, social relations and affective filter in their pupils, 
taking into consideration the students’ interests. 
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ABSTRACT 
El próposito de esta investigación es enriquecer, si es posible, el proceso de 
enseñanza del inglés implementando los principios del enfoque Enseñanza para la 
Comprensión en ambos colegios. La EpC es un enfoque pedagógico que se 
caracteriza por el desarrollo de una clase que permite la reflexión, planeación, 
diseño, presentación y evaluación de un tema basada en el fomento de la 
comprensión. 
Los profesores de ambos colegios tomaron cuatro talleres, los cuales apuntaban a 
informar, reflexionar, enriquecer y transformar su práctica pedagógica a través de 
la aplicación de los postulados teóricos del enfoque EpC, de revisar algunos 
ejemplos de unidades didácticas explicadas por los investigadores y de diseñar un 
ejemplo individual de micro clase basado en los principios del EpC. Todos estos 
talleres fueron formulados con la intención de fomentar el desempeño de los 
profesores en su crecimiento personal y realización profesional. 
Esta investigación se ha enfocado en tres tareas: las cuales son, la identificación 
de los fundamentos teóricos del enfoque EpC, la Enseñanza del Inglés y la 
capacitación docente, el análisis del desarrollo de las clases de inglés a la luz de 
los principios de la EpC y la definición, aplicación y evaluación de talleres en los 
cuales los profesores de ambos colegios tomaron parte de las actividades acerca 
de los principios del enfoque EpC. 
La etapa práctica estaba divida en cuatro talleres. Estas actividades fueron 
desarrolladas por medio de la explicación, la enseñanza, el análisis y la 
explicación de los siete principios del enfoque EpC, propuestos por Tina Blythe. 
También, varias actividades fueron desarrolladas con los profesores de ambos 
colegios, apuntando al fomento del pensamiento crítico y las habilidades 
comunicativas de los estudiantes. 
Los talleres fueron asignados en cuatro etapas. La primera fue nombrada 
sensibilización y contextualización, la segunda fue la identificación y análisis de los 
siete principios de la EpC, la tercera etapa hace referencia al diseño de una clase 
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y finalmente la cuarta etapa fue nombrada como  el diseño de una micro clase 
bajo los siete principios de la EpC. 
Los datos obtenidos evidencian la importancia de compartir el conocimiento entre 
los docentes con el fin de enriquecer las prácticas pedagógicas que benefician el 
proceso de aprendizaje de los estudiantes. También, se concluyó que los rectores 
y coordinadores tienen que facilitar más espacios pedagógicos donde los 
profesores puedan desarrollar actividades útiles. Finalmente, se evidenció que los 
profesores pueden promover y fomentar la creatividad, pensamiento crítico, 
relaciones sociales y el filtro afectivo en sus estudiantes teniendo en cuenta los 
intereses de los estudiantes. 
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INTRODUCTION 
 
Throughout time, around the world, policies, rules and regulations have changed 
essential processes such as economic development, working conditions, and 
education, among others which have changed people´s lives definitely. Referring to 
education, some laws and decrees have been established in the Colombian 
context during the last years with the intention of improving its quality.  
Currently, in the field of English teaching and learning, educational institutions have 
to follow: 1) the “Ley General de Educación”, 1994, 2) “Lineamientos curriculares 
para el area de idioma extranjero inglés", 1999 3),“Los Estándares Básicos de 
Competencias en la Enseñanza de idioma extranjeros”, 2006, 4) the Decree 1620, 
2013, which regulates the building of a pedagogical approach and a system of 
evaluation for every single school and, 5) the Program Colombia Very Well 2015. 
As a consequence of the policies described above, educative institutions have to 
choose the suitable approaches, methods and methodologies to work with, 
depending on the pedagogical model of the institutions.  
The public schools Próspero Pinzón (Kennedy) and Nuevo San Andrés de Los 
Altos (Usme), have built their pedagogical approach according to the laws and 
decrees mentioned above, likewise both schools adopted the Teaching for 
Understanding Approach (from now on called TfU), since 1998 to work in all 
classes. Since that time, in Próspero Pinzón School, only one teachers´ 
development program related to the theory of the TfU has been organized, it was 8 
years ago.  Besides, teachers who have been sent to work at that school do not 
know how to develop their classes applying the TfU theory and they do not realize 
about the benefits that this approach has. According to the information given, the 
TfU is not being applied at the school. 
On the other hand, in the Nuevo San Andrés de Los Altos school, an informative 
meeting was organized about the TfU approach only at the beginning of the 
scholar year, 4 years ago. The participants of that encounter were all the teachers 
of the school and it just only had as content the theoretical elements of the 
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pedagogic approach but they were not oriented on how to apply the TfU in classes. 
As result of that meeting, the teachers got some information about the approach. 
However, the approach has not been really adopted at the school, because in spite 
of the fact, it is in the legal documents, it is not followed in the pedagogical 
practice.  
In their Proyecto Educativo Institucional (PEI) both schools established that the 
principles of the TfU have to be followed by the teachers in their classes. This 
pedagogic approach seeks to use the comprehension of the world and the events 
of the daily life to offer the student a leading role in his or her learning process.  
According to Tina Blythe (1994):The principles of the approach are the following 
seven,  
1. To develop a topic in the class 
2. To check the previous learning 
3. To activate and to generate a context for the knowledge 
4. To provide and to enable practice 
5. To offer feedback 
6. To carry out a continuous assessment 
7. To formulate a goal or a target to improving 
Tina Blythe´s proposal related to the development of TfU was chosen to be carried 
out in this research project because its characteristics are in accordance to the  
scholar context of both schools. According to Blythe (1994), this theory 
summarizes the one given by Howard Gardner in terms of application in schools. 
Briefly, the origins of the TfU come from the Harvard University, where a group of 
researchers was interested in checking, analyzing and explaining how students 
understood and in this way to help rethink classrooms practices. Therefore, this 
theory has a direct relation with the context of both schools. It means that due to 
the population in the schools, it was easy to model a class under the principles of 
the TfU. 
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According to the theory in the application of the TfU in the English classes, the 
approach must be developed under the usage of a didactic unit. In other words, 
and according to Tina Blythe (2000), the application of the TfU is guided under the 
design and use of a didactic unit that contains: 1) generative topic, 2) 
performances of comprehension, 3) goals of comprehension and 4) evaluation in a 
constant way. All these united elements allow the understanding and learning by 
the students. 
As it was said, at Próspero Pinzón and Nuevo San Andrés de Los Altos schools, 
the teachers have to implement the theory of TfU in their classes through the 
application of a didactic unit. Both schools have a format (annex 1) where teachers 
plan their classes. These formats are revised in the English area meetings by the 
academic coordinator. It is important to mention that in these meetings, which are 
held every two weeks, in both schools, the main goal is to revise what has been 
developed in the English class in different grades. However, the meetings do not 
achieve their goal completely, because the coordinator just check the filled format, 
but it is not revised in detail. It means that it is not clear how the teachers are 
developing their classes and if they are applying the TfU principles. 
The results of these meetings were analyzed by the researchers based on a 
specific criterion. 4 area meetings were held in September and October in 2015 
(annex 2). The analysis of these meetings looked for some evidence about the 
application of TfU approach in the English class. After the analysis, it was found 
that in both schools the English teachers did not develop their classes following 
those principles as it is possible to see in annex 2. On the other hand, it was 
possible to see that these meetings need to take into account the planning classes 
in detail and the teachers need to be more active and they have to make 
suggestions in order to improve the pedagogic practice, in other words, to have a 
collaborative work.   
Based on the documents analysis and the analysis of the four English teachers´ 
meetings, it seemed that the TfU approach is not applied in those schools. In order 
to validate that information, the researchers applied different theoretical and 
20 
 
empirical methods during 2015, such as class observation, analysis of plan class 
formats, a survey applied to the teachers and analysis of students´ artifacts. 
1). The first method used was the non-participant observation of the classes 
(annex 3). During one week in August 2015, in three classes in tenth grade 
(approximately 30 students), six English teachers, the population of this study, 
were observed by the researchers. The objectives of the observations were to 
identify how the teachers managed their classes, how the environment inside the 
classroom was and in which way the English teachers followed and applied the 
seven principles of the TfU. These observations followed a table of compilation for 
the gathered information (annex 3). The criterion of analysis was based on: a) 
classroom management, b) knowledge of the subject, c) relation with the students 
and d) the application of the seven principles of the TfU Approach.  
The results of the observations showed that teachers have to organize and give a 
structure to their classes. The observations made evident the lack of structure in 
the classes. For example, the classes did not have clear goals, and the students 
did not know what the objectives are. At the same time, the activities were not 
linked among them in order to achieve a specific learning goal. Therefore, the 
observed classes do not follow any of the seven principles of the TfU. The 
development of the classes was focused on mechanical activities to develop 
writing and reading. For example, the teachers develop exercises where students 
have to translate sentences, complete or transform sentences. At the same time 
students have to read texts which they have to translate into Spanish or answer 
some literal questions.         
It was evidenced from the observations of the classes is that teachers developed 
their classes without any connection among the way they work in the different tenth 
groups. The English teachers apply different teaching strategies, such as 
explanation of grammar topics and to carry out grammar and translation exercises, 
without taking into account an organized planning class. Also, this analysis showed 
the lack of structure of the classes. It is understood by lack of structure, the 
development of the class that does not follow a sequence. First of all, the 
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objectives of the class are not clear. Also, the activities that were applied pointed 
out to different skills without being connected to a learning goal.  
On the other hand, from the observations, the researchers found that there was 
lack of contextualization at the time to teach the topics in English. It means that all 
teachers who participated in the study developed the activities in an isolated way, 
the activities were disconnected and they talked about situations which are not 
always part of the students´ environment, interests and needs. For example, in one 
of her classes, in 1001, a teacher developed some exercises about passive voice 
making translation from Spanish to English without taking into consideration the 
students´ interests or the context of the city; while in his class in 1002, another 
teacher developed exercises about past perfect tense, making an explanation of 
the grammar aspects and asking the students to complete some sentences suing 
the appropriate verb in the correct tense.  
It is totally clear that students of the same grade were practicing different topics 
without the necessary context to learn. It is important to clarify the concept of 
context. The English teachers just explain the grammar topics, but using isolated 
sentences which are not linked to a unique theme. Also, the examples used by the 
teachers referred to situations that are far from the students´ daily life. Likewise, it 
is possible to find in the class of a teacher, sentences that refer to “go to the gym”, 
or “visit New York the next weekend”. Other examples refer to touristic places in 
North American or European countries. 
As a conclusion of the class observation, it is possible to say that there is a big 
difference between what the theory mentions about the seven principles of TfU and 
the observed classes. In order to establish and to make evident the great 
differences that exist between the theory of the seven principles of TfU and the 
practice, a table which shows a comparison between the application of the seven 
principles of the TfU and the English classes observed in both schools was made. 
(Annex 4). 
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After revising the table, the researchers can affirm that, at both schools, English 
teachers must plan their classes under the structure of the TfU because this 
pedagogic approach have many advantages that being applied would enrich the 
teaching and learning processes. In terms of teaching and learning processes, the 
TfU approach develops the socio, affective and cognitive processes. The approach 
would improve the pedagogical practice because of many reasons, such as 1, it 
fosters the critical thinking in the students, 2, students realize that their likes, needs 
and interests are taken into account in order to formulate the learning goals, 3, 
their social abilities are developed through the activities designed, and 4, the 
affective filter is taken into consideration as an important part of the learning 
process to be encouraged.  According to Rogers (2003), and the socio affective 
field could be developed in terms of social interaction, self-knowledge, self-
regulation and motivation 
2). the second method used was the analyses of the plan class formats. As it was 
mentioned before, both schools had a format to design and prepare the classes. 
According to the dynamic of the school Próspero Pinzón, it was evidenced that in 
this school there is a format of planning class to be followed, which does not 
contain the seven principles of the TfU. Making a comparison between this format 
and the one given by the TfU, it was found that the institutional format filled by the 
English teachers just contains the activities that are going to be developed in class, 
but without any kind of description of them related to the TfU principles. According 
to the researchers´ point of view those activities do not promote neither 
communicative nor critical skills in the students. Besides in that school, it could be 
analyzed that, is not mandatory to fill in the class format and for that reason 
teachers do not do that.  
On the other hand, the school Nuevo San Andrés de Los Altos has a format in 
which teachers must write the plan of their classes. This format asks for specific 
information about the topics, the goals and skills to be developed, the activities, the 
resources used and the strategies to evaluate. Nevertheless, it is important to 
mention that the format does not follow the principles of the TfU evidenced inside it 
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and related to the results of the observation those classes do not develop and 
foster the critical thinking, creativeness, interaction and the communicative skills in 
students.  
As an example of the organization of the class as it occurs, it is showed a planning 
class filled by the teacher 1 of the school Nuevo San Andrés de Los Altos (annex 
5). she was in agreement to show this format. It is possible to see in this format 
that the principles of the TfU are not presented, because this form just only has 
spaces to write activities, it does not have where to write the principles of the TfU 
approach. In other words, this format is detailed in the activities, but those 
exercises are isolated because of the content of the format. 
After the revision of the annex 5, it could be concluded that the English teachers 
should follow the theory of the TfU in order to enrich the English learning process 
and to develop appropriated learning skills. However, the researchers established 
that the activities developed by teachers in the English class were not thought to 
work up the critical thinking in the students, the use of communicative skills and the 
development of socio-affective skills, as it is illustrated in the annex 3. 
3)The third source to gather information was the application of one survey (annex 
6) to the population of this research. It was made up by 6 English teachers (3 per 
school Próspero Pinzón and 3 per Nuevo San Andrés de Los Altos), who have 
around 8 years working at these schools and are distributed in all secondary 
grades. They were in agreement with this research, due to their concern about the 
importance of improving their pedagogical practice. The survey was oriented to ask 
about the teachers’ knowledge on the TfU approach, the information that they have 
had about this approach. Also, the survey was related to their classes, how they 
are planning and how they are teaching the English topics. 
 
The survey had eight questions. The detailed results are in annex 6. They showed 
that 4 out of 6 teachers did not have information about the approach that the 
educational institution had. 4 out of 6 teachers had not been at any teachers´ 
development program about the TfU. 2 out of 6 teachers knew information about 
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the TfU approach, these 2 teachers mentioned the use of videos, pieces of 
reading, listening exercises with current topics to catch students´ interests. There 
was a question that claimed to make teachers explain and describe the way to 
develop the English class, based on different strategies. Hence, each teacher 
mentioned several answers such as lecture, development of project, eclectic 
activities, etc. in the next question just 1 teacher said that there was a coherence 
between the TfU and the educational daily practices. The teachers mentioned the 
activities that they developed in their classes and finally they said that students had 
to be more active, participative and creative. Also, the results demonstrated that 
some of the teachers thought that it was very important to follow the pedagogic 
approach, but other teachers just considered that English could be taught inside a 
sequence but using different activities which belong to varied pedagogic 
approaches.  As a conclusion, it is important to mention that the teaching of a 
language needs to have a structure and a sequence, because, teachers cannot 
develop isolated activities without having specific goals. 
 
The last source to obtain information about the state of the TfU at both schools was 
the students´ artifacts, 12 notebooks from tenth grade students were taken (6 per 
school). It is important to say that the researchers took the notebooks at the end of 
the third term in the year 2015. The criteria to select the notebooks was those that 
belonged to the six best students in the class in terms of solving English reading, 
writing and grammar exercises, while the other six notebooks were from students 
who had some problems with the English class in terms of not getting good results 
in English exercises and  tests. 
 
The objective to analyze these notebooks was to see the process of the teachers 
and students in the development of the written activities. The results showed that 
the English classes followed a grammatical approach because teachers were 
teaching English topics just following the structures of the language. It was 
possible to see in the students´ notebooks, rules and formula of the English topics, 
and as practical exercises to translate sentences or to complete text, among 
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others. It is evident that those kind of exercises do not foster the critical thinking of 
students, the encouragement of communicative skills or the development of the 
socio-affective skills. 
 
The analysis of the results from the data evidenced that English classes, in tenth 
grade, at both schools, became in an isolated process with lack of sequence.  
Teachers have been developing their classes under their own “pedagogical 
approach choice”, mainly a structuralistic one and therefore the activities did not 
follow a structure with a specific goal.  
Because of the mentioned situations in the previous paragraphs, researchers 
concluded that the pedagogical processes in the English teaching at both schools 
do not have unique criteria. The learning students´ goals have not been formulated 
in a clear mode by the teachers. Each one of the notebooks seemed to have 
completely different objectives, methodology and way to evaluate. As a 
consequence, and according to the class observations, several students did not 
care about the explanation and the development of the activities without taking into 
account the answers and the possible corrections. 
From the above described situations, the researchers established that there is a 
contradiction between what the schools PEI say about the pedagogical approach 
to be followed (TfU Approach) and the way English teachers develop their classes. 
Taking into consideration the contradiction mentioned and the necessity to improve 
the English teaching process. This study is stated as the following Research 
Question: How can the English teachers at schools Próspero Pinzón and 
Nuevo San Andrés de Los Altos enrich their English teaching process  
through the application of the TfU approach? 
The object of study of this research is the English teaching process developed 
by the teachers of the two mentioned public schools and the field of action is the 
English teaching process based on the application of the Teaching for 
Understanding Approach. 
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The general objective to reach in this research is: to enrich the English teaching 
process of two public schools in Bogotá through the application of the 
Teaching for Understanding Approach in the English classes. 
  
Taking into account the general objective, the following are the specific objectives 
to reach the general one.  
1) To identify the theoretical foundations of the Teaching for Understanding 
Approach, English Teaching, and Teachers´ Development.  
2) To analyze the development of English classes on the light of the TfU 
principles. 
3) To define, apply and evaluate four workshops in which teachers of both 
schools take part of activities about principles of the Teaching for 
Understanding Approach. 
     To reach these objectives, the researchers are going to develop the following 
tasks: 
- Identification of the theoretical foundations of the Teaching for 
Understanding Approach, English Teaching, and Teachers´ Development.. 
- Analyzing the development of English classes on the light of the TfU 
principles.  
- Definition, application and evaluation of four workshops in which teachers of 
both schools take part of activities about principles of the Teaching for 
Understanding Approach.  
 
In order to contextualize the research in terms of backgrounds, it is important to 
make reference to some previous studies about the application of the TfU 
approach in the international, national and local context. The international studies 
are two: in Argentina and Spain, while in the local context, it is described one 
research in Pasto, and another one in the Rochester school and finally in the local 
context there are two studies in the Universities Nacional and Sabana.  
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In the international field, it was found that some teachers have applied the TfU 
approach. This is the case of teacher Paula Pogré in Argentina, who wrote an 
article, which was product of her research, about the teaching for understanding 
approach in 2007. The article is part of a book written by her (¿cómo enseñar para 
que los estudiantes comprendan? (2007), in which she establishes the guidelines 
to work with this pedagogic approach. It is important to mention that this research 
is about how to apply the TfU in any subject of knowledge. Besides, Pogré argued 
that the comprehension is a performance that people must develop with the help of 
the scholar context. Therefore, the article by Paula Pogré became a background of 
the current research because this teacher showed evidence about the structure 
and details of the approach and how a teacher could apply it in class. 
 
As conclusion, this study enriches the current proposal because Pogré gives some 
suggestions and results about the application of the TfU in classes. For example, 
she mentions the appropriate sequences to design a class under the principles of 
TfU. Therefore, it is important to follow her recommendations in the development of 
the English classes. 
 
Another international study was found in the “Revista Iberoamericana de 
Educación”. In this journal, Rosa Vázquez Recio (2011) published the results of a 
research made in a farm school called Bolonia in Cádiz, Spain. This research 
showed how the Teaching for Understanding Approach could be applied in the 
design of the English classes and how the teacher could work looking for the 
improvement of the students´ comprehension in a foreign language. The document 
had, as an objective, to point out the advantages of using this approach in the 
educative process to turn the learning in something meaningful. So, it was found 
that the research presents some characteristics about the way teachers adopt the 
approach and work with it. For example, the English class was structured following 
the steps of the TfU and after three months it was showed how the students 
improved their comprehension. 
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Also, the research establishes the process to apply the TfU in the English classes, 
which is to contextualize the English topics in a daily life field. Then, the teachers 
provide practice of the English skills taking as reference the daily life topic. In this 
way it is evident the teachers must follow the TfU approach in order to design their 
English classes. Due to this study is about the TfU approach, it was found that 
Vasquez Recio proposed basically the same steps which are proposed by the 
researchers of the current study. It means that the teacher has to contextualize the 
classes with a common topic for the students. Then, it is important to provide 
students of practice and opportunities to express what they think about the topic, 
and finally the teacher has to monitor all the students´ exercises guiding them to 
the understanding.  
 
In the national context, it was found the research carried out by María Betancourth 
and Elizabeth Madroñero (2014) developed in Pasto Nariño. This research study 
had as general objective to determine the effectiveness of the TfU as alternative 
didactic to improve the interpretation, and the oral and written production skills in 
English language in students of fifth grade at the school Centro Educativo 
Municipal La Victoria de Pasto. After the revision of this research, it was found how 
teachers in that school could apply the TfU principles getting good results. One of 
the conclusions of the research made by Betancourth and Madroñero is that the 
TfU approach really has a great effectiveness. The students of the school La 
Victoria improved their English level in some aspects, such as: written and reading 
skills. 
 
Another research that was carried out in the Rochester school shows how the 
school must organize its curriculum under the principles of the TfU. In this sense, 
the group of teachers makes a structure where all the subjects chose the same 
conciliatory topic to be developed in the classes. At the same time, it is important to 
mention that teachers should know the theory of the understanding and they could 
articulate the contents of the subject to the principles of the approach. As results of 
this research, the teachers of the school changed their practices because they 
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recognized the lack of structure into the classes and among them, therefore they 
redesigned the curriculum, obtaining improvement in the results of the subjects. 
 
In the local context, the teaching for understanding started in the mid 80`s through 
some curricular reforms which tried to improve the work in the school with the 
students. One of the first schools that applied this approach was the “Colegio 
Aleman”. This school took the TfU principles stated by Howard Gardner in the 
project zero to design the curriculum of the school. The school started to apply the 
TfU approach following exactly its postulates. According to what the school 
mentions, the students’ level improved after the application of the TfU principles, 
and the idea is to continue working under these postulates.  
 
On the other hand, the “Cambridge School” proposed in 1990 its curricular plan 
based on the principles given by Howard Gardner. Several studies and projects 
have applied the mentioned approach to improve the academic process of the 
students. For example, the research did in Universidad de La Sabana in 2011 by 
Ximena Del Pilar Bulla, Maria Jimena Escobar and Diana Madero. This research 
had as objective to manage the appropriation of the Teaching for Understanding 
approach at Cambridge school in the secondary level for the English classes.  As 
conclusion, this research found that it is outstanding that teachers keep a 
permanent and necessary reflection assessment of their pedagogical practice, 
because and according to the research the teachers´ job was going down. It 
happened due to the lack of continuous working and thought about the use of TfU 
principles.  
 
Another research that is taken as a local background is a specific case at 
Universidad Nacional de Colombia, done by the magister student Claudia Patricia 
Mejía Villagrán in 2011. This research wanted to show how the teaching for 
understanding approach was applied and adopted by teacher and students in a 
university context. A didactic unit was built and the teachers of the engineer 
program in an English module had to handle it and use it. As a result, it could be 
30 
 
established that if the teacher follows the principles of the approach, it is possible 
to prove result. After the application, a better organization of the classes was 
evidenced and the students felt that their English communicative performance 
improved. 
 
Mejía (2011) analyzed the situations that affected the lack of interpretation and 
production in English of the students inside the mentioned university. These 
situations found were the little structure in the English classes, the lack of 
sequence in the topics which are the content of the curriculum, and the absence of 
interest by the students. For these situations, she proposed the TfU as a possibility 
to improve the English classes in order to increase the students´ skills. Therefore, 
Mejía (2011) designed different classes that involved a group of students applying 
the TfU as didactic strategy for teaching English as a foreign language. She 
developed a pre-test, then an intervention and a post-test, in order to monitor the 
students´ processes.   
 
To conclude, Mejía (2011) affirmed that the students increased and improved their 
level of interpretation, the oral and written production was enhanced using the 
English language with the help of the application of the approach, Mejía presented 
the results in a quantitative form, and it is possible to say that the intervention had 
the hoped results.  
 
After the checking of the previous studies, the kind of research is going to be 
described and explained. This research corresponds to qualitative study due to the 
nature of the collected data, because all the information is depicted and analyzed 
in terms of opinions, reflections and descriptions of teaching experiences. 
According to Alvarez-Gayou (2003), the Qualitative approach has to deal with 
human experiences which affect daily life. Taking into account the research 
question, and the general objective, this research goes deep in the teachers´ 
practice more than the students´ job.  
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The paradigm of this research is the socio critical because this paradigm has 
relation with the change of practices of the human beings and therefore it has 
relation to the main objective of this research. 
It is a Collaborative Action Research. This is a methodology that helps to solve 
problems not only from the researcher´s perspective, it also supports problems 
from the community members and their contributions so the members can help 
with their participation and to be active not only observed members. About the 
theory of the Collaborative Action Research, the researchers mention Anne Burns 
who claimed in 1999 “Collaborative Action Research is a collaborative process 
emerging from the practical concerns of groups of teachers working in a common 
or similar context”.  
Collaborative Action Research allows the teachers to share common problems 
which affect their daily job and to work cooperatively to analyze what can be done 
to solve and to find a solution to the difficulty. This kind of research empowers the 
results because they are made by a group of people who belongs to an educative 
community, in special teachers, who are a strong task force for the scholar change. 
“Collaborative Action Research is a collaborative process strengthen the 
opportunities for the result of the research on practice to be fed back into 
educational systems in a more substantial and critical way”. (Burns, 1999, p. 13).  
This research study is organized in the following way: the introduction that contains 
the description of the problem, the research question, the objectives, the 
background, the population and the methodological design. Then, the first chapter 
makes reference to the theoretical framework, where an analysis of relevant 
theories that contributed to to the development of this research was made. In the 
second chapter the proposal is presented, described and carried out. On the other 
hand, the third chapter analyses the results obtained after the proposal application 
with the English teachers. At the end of the document, the conclusions, limitations 
and recommendations are presented.  
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1. THEORETICAL FRAMEWORK 
 
In order to establish a solution to the problem previously stated that was set out in 
Nuevo San Andres de Los Altos and Próspero Pinzon Schools in the English class, 
a revision of the specialized literature was described and analyzed in this chapter 
about the Teaching for Understanding Approach, Didactic Unit, Teaching 
English theories and Teachers’ development process, in order to provide a 
conceptual pillar to this research.  
 
 
1.1. TEACHING FOR UNDERSTANDING APPROACH 
 
The Teaching for Understanding Approach TfU is a pedagogic model to develop in 
class by teachers and students, involving seven principles to be developed, which 
are: provide a generative topic, checking previous learning, activate and generate 
a context, provide practice, offering feedback, carrying continuous assessment and 
formulate a goal to be improved, Blythe (1994).  
 
The origins of this approach come from the Harvard University, where a group of 
researchers was interested in checking, analyzing and explaining how students 
understood; these researchers like Howard Gardner, Tina Blythe and David 
Perkins looked for finding an answer for the next questions: How did students 
develop understanding?, How could teachers know if their students understood 
and supported the development of the comprehension of the world?.  Based on 
extensive study the three researchers conducted a project called “Project Zero” 
with the help of the Harvard Graduate School of Education. The project got results 
after working in a period from 1988 to 1995, those results helped to rethink the 
classroom practice in many aspects. Also, these researchers created the TfU 
approach which looked for facilitating the way students learn and teachers develop 
their classes. 
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According to Perkins and Blythe (1994) teachers were aware that their students 
often did not understand key concepts. For this reason, teachers looked for ways 
to help students develop better understanding and for these researchers; the 
process of understanding comes from the concept of knowledge. When someone 
knows something, this person can “bring it forth upon demand” (Blythe, 1994), it 
means that the student can demonstrate the skill he or she developed. In other 
words, “to understand is the ability of thinking and doing with flexibility since what 
you know” (Perkins 1999). Understanding goes beyond knowing, and it is a matter 
of being able to do a variety of thought-demanding things with a topic, for instance, 
to explain, to find evidence or to give examples. The researchers of this project,  
Fernando Nieto and Julian Libreros agree with this statement because the students 
have to be able to demonstrate what they know and to explain it, also the teacher 
is a guide to facilitate this process. 
 
In sum, the understanding process could be evidenced in a variety of 
performances, among them: The teacher motivates his students in order to help 
them to build knowledge, the class elements and conditions can motivate the 
students to learn but, at the same time, the students motivate themselves when 
they realize how their English level is and how it can be improved when using  
different learning communicative activities. It is important to say that in each 
English class, the seven principles of the TfU must be developed; all of these 
principles have their importance in the learning and teaching processes. The next 
table shows the process of the Teaching for Understanding in terms of Tina Blythe 
(1994). 
 
Table 1. Questions and elements of the Teaching for Understanding (Blythe, 
1994). 
 
Four central questions about the 
teaching for understanding 
The element of the teaching for 
understanding that goes up to each 
one of the questions 
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1. What do we have to teach? 
 
2. What is it important to 
understand? 
 
3. What do we have to teach to 
make the students understand? 
 
4. How can the students and 
teachers know what is 
understood and how can they 
develop a deeper 
comprehension? 
 
 
1. Generative topics 
 
2. Comprehension goals 
 
3. Comprehension performance 
 
4. Continuous Evaluation 
 
 
After revising the previous table, it is possible to conclude that according to Blythe 
(1994) the conceptualization of the elements in the Teaching for Understanding 
approach keeps a close relation to the seven principles mentioned in the 
introduction. Also, the showed table could be summarized as following: 
 Generative Topics: topics, questions which offer deep analysis, meaning 
and different perspectives in order to support in a good level the 
understanding in a student 
 Comprehension goals: concepts, processes and abilities that we as 
teachers look for our students to understand principally. 
 Comprehension performance: activities that demand the students to use 
their previous knowledge to get build their understanding of the topic to 
develop 
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 Continuous Evaluation: the students must know in a public way what is 
going to be evaluated and how the evaluation will be going on. At the same 
time the students must receive a report about their process. 
These elements are the core to develop a class following TfU approach and they 
are very useful to be developed in our research project because they provide the 
way to make progressively the process in a classroom. Additionally, and as it was 
affirmed previously, this research wants to enrich the English teaching process of 
the Nuevo San Andres de Los Altos and Prospero Pinzon schools, offering new 
and useful teaching elements for the teachers from both schools explaining and 
using the seven principles of the TfU proposed by Tina Blythe. 
Throughout time, the TfU has strengthened itself as an approach that has been 
used in Colombia during the last years, although the next studies are just 
application of TfU approach, it is necessary to mention them, because they are 
evidence of the use of the approach in our country and they have proven results. 
The following are some authors who have developed new theoretical patterns 
about the TfU approach with their researchers. For example, Jose Eduardo 
Cifuentes Garzón, candidate PhD in Education and Society of Universidad de la 
Salle. In his article Teaching for Understanding an option to improve education 
(2014) Cifuentes defined Teaching for Understanding as “the comprehension is a 
mental creation process, in which there are some changes facing a fact, 
phenomenon or situation, so starting from the previous learning rebuilding them 
with the new ones to come you can know or apply the new learning in everyday life 
context and new settings”. Another author is Osma (2001), who described the 
approach “as a pedagogical approach framed inside the constructivism that claims 
to help the teachers in the creation of a new pedagogical task”. 
On the other hand, it is possible to find that the teaching for understanding is an 
approach which allows a close work near the students; Vasco Uribe defined it as a 
“Travel towards the teaching” (2000). Vasco affirmed that the proposal of 
Comprehension makes an invitation for each teacher to be committed in the build- 
up of his-her own curriculum to make the students learn. 
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In this regards, Blanco (1985) described how the society, the space where the 
students performs themselves, the culture and the new pedagogic tendencies have 
an effect on the learning of a foreign language. Equally, the present study indicates 
how the teaching of English has been improving little by little getting a change in 
the stereotype and in the traditional way of teaching, centered on the teacher´s job. 
Summarizing the definitions built by the authors mentioned, it is possible to 
conclude that the TfU is recognized as an important and profitable pedagogic tool 
in order to develop thinking and understanding processes. Also, this approach 
moves the situations and the daily life events closer to the students´ knowledge, for 
that reason, the TfU needs to be applied in English classes taking into 
consideration that the context and the elements of the environment can be used by 
English teachers at the Nuevo San Andrés de Los Altos and Próspero Pinzón 
schools, in addition this is the pedagogical approach the schools decided to follow.  
In order to connect the theoretical foundations of the TfU to the goal of this 
research, which is to enrich the English teaching process of two public schools in 
Bogotá, it is necessary to take into account that the process of application the TfU 
approach in the English classes must be systematic and sequenced. Due to this, 
the TfU is considered as a pedagogical way of developing comprehension beyond 
the previous and basic information and, in the English class, this approach may 
become the support and enrichment of the English teaching process (planning of 
classes, use of strategies, materials and the development of evaluation) in order to 
make students develop, and improve the use of the basic English skills (speaking, 
listening, writing and reading) to establish interaction among them, sharing ideas, 
having conversations  in communicative situations.  
  
To reach the development of Teaching for Understanding approach in Próspero 
Pinzón and San Andrés de Los Altos schools located in Bogota, it is necessary to 
make teachers reflect about their job, make them think about how their classes 
have being made and what aspects can be changed or improved; after of reflecting 
about the pedagogical aspect, the theoretical and practical issues about TfU can 
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be informed to contextualize teachers. For instance, to provide tools to the 
students comprehend their environment, the information they get and learn, the 
way they get any kind of information and helping them to create explanations and 
descriptions of their environment or context. The researchers of this project define 
the TfU approach as a valuable pedagogical resource to provide a different 
panorama for the English teaching in two public schools, because the students can 
understand what they learn and how they learn.  
 
 
1.2. DIDACTIC UNIT 
 
The second theoretical part to be presented is the didactic unit, because it is the 
way in which the TfU approach will be presented in the English classes planning. It 
is important to mention its origins, and describe how this class planning tool was 
created. The didactic unit was used the first time by Henry Morrison in a plan called 
“Morrison Plan” created in 1920 and it gained popularity in 1965 and tried to give 
the learning into five different steps: Pre-test, teaching, learning checking, learning 
verification, correction (if it was necessary), final verification. Morrison established 
five different kinds of teaching depending on objectives, learning teaching 
processes and final product (1965): Scientific learning, appreciative learning, 
plastic arts learning, languages learning, practice drill learning.  
 
After Morrison, the didactic unit was conceived by Ibañez (1992) as the inter-
relation of all the elements presented in the learning and teaching process with an 
inner coherence and for a determined length of time. 
 
According to Escamilla (1993) the didactic unit is a way of planning the learning 
and teaching process based on a topic element that became the most important 
factor in the development, giving consistence and a meaning to the pedagogic 
planning. This way of organizing knowledge and experiences takes into account 
the context elements (knowledge level, socio-cultural level, familiar relations, 
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curriculum from the school and available resources), to check the development of 
the topic; choose the suitable elements and the correct patterns in the pedagogical 
job. All these elements aim to improve teaching and learning process with the 
students. This definition of a didactic unit has important elements for this research 
project because it provides specific thoughts related to the creation of a didactic 
unit since planning, developing and including cultural, familiar and daily life 
elements.  
 
Another concept of didactic unit is the one built by Fernandez (2009). This author 
explained that the didactic unit is a plan or a program of teaching with specific 
length of time. It is a didactic model which is linked to the constructivist theory. The 
main idea of the didactic unit is to guarantee a detailed planning of what is going to 
be done in the class. It is necessary to mention that this type of didactic unit must 
articulate the following elements: the goals, the contents, the activities and the 
methodology around an organized axis; for the Teaching for Understanding 
Approach is the generative topic. Fernández contributed a punctual object in his 
definition, the length of time, because if a group of English teachers want to 
develop a didactic unit with their students, the time must be considered as very 
important factor to formulate different stages of the planning process. Time is an 
element for the didactic unit proposal in this research project, which allow the 
planning and the length of the activities, it is going to be explained in the next 
chapter with the schedule.  
  
Currently, the concept of didactic unit is being developed by different authors, 
among them; Pitluk (2006) said that the didactic unit is a group of organized, 
systematized and nested activities that help to develop concepts, abilities and 
attitudes. These activities become integrated due to a series of actions with a 
different complexity. They are presented in an ordered form with a correct structure 
an articulation, giving origin to the final pedagogical projects. 
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After revising some definitions about didactic unit, it is concluded by the 
researchers of this project that its application depends on several factors, such as: 
the pedagogical organization of the school and how the academic coordinators 
check the development of the classes, how the topics and their application is 
carried out, on the other hand the teachers´ will is important because the way they 
work and their disposition can be factors that determine the development of a  
class with the application of the approach, and finally the relation to the pedagogic 
approach to be framed, that in this case is TfU. 
 
In order to apply the didactic unit under the seven principles of the TfU approach it 
is necessary to cover the following steps according to Bruner (1991): the first step 
is to formulate a generative topic and it has to fulfill four requirements; 1- it has to 
be central to one or more disciplines (subjects), 2- it has to be interesting to 
teachers and to students. 3- It has to be accessible to be developed with enough 
resources and elements to work with. 4- It must offer multiple connections with 
previous experiences or to be explored by the students. The second step is based 
on the generative topic and to state some understanding goals. These goals have 
to be several and they have to describe the achievable achievements in 
understanding as future performances in students. The third step is to frame 
some performances of understanding, they have to be formulated as introductory 
performances to gauge students, then the guided inquiry performances are 
checked in the middle of the unit and at the end the culminating performances, 
which synthesize and demonstrate the understandings developed in the previous 
stages. The fourth and last final step is to link the ongoing assessment, in this 
step the teacher has to provide the students with clear responses to their 
performances of understanding in a way that will help them improve the next 
performance; also the ongoing assessment fosters understanding, and it is not a 
simple evaluation.  
 
Taking into account that in the objectives of this research project, the design of a 
didactic unit was to set out a tool to enrich the English teachers´ praxis, it is 
40 
 
important to mention some theory bases of the didactic unit by Escamilla (1993) 
and García Aretio (2009). According to them, Escamilla stated that the didactic unit 
is a way to plan the learning-teaching process around a content element which 
become in the central concept of the process. The organization of the knowledge 
and experiences has to be based in a daily life context. García Aretio (2009) 
described it as a group of contents, elements, objectives, methods, strategies etc. 
which must be organized sequentially, this organization allows the students to 
watch out the results of the process they have done. 
Summarizing the previous statements, it is possible to establish the parts of the 
didactic unit: objectives, resources, activities, time, contents, curricular adaptations 
and evaluation. The didactic unit is the central element which allows the 
development of the Teaching for Understanding approach from a planning stage to 
a class development, the previous definitions provide a deal of objects as: time, 
organization, curriculum elements, familiar and cultural issues, objectives, methods 
among others; these objects have to be used in the design of this research as 
proposal because it implies to provide a new organization way of working in the 
schools. 
 
1.3. ENGLISH TEACHING 
 
The third theoretical part to be presented in this document is English teaching. 
Among the roles an English teacher has in the student’s learning process, he helps 
his students to develop and foster the communicative skills. The origins of the 
English teaching are associated to the teaching of Latin and Greek around 18th and 
19th centuries, when the grammar rules and syntactic structures were memorized. 
In the 20th century many issues started to appear in the English teaching, for 
example, the variety of teaching methods such us: the Audio-lingual Method in the 
50’s, The Silent Way and The Suggestopedia in the 70´s, The Communicative 
Approach and The Task Based Instruction in the 80´s. In the 21st century the 
English teaching has reached  different perspectives to work in, exploring in these 
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new horizons the verbal and non-verbal elements have appeared and they have 
been analyzed  with the intention of   having a more effective communication, 
focusing on the students’ features and even the environmental and cultural 
characteristics, as evidence of this evolution there are current methods such as 
The Lexical Approach started in the 90´s and recently Understanding Language 
Teaching in the 2000’s by Kumaravadivelu, that is described as a “Postmethod” 
which aims to develop an English teaching method analysis involving Learning, 
English Teaching and Teacher Education.   
Recognized authors in the field of English teaching and learning processes were 
consulted in order to support the proposal of this research project. Richards (2001) 
says that the teacher has to assume the role of facilitator and monitor rather than 
being a model to correct speech and writing and one with the primary responsibility 
of making students produce plenty of error-free sentences. So the teacher has to 
supply conditions to make students feel comfortable at the moment of making an 
error or committing a mistake, and he has to correct it showing that was done 
wrong.  
This author also establishes that class activities have to be designed on the light of 
having an accurate content but at the same time of developing a level of fluency in 
the students, so that the teacher has to design activities joining both aspects: 
accuracy and fluency. Activities oriented to foster accuracy have to be related to: 
reflect classroom use of language, focus on the formation of correct examples of 
language, practice language out of context, practice small samples of language, do 
not require meaningful communication; on the other hand, the activities oriented to 
the development of fluency have to content: a) a reflection about the natural use of 
language, b) a focus on achieving communication, c) meaningful use of language, 
that requires the use of communication strategies. An English teacher has to 
combine accuracy and fluency when the class activities are planned. 
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Richard´s theory makes also relevant the role of the teacher as a co-learner at the 
side of the students trying out new alternatives for enriching the learning process. 
For example learning through doing a manual activity, drawing or making out a 
story can be possibilities which the teacher can be beside the students being a 
learner too.    
The researchers of this project consider this theory very related to what the TfU 
approach states and due to that at Próspero Pinzón and Nuevo San Andrés de Los 
Altos schools, Richard´s theory contributes to extend the perspective of the 
teacher´s role in the classroom, and the way they develop their classes taking into 
account the context, materials, population and so on, and other factors that the TfU 
implies.  
In the same way, Omaggio (1993) considers that the teacher has to see the class 
context as a scenario of human communication and interaction where elements of 
human interactions like greeting-farewells, emotions and mood expressions are 
part of. Omaggio says that students acquire new structures only when we are 
exposed to "comprehensible input". A comprehensible input is defined as the 
groups of elements given by the teacher to the students with the objective of 
understand and be able to communicate in a group. During a class it can be 
carried out if a teacher sets up good conditions for the students, for example if the 
context is settled with enough aids like cultural elements that provide ideas and 
information, the students feel motivated. If they make a mistake during the activity 
or in their communicative productions they cannot feel ashamed and they can be 
without any anxiety or pressure to participate; so the students will feel comfortable 
and they can make an output with good content. 
Omaggio’s theories about context and comprehensible input are suitable to be 
used at Próspero Pinzón and Nuevo San Andrés de Los Altos schools, because 
the context of the teaching process has to be designed and created with the 
intention of fostering the students understanding of the new topic, it is one of the 
TfU approach objectives, easy and simple elements from the English language can 
be useful to activate learning and to get progress in the students´ learning process. 
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On the other hand the comprehensible input has to be used in the English classes 
at both schools, because the communication in English language using different 
skills is the main goal that teachers want to reach with their students, and the 
context provides these elements learning and using easy or demanding topics. The 
interaction among students can be done if the teachers at both schools provide 
their classes with elements and resources to make students feel comfortable and 
motivated. 
Bachman (1990) describes the English teacher as a facilitator of learning who 
enhances learners’ linguistic, cognitive, emotional, and social development making 
guiding activities and assessment next to the students. The mistakes and errors 
can be present but they are part of the learning process and the teacher has to 
explain why are not correct and engage the students to interact and communicate. 
Also, Bachman (1990) mentions that teachers have to inform students that to 
assess a topic or ability is with the objective of reaching a meaningful 
communication, not only giving a grade. So to asses a student does not have to 
become in a part of the class just to assign a grade, it has to be to check the 
process, but it has to be done continuous since the beginning.  
Bachman´s theory about teacher role and assessment is very suitable to Nuevo 
San Andrés de Los Altos and Próspero Pinzón schools because it describes the 
role of the English teacher with a different perspective, taking into account human 
dimensions and very near to the students in terms of communication. Also the 
assessment is mentioned as a process that has to be continuous and followed to 
reach a meaningful interaction among students using basic communicative skills. 
Harmer (2007) considers that the English teacher has to have many characteristics 
as follows: 1) teacher has to love his job, 2) he has to make his classes totally 
interesting and enjoyable, at the moment of speaking and talking to the students he 
has to have 3) proximity, 4) appropiacy, 5) movement, 6) contact, 7) good tone of 
voice, and 8) audibility. Even the seating arrangement is very important because it 
can determine if a teacher feels comfortable and self-confidence in the 
development of the teaching exercise.  
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Researchers agreed with Harmer’s ideas because a teacher´s explanation of a 
topic can be affected or a whole class can go wrong if a teacher does not speak 
loudly, if the teacher seems far to the students or if the teacher does not have any 
contact with the students. All these elements such as postures, eye contact or 
gestures are so important and necessary to be developed in the classroom; in 
many moments, the teachers forget that the daily life issues and events can be 
alternatives in the explanation or conversation with the students, the researchers of 
this project totally agree with being aware of having a right attitude in class with the 
intention of having a good pedagogic exercise. 
On the other hand, the class has to have different stages with the intention of 
having an organized exercise, on the students´ side the varied parts in a class help 
to avoid the distraction and the lack of attention. Harmer (2007) says that when an 
activity has finished and/or another one is about to start, it helps if the teachers 
make this clear through the way they behave and the things they say. It helps 
students if they are made clearly aware of the end of something and the beginning 
of what is coming next. Teachers frequently need to re-focus the students’ 
attention, or point it in some new direction. This Harmer´s postulate is actually one 
that the researchers of this project claim to become mandatory for the English 
teachers from Prospero Pinzón and Nuevo San Andrés de Los Altos schools, 
because the students need to get dynamic classes and, at the same time, the 
teachers have to check how they develop the class and if the class exercises, topic 
activities and explanations ensure the students´ understanding.  
A final important aspect, according to Harmer´s statements, is the way how English 
teachers can evaluate the results of the lessons and check them if they were 
correct or not, there are some alternative actions to make an evaluation, and the 
first one is asking some simple questions to the students about the lesson, was it 
interesting? Did you like the exercise? Did you find it useful?  The second 
possibility is to invite a colleague into the classroom to observe it and then to get a 
feedback with suggestions, the lesson could be recorded. A suitable English 
teaching exercise has to be developed taking into account a good number of 
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elements from the teacher, students, environment and class task; if the teacher 
can check them and evaluate the work with the pupils, and she is conscious about 
the things are well done and the ones that need to be corrected, to improve, to 
adjust, to incorporate, she is able of getting better results from the beginning to the 
end.  
Harmer´s postulates are needed to be applied in the English classes at Nuevo San 
Andres de los Altos school and Prospero Pinzon school; they demand to develop 
an introspective exercise from how teachers direct a topic in a class analyzing 
every stage and how the students get the topic, if the activities need to be 
corrected or changed, how the students are answering when they have to and if 
teachers´ attitude is the appropriate with the pupils in terms of respect, explanation 
and management of class moments. It is not easy in some moments to recognize 
that some features of the teaching exercise have to be changed or excluded but a 
good English class has to be dynamic and changing, because if it is repetitive, with 
non-corrected elements, it can become boring for the students and they do not 
want to be in this space or to work in it. This theory deals with TfU in the aspect of 
the teacher and the reflection of the job in the classroom, the students are not the 
only subjects who are evaluated; the teacher evaluates himself and how the class 
is made as a matter of changing aspects of his exercise and to renovate the other 
ones.      
Another theory to support this research proposal was Nunan´s. He has developed 
some theories and approaches about the English language teaching for example 
the Task Based Learning and the Communicative Language Teaching. He has 
researched a long time about methodology, syllabus design and evaluation related 
to English teaching finding the learner as an active subject involved in the 
classroom process. Additionally, Nunan  (2012) defined task as a piece of work 
that involves learners in comprehending, manipulating, producing or interacting in 
target language while attention is focused on meaning rather than in form, the task 
has to have a sense of completeness. The pedagogical tasks are those that occur 
in the classroom. 
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Table 2. David Nunan tasks. 
Nunan (2012) stated 9 tasks in that aim to see learners as the target in the 
teaching process; they are mentioned in the next chart: 
Involving learners in the teaching-learning process 
1 Make instructional goals clear to learners. 
2 Help learners to create their own goals. 
3 Encourage learners to use their second language outside of the classroom. 
4 Help learners to become more aware of learning processes and strategies. 
5 Show learners how to identify their own preferred styles and strategies. 
6 
Give learners opportunities to make choices between different options in the 
classroom. 
7 Teach learners how to create their own learning tasks. 
8 
Provide learners with opportunities to master some aspect of their second 
language and then teach it to others. 
9 
Create contexts in which learners investigate language and become their 
own researchers of language. 
Nunan, David. Practical English Language Teaching. (2012) 
To provide an active role to the learners, Nunan (2012) considers them as very 
important agents in the English class. To achieve that the English teaching has to 
be formulated in terms of providing enough help, examples and opportunities to the 
pupils to feel comfortable and with free choice to work in the class.  
The teacher, in Nunan´s terms (2012), is seen as a facilitator who has to ensure 
that the students go beyond the grammatical dimension of the English language, 
but the question for some teachers is How to do this classroom job? The answer 
starts from the curriculum planning, divided into three parts: 1)design, 2) 
methodology and 3) assessment / evaluation; all of them are checked and 
concerned with a previous election to have as main goal the student learning 
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process. These parts are so important to make a good and well organized class 
with the students, the researchers of this project want to provide and enable these 
steps in the teachers of the observed schools having sample exercises and finally 
to get a successful teaching exercise with the students because the intention is to 
develop an English class with a new way of working including a good planning step 
and an evaluation process seeing if the activities done were suitable, or if they 
need to be corrected or re-designed. 
David Nunan´s postulates contribute for this research proposal, because they 
involve many factors that are focused on teacher´s job and on students´ 
performance; a well-developed class can be done if the Task Based Learning 
postulates are applied. Nunan´s theory aims to integrate more elements from real 
life that come over the simple border of the classroom and work on planning, 
choosing and testing with clear enough resources to have a successful English 
class. This theory deals with TfU in the aspect of integrating more elements to the 
development of the pedagogical job for example the daily life things of the students 
as topic of a class; and also to make a continuous evaluation process in terms of 
interacting through a foreign language, in this case English, using different skills.  
To close the English teaching part it is necessary to mention two relevant principles 
about Brown’s theory. These principles show what to do in the classrooms to reach 
a satisfactory task with our students in order to keep understanding class activities 
all the moments.  
Brown has formulated two principles: the Cognitive one and the Affective one, 
these principles are helpful to develop a classroom job focused on the students´ 
necessities. The Cognitive principle aims to the teacher´s skills of educating and 
teaching, and how he must be aware of some elements presented in the cognition 
of the learner (Brown 2015). For example, the automaticity, the meaningful 
learning, the intrinsic motivation, among others can vary how the students 
understand and what they understand. Those aspects are relevant because every 
single learner needs to practice and secure the new information to learn; but also 
the teacher has to be aware of the students´ understanding level, how much they 
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understand, how much they develop their communicative skills and how the new 
knowledge can be built by the pupils. 
Another principle is the Affective one. Emotion is very necessary, not only for the 
learner but for the teacher, because if the teacher feels able to give the best 
personally and professionally, the learners will have a well-directed learning 
process. Apart from the principles referred, Brown (2015) establishes some 
variables in order to describe some the elements which are necessary for the 
teacher to promote a good English class. In Brown´s words “when a person is 
teaching children or teenagers it is mandatory to take into consideration the 
intellectual development, the attention span, the sensory input, again the affective 
factors and the meaningful language” (p. 87). So the target is not only to build and 
to share knowledge, it is to be aware how the pupils levels of attention are, how 
much they know about any topic, and if they understand it enough to demonstrate 
it.  
The researchers of this project completely agree with that statement due to the fact 
that a teacher has to do his best to understand the human and affective 
dimensions of the students to obtain signs to help the way of working in a class, so 
the way of working can be changed with the objective of catching the attention of 
the pupils or making activities to have an amicable atmosphere. This theory deals 
with TfU specifically in the understanding level of the students when they are able 
to interact, to share ideas in speaking and writing way about a topic and how the 
external and internal factors can stimulate or affect the learning process of them. 
Also, how the environment favors the teacher labor in terms of class elements, 
explanation, development of topics.  
The previous variables:  intellectual development, attention span, sensory input, 
affective factors and meaningful language, become important elements to the 
English teaching process. Although in many class situations, the emotional 
dimension is not taken into account by some teachers, they just explain and 
assess students and that is their entire class job forgetting that the students they 
have feelings and emotions. At Prospero Pinzon and Nuevo San Andres de Los 
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Altos schools, it is important that teachers and students share, communicate and 
express personals points of view in a class and beyond the classroom in the daily 
life spaces in order to build an appropriate learning environment. 
The understanding is the result of a pedagogical process that involves the context 
of the students and the use of it as a pretext to learn, to foster their critical thinking, 
the development of their affective filter and to demonstrate how much they 
understand (how they build knowledge). This research claims to enrich the English 
teachers´ practice through the application of the TfU, therefore when teachers are 
designing their didactic unit, they must think about students’ environment, 
classroom, emotions, difficulties, explanations; to facilitate their learning.  
 
1.4. TEACHERS´ DEVELOPMENT 
 
The fourth theoretical principle which forms this framework is Teachers´ 
development. Evans (2002) says that teachers´ development is an ideologically-, 
attitudinally-, intellectually- and epistemologically-based stance on the part of an 
individual, in relation to the practice of the profession to which she/he belongs, and 
which influences her/his professional practice. It is important to mention that this 
development could be divided in the personal and professional aspects. 
Another definition made by Broad and Evans (2006), shows that teachers´ 
development had as a central point the performance in the classroom. They found 
that there are four development stages when teachers are executing their 
pedagogical practice. They are: 1) survival stage, 2) consolidation stage, 3) 
renewal stage and 4) maturity stage. 
At the survival stage, the teachers realize that what they expected before starting 
teaching was not the real situation. It means that, theories about education are far 
from the context of our schools. The teacher at this stage just survives in the 
classes, feeling inadequacy and unpreparedness. 
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At the consolidation stage the teacher is focused more on the students than on the 
subject. Also, the teacher acquires some information which will be used at the time 
to design the activities for the students and starts to identify the characteristics of 
the groups of students in order to strengthen their knowledge. 
At the renewal stage, according to Broad and Evans (2006), when a teacher 
surpasses the previous stages, it is time to look for innovative elements, 
approaches, techniques and ideas, in order to improve the teaching process. This 
moment comes when a teacher feels that she/he has developed many activities 
and wants to refresh the way in which is teaching. 
Finally, at the maturity stage, the teacher has learned the basics of teaching, and 
feels secure and self confidence in their profession. For this reason, the teacher 
starts to look for deeper questions and answers. Those reflections are oriented 
towards the role of education in the society. Broad and Evans´ theory is focused on 
the growth of the teacher in professional and personal aspects; it takes into 
consideration the feelings, emotions and interests of the teachers. 
Another theory about teachers´ development was postulated by Grossman and 
Smagorinsky (1999) where cultural and social factors are very important in the 
English teaching exercise. 
The cultural factors in Grossman and Smagorinsky (1999) say that futures that 
motivate people´s activities and the sorts of tools they develop in order to help 
mediate on people´s progress related to the future. On the other hand, the social 
factors are all the beliefs and visions that teachers have about how a teacher 
learns to teach. These assumptions help to shape the way of teaching, because 
there are many factors and situations that make teachers feel tugged in the 
teaching exercise but they individually choose the most suitable way of working. 
The previous theories have suitable content to the context of Próspero Pinzón and 
Nuevo San Andrés de Los Altos schools because they describe how teachers can 
improve and renovate their habits of working in a classroom. Additionally, they 
have some useful characteristics to be applied in this research for instance the 
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cultural factors to use with the students to promote their learning and critical 
thinking to get advance in their lives.  
On the other hand, Timperley (2008) states that  teachers  must  integrate their  
knowledge  about  the  curriculum,  and  about  how  to  teach  it  effectively and 
how to assess whether students have learned it,  teachers  need  knowledge  and  
skills  in  assessment  to  maintain  a student focus: the ability to identify exactly 
what students know and can do is a prerequisite for teaching that is responsive to 
each student’s needs.  
The teachers have to evaluate their pedagogic practice with the students and 
realize if their job is reaching the demands of the everyday teaching seen them as 
to educate students, to provide them the enough tools to face the daily life world, to 
help them to discover the real context of their enriching growth and help them to be 
better people. The teachers have to change their conceptions about teaching only 
theoretical constructs in their classes, those constructs have to be related to the 
practice and give to the students’ elements that allow them building more learning 
opportunities.  
This theory is suitable for this research project due to the characteristic of self-
observation that teachers must have in the teaching exercise, also because it 
engages to identify the necessities of the students and, on the other hand, 
teachers   need  to  develop  the  self-regulatory  skills to  enable  them  to  monitor  
and  reflect  on  the  effectiveness  of changes they make to their practice. 
Teachers´ development is an important element that teachers from both schools 
have to be aware. It is, among other characteristics, an introspective and reflective 
exercise which the teachers analyze their performance in the classroom and their 
communication with the students aiming to improve and correct wrong aspects with 
the intention of offering better classes to their students.   
On the other hand, teachers’ development includes the use of many elements to 
evaluate students and to foster their attention focus; tasks that demand a lot of 
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skills to have a good exercise in the classrooms. Based on the previous reasons, 
the preceding theories contribute a lot to the promotion of this project research 
because the teachers and their role, the pedagogical principles and their 
characteristics will have a huge impact in the quality of the English classes at both 
schools. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
53 
 
2. PROPOSAL 
 
In this chapter the development of the proposal is described, explained, applied 
and evaluated. This chapter is divided into three parts. The first one aims to 
describe the six teachers who took part in this research in terms of personal and 
professional aspects. The second part makes the description of the proposal 
explaining it, while in the third part the proposal is developed evidencing its 
application. The researchers evaluated and analyzed the information obtained from 
those applications and they gave their points of view related to the results reached 
with the proposal, making a very detailed description.  
 
2.1. POPULATION DESCRIPTION 
 
In the following paragraphs the researchers describe the group of teachers that 
work at Nuevo San Andres de Los Altos school and Prospero Pinzon school.  This 
proposal was settled with 6 English teachers (3 per school); the teachers from 
Nuevo San Andrés de Los Altos are professionals in education who are in charge 
of teaching English and Spanish. The first stage of the proposal aims to describe 
the teachers in their personal dimension and the teaching profile. It is important to 
mention that the three teachers of both schools agreed to participate on the 
research and they are conscious that their practice needs to be improved for the 
benefit of the teaching and learning process. 
The first group of teachers work in Nuevo San Andrés de los Altos school and they 
are going to be identified with the numbers from 1 to 3: teacher 1, she is 39 years 
old, she is a teacher in elementary and high school; she is a professional in 
education with emphasis in English teaching, she has 15 years of experience in 
teaching English and working with students from elementary and high school 
levels, and she has been working at Nuevo San Andrés de Los Altos school for 7 
years. She has taught English in elementary and high school. In the year 2015 she 
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was in charge of English in cycle 4, it means she taught English in eighth and 
ninth. Currently she is teaching to in primary school with fourth and fifth grades.  
In relation to her mode of working, she is a very strict teacher. She is very serious 
and she likes her classes with order and discipline. She organizes her classes with 
demanding activities for her students, she prefers students working in written 
exercises rather than in speaking exercises, she says that she does not like facing 
any kind of disorder in the class. 
Teacher number 2: she is 28 years old, she is a professional in education with 
emphasis in English teaching; she is a teacher in primary and secondary levels, 
she has 6 years of experience in teaching and she has been working in Nuevo San 
Andrés de Los Altos school for five years and a half. She has taught in primary in 
fourth and fifth grades, and in secondary in sixth and seventh grades. In 2015 she 
taught in cycle 3 with fifth and sixth degrees. In the year 2016, she is respectively 
in charge of sixth and seventh degrees.  
Talking about her profile and her methodology, she is a very active teacher, she 
likes working outdoors to give a different atmosphere to her class, and she prefers 
teaching the English topics through movies and videos taken from different 
sources. She is not so demanding, she is very relaxed and calm; however she has 
to control the students to keep their attention and to have a good behavior. She 
uses didactic materials such as videos, movies or songs in order to get the 
students´ attention, but they are necessary tools that she uses in her classes to 
foster students´ skills and to check their progress based on their productions and 
development. 
Teacher number 3: he is an English teacher in Nuevo San Andrés de Los Altos 
school and he is one of the researchers of this study. He is professional in 
education with emphasis of English teaching. He is 32 years old, he is a teacher in 
secondary school, he has eleven years of teaching experience and he has been 
working in this school for five years and a half. He likes to work in this place and he 
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has always taught in cycles three, four and five and this year he continues with 
these cycles. 
Describing his way of working and his characteristics as teacher, he is a very 
serious teacher. He likes order and discipline but when those elements are set up 
among the teachers and students with respect. On the other hand, he has to work 
more deeply on communicative skill as speaking and listening, because he focuses 
his classes on the development of reading and writing. He manages his classes 
with order, discipline and respect. The class environment is suitable in order to 
develop communicative skills. However, the exercises should be more varied and 
no so exhausting, avoiding the repetition of guides, drafts and pieces of reading.  
The group of teachers from Próspero Pinzon school has a special characteristic. 
Two teachers are professionals in education with emphasis in foreign languages 
and one of them has a specialization in education, another teacher is professional 
in International Business but she made an updating course in pedagogy, and she 
has an international certification to teach English. They teach English to the 
students in high school grades. They are going to be described in the next aspects: 
personal and professional, they had a good disposition and collaboration during the 
development of this research, and they think that to use the institutional approach 
can change the teaching panorama and practices for the English subject. 
Teacher number 4: she is 40 years old. She is graduated from Universidad 
Pedagógica in English teaching; she has 15 years of experience as a teacher. She 
has worked at Próspero Pinzón School for 9 years, she has taught Spanish and 
English in high school.  She worked in the year 2015 with 10th graders students. 
She is a very tough teacher and she has developed different projects with the 
students, for example to make a small newsletter, to publish some pieces of writing 
with the students in several educative blogs. She likes to order the classrooms in 
varied ways and organizations to give a good atmosphere to her classes; also she 
uses varied activities such as role plays, games, cooperative and group reading 
among others. She is very collaborative and sympathetic.  
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Teacher number 5: she is 45 years old, she is professional in education with 
emphasis in English teaching from Universidad Pedagógica, she has 21years of 
experience as a teacher, and she has a specialization in education. She has 
worked at Próspero Pinzón for 12 years with 11th graders teaching English, she is 
the only English teacher who took the Teaching for Understanding course with 
Monserrate University in 2008; the name of the course was “E.P.C Una ruta al 
cambio escolar”. She started the project “English day” 6 years ago with varied 
artistic and creative activates to the students and it became in an institutional 
activity that is developed by the students and the teacher with very good results. 
She has a demanding way to work with the students and she likes to design her 
own material to work in class, for example she creates her own guides, she has 
made some video and cartoons that have been used in her classes. She is a very 
collaborative person in the workshops because she likes to update her knowledge 
and to know new information about the teaching job. 
Teacher number 6: she is 31 years old; she is a professional teacher from 
Universidad de Ibague in International business but she made an updating curse in 
pedagogy. She has 6 teaching experience years. She has worked during 6 years 
at Prospero Pinzon School teaching English with 9th and 10th graders. She is very 
approachable with the students and she has an active and artistic role in the 
classes. She was a little skeptical about using the institutional approach with her 
classes because she said that it was very hard to use it even if the teachers know 
something about TfU, and to apply the proposal in the classes could be a hard task 
to be done in the school. But then she realized that working with it can be good for 
the subject and her professional development, due to the workshops made with the 
teachers. 
After describing the English teachers at both schools, it is time to explain what the 
development of the proposal was in terms of time, physical spaces and division of 
the workshops. 
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2.2. DESCRIPTION OF THE PROPOSAL 
 
The proposal was developed with the 3 English teachers from Próspero Pinzón 
and the 3 English teachers from Nuevo San Andrés de Los Altos schools to enrich 
the English teaching process. The development of the proposal was carried out 
through the identification, the explanation, the teaching, analysis, and application of 
the seven principles of the TfU approach proposed by Tina Blythe, developing 
several activities with the teachers of both schools aiming to foster the critical 
thinking and the communicative skills of the students. 
The application of the proposal took place in 6 sessions in each school. The 
sessions were scheduled in the following dates: January 13th, 21st, 22nd, 25th, 26th 
and 27th and each meeting lasted approximately 2 hours. That schedule was 
agreed among the researchers, the coordinators, the principal of each school and 
the teachers, the decision was made based on the fact that during those days the 
students were absent and the time was totally available to work in the workshops, 
also the principals of both schools suggested to work during the week called 
“Semana de Trabajo Institucional”. In order to develop the proposal it is suitable to 
follow the next stages, designed by the researchers: 
1. Sensitization and contextualization 
This stage was intended to inform the teachers about the dates for the 
development of the activities and methodology to work with. 
2. Identification and analysis of the 7 principles of the TfU 
This stage aimed to the recognition and reflection of the approach through the 
explanation and exemplification of each principle.  
3. Design of  a group didactic unit 
At this stage, the group of teachers designed a class in which the seven principles 
of TfU were present. The idea of this stage was that all teachers expressed their 
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opinions creating a class in a collaborative way where the students could develop 
their critical thinking and their communicative skills in English. 
4. Design of a micro-teaching under the application of the seven principles of 
the TfU   
The teachers from both schools designed and developed a practice teaching 
exercise with goals which were related to the seven TfU principles and its 
development of critical thinking and communicative skills. The English teachers 
took into consideration the theoretical information provided by the researchers, and 
started to design and plan a micro-teaching applying the seven principles of TfU. It 
is important to mention that this micro-teaching was the route the teachers wanted 
to develop their English classes in a short future term in both schools, using the 
institutional approach with the intention of improving the learning teaching 
processes. 
 
2.3. DEVELOPMENT OF THE PROPOSAL 
 
As it was mentioned in the previous paragraphs, the proposal has four stages. 
Each stage has specific steps which are going to be explained and described in the 
next parts. 
 
2.3.1. STAGE 1: SENSITIZATION AND CONTEXTUALIZATION 
 
Objective: To set a context to the teachers about the seven principles of the TfU 
approach and how they can be applied in an English class 
Date: January 13th 2016 
Place: Próspero Pinzón and Nuevo San Andrés de los Altos schools 
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Length: 1 hour (10:00 a.m. to 11:10 a.m. at Nuevo San Andrés de Los Altos) 
(12:20 p.m. to 1: 30 p.m. at Próspero Pinzón) 
Description of the activity:  
1. Introduction (10 to 15 minutes): the researchers informed dates in which the 
workshops were going to be developed in each school. Also, the English teachers 
were told about what they were going to develop in each workshop. At the end of 
this introduction, teacher had the chance to ask questions or to express their 
doubts about the work to develop. At school Nuevo San Andrés de los Altos, 
teacher Marcela asked: “will we have enough time to develop the workshops?” 
teacher Lucía mentioned: “does the principal of the school know about the 
development of these workshops?”. Those doubts were solved by the researcher. 
At Próspero Pinzón school teacher Magda asked. “Is it really possible to develop 
the workshops in our classes?”, another questions made by teacher Leidy was: 
“are the students going to know the intention of these meetings?”. The researcher 
clarified those questions in order to make teachers feel comfortable with the 
activities.  
2. Development: The researchers talked about the activities to the teachers in 
detail. First of all they explained the importance of working with the institutional 
approach, the advantages of having a cooperative work and the reason of 
developing this research proposal. Then, they socialized the methodology which 
was the workshop. These workshops were divided in four stages: first, sensitization 
and socialization of the research proposal, of the content and methodology to work 
with. Second, identification and analysis of the 7 principles of the TfU by Tina 
Blythe. It is important to mention that her theory was selected because it is 
coherent with the pedagogical principles of both schools and the linguistic policies 
proposed by the Ministerio de Educación Nacional. Due to this reason it is suitable 
to apply it, due to the characteristic of working in group and to aim to a specific 
objective in common. Third, the design in group of a micro-class in English to 
develop critical thinking and communicative skills, and fourth, the individual design 
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of a class applying the principles of the TfU in order to foster students´ learning 
process. 
This meeting was held in the second day of the institutional and pedagogical 
working week, January 13th 2016 at both schools. The researchers asked the 
English teachers what they knew about the TfU approach, for example, theoretical 
principles, authors, lesson application. At Próspero Pinzón school one answered 
that they knew that TfU is the institutional approach at their schools; also she said 
the TfU approach was created at Harvard University. Finally, one teacher said that 
Howard Gardner was a very important person in TfU because she studied a course 
about this approach and Gardener´s postulates were checked and analyzed, as a 
result of this process she learned about how to develop a class, how to apply the 
approach in the learning-teaching processes with the students. At Nuevo San 
Andrés de Los Altos school, just one teacher mentioned that she knew some 
information about the principles but she did not know them in detail. 
 All this information was useful to establish an amicable environment to develop the 
workshop, it means, to offer new ways to improve the English teaching process by 
means of acquiring, checking, analyzing and using the TfU principles proposed by 
Tina Blythe in class. Then, the 7 principles were described by the researchers. The 
teachers at both schools expressed their confusion because they did not know the 
principles and even they did not know how to use them in a class. For example, at 
Prospero Pinzon school one teacher expressed her confusion when the 7 
principles from Tina Blythe were described, also she added that these principles 
could not be possible to be used in class because they needed to be checked 
previously and then they could be applied in class but the researchers clarified that 
it was the main target of the next workshop, how to use them in an English class. 
The other two teachers did not mention anything about the possibility of using the 
principles in the classes.  
At San Andres de Los Altos school, a teacher said to the researcher that the 
application of the seven principles seemed interesting for the English class but they 
should be checked. It was clarified that the next step to be done with the teachers 
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in each school is to identify and explain the seven principles of the TfU. The rest of 
the teachers seemed interested about how seven principles could make better the 
way of working English in their classes but they said that the explanation stage was 
totally necessary.  
3. Teachers´ Interventions and Reflections:  two of the three teachers at Nuevo 
San Andrés de Los Altos school had several doubts about how to apply the seven 
principles and about some elements of the theory, for example the teacher Lucia 
Plazas said that the application of seven principles looked nice but the step from 
theory to practice needed an example and a stage of explanation, the answer was 
that the next workshop had as objective to identify and to analyze the 7 principles 
of the TfU. The teacher Marcela Cely told the researcher Fernando Nieto the 
clarification of how the students could help in the process of design of an English 
class, the researchers said to her that the students gave their ideas to formulate 
the starting point in the format of the class (Didactic Unit) and the next step was to 
use them joined to the grammar topics to develop a class. The activities had to 
have different ways to apply such as reading activities, role plays, writing tasks and 
so on; finally the researcher mentioned that in the next workshop the objective was 
to explain and analyze the seven principles of the TfU.  
The teachers seemed interested at San Andres de Los Altos school about sharing 
a pedagogical experience and acquiring innovative elements for their daily job 
because the teacher number 1 said to the researchers that this approach could 
change the way of working with her pupils, the teacher number 2 mentioned the 
necessity of changing the atmosphere and the methodology an English class, the 
students need more participation and a different role to play in class. They 
expected the coming meeting because of the comments of the teachers who said 
that it would be motivating to know the principles and how they were used in an 
English class. Also, the teachers realized that the lack of using the institutional 
approach caused a leap between the principles of TfU and the daily practice in the 
classrooms. Also, the difference between theory and practice do not permit to 
develop critical thinking and communicative skills. The teachers demonstrated 
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interest and willingness to adopt the TfU progressively with the help of the 
workshops and the theoretical content.  
At Próspero Pinzón School the 3 teachers expressed some doubts about the 
theoretical elements of the approach, they said to the researcher that an 
explanation stage was totally necessary and the 7 principles from TfU needed to 
be clarified. The researcher answered that the next workshop was directed to work 
on this part of the approach; moreover the teacher Liliana Herrera mentioned that 
the institutional approach had to be applied in the school but not only for the 
English area, to improve the way of acquisition and appropriation of the approach 
elements all teachers should applied in their classes  .  
 Also, one teacher showed herself reluctant about the application of the seven 
principles of the TfU, because in her opinion she said that there was a lack of 
relation among the 7 principles from TfU and the role of the students in a class, the 
researcher said to her that the principles were framed as an objective for the next 
workshop. About the students´ role that was one of the parts of how the class had 
to be done and fostered the teacher added that an English class could be made 
with different approaches not only the TfU. But the researcher´s answer was 
directed to use the institutional approach because of its advantages. However, 
after the explanation of the researcher, she got the commitment to collaborate and 
to make a revision about the explained information about the TfU. The 3 teachers 
were in agreement that they had to look for information about other elements to 
improve the teaching process such as some data or ideas about the TfU, and its 
origins. On the other hand, they expressed that the school had to make evident the 
pedagogical approach chosen. 
4. Researchers´ Reflections: the researchers reflected saying that it would be 
rewarding if the English area meetings had more moments to share pedagogical 
experiences, doubts and how they could be solved in a group mode, unfortunately, 
the time is very limited. The English teachers showed disposition and good attitude 
towards the workshops and the proposal content, because the coming workshops 
had interesting content for them. 
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Another reflection is that unfortunately the schools do not open enough spaces for 
the teachers in order to develop meetings which bring benefits for the students´ 
learning process. It is sometimes useless to carry out meetings that do not have 
useful components. The pedagogical spaces must develop more strategies and 
methodologies that help teachers to foster mental complex processes in the 
students.    
On the other hand, the English teachers at both school demonstrated that it is 
important to have a goal in order to develop the pedagogical practice. When 
teachers realized that when there would be a connection between what the theory 
says and the practice in the English classes, they showed willingness to work 
together and to design excellent classes.   
5. Conclusions: The workshop number one was a very interesting exercise which 
the 6 teachers from both schools demonstrated interest for learning about theory, 
and at the same time they expressed opinions about the TfU approach. They 
showed commitment to learn and to apply the institutional approach that has not 
been used during a long time and the workshops were seen as an opportunity to 
acquire new knowledge; the next workshop was described by the researchers as 
the explanation stage of the seven principles of the theory.  
 
2.3.2. STAGE 2: IDENTIFICATION AND ANALYSIS OF THE 7 PRINCIPLES OF 
THE TFU 
 
Objective: to identify and analyze the seven principles of the TfU in order to apply 
them in the English class. 
Date: January 21st  2016  
Place: Próspero Pinzón and Nuevo San Andrés de Los Altos schools. 
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Length: 3 hours (1:00 p.m. to 4:00 p.m. at Nuevo San Andrés de Los Altos) (12:20 
p.m. to 3:30 p.m. at Próspero Pinzón)  
Description of the activity:  
1. Introduction: the researchers shared the agenda to be developed in this stage. 
Agenda to develop the workshop: 
1. Organization of the meeting. 
2. Inquiry about the previous knowledge.  
3. Presentation of the researchers about the TfU principles and its application 
in an English class.  
4. Development and discussion about the slides of the presentation. 
5. Teachers´ opinions after the presentation  
6. Closing and ending of the meetings figuring out conclusions. 
2. Development: Making reference to the first point of the agenda, the researchers 
established the steps to follow and they organized the teachers to develop the 
work. The organization consisted in describing the points of the agenda during the 
meeting. The researchers established that in this session it was going to be 
presented a group of slides where they could see and identify the features of a 
class designed under the seven principles of the TfU. All teachers worked as a 
group in order to develop the exercise. 
The second point was about the previous knowledge about TfU principles. The 
researchers asked the teachers what information they knew about the TfU 
approach, about the TfU principles and how to apply them in English classes. 
In the third activity of the agenda the researchers made a presentation using some 
slides (annex 7). The first slide contained a brief definition and explanation of the 
TfU approach. The objective of this slide was that teachers could compare what 
they searched and know and what the theory is. 
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From the second slide, the presentation made evident the descriptions of the 
seven principles accompanied with examples, these examples were based on a 
generative topic chosen previously by the researchers. The topic was “Music as a 
daily life element”.  Then, some exercises were assigned to be developed by the 
three teachers in order to apply the theory in practice. 
Exercise 1: to present the topic towards the students 
Exercise 2: to join the topic chosen with English grammar tense and the 
socio-pragmatism. 
Exercise 3: to create a sample of an activity based on the generative topic 
shared and the grammar tense and the socio-pragmatism. 
After these exercises, teachers shared their examples and their ideas about how 
they could apply each one of the principles of the TfU approach in their English 
classes. 
To end up this meeting, it was mentioned that for the next reunion the objective is 
to design a micro-teaching exercise to be applied for the English teachers. The 
arranged meeting was held on the 25th, 26th, and 27th of January of 2016. 
3. Teachers´ Interventions and Reflections: The development of this second stage 
was done in an English teachers´ meeting in each school. First, it is going to be 
described the activity held at Próspero Pinzón School. The researchers introduced 
and described the seven principles of Teaching for Understanding by Tina Blythe. 
After presenting the topic, some questions were formulated by the researchers that 
aimed to know if the teachers made a previous revision related to TfU concepts. 
Teachers 4 and 5 answered about the Zero project and its importance in the TfU 
origins, how it was developed and when. On the other hand, teacher 6 mentioned 
that TfU aimed to help the students to understand their environment and how it 
worked, and to explain it. All this information was useful and it was evidenced that 
the teachers were interested and they wanted to know about the content of the 
project. It was showed in a power point presentation (annex 7) the origins of TfU 
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approach, where it was created, and the contributions to the current pedagogical 
job. 
After the presentation, the theoretical postulates were presented and explained 
with the seven principles. Also, it was showed the way how the teacher develops a 
class, how a topic had to be explained and worked, and how students 
demonstrated the students´ understanding   could be evidenced by the teachers. 
Teachers 4, 5 and 6 made several questions about these postulates, for example: 
How could you evidence that a student is learning? How could you change the 
students´ perception about the English class? What elements are necessary to 
allow the understanding stage in the students? Those questions were answered by 
the researchers taking into account the role of the students in the English class, 
which is to use the given topics by them to develop the grammar topics. If a 
student understands he/she is able to demonstrate command of the topic, he/she 
can communicate and the interaction of ideas can be possible. The teacher 6 said 
to the researchers that TfU approach might change some pedagogical practices, 
which were normal or traditional as they were defined. The main target of the 
proposal research is to enrich the English teaching process through the application 
of the TfU principles as it is the pedagogical approach followed by the schools. 
At school Nuevo San Andrés de Los Altos, the stage was developed in a similar 
way as it was at Próspero Pinzón school. Both researchers introduced the TfU 
theory and the seven principles proposed by Tina Blythe. The English teachers 
made some comments about the appropriateness of the approach and the 
principles in the social context of the school. For example, Teacher 2 expressed 
that the theory of TfU was suitable; however she said that she was afraid of 
applying the TfU approach, she mentioned that because of the context of the 
school it may be difficult to develop a class under the seven principles of TfU; 
because the approach required to choose and to define some group criteria and 
the group job has not been well developed in the school.  
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Another comment made by teacher 1 was focused on the disciplinary aspect; she 
said that the application of TfU could make a mess of her class because the 
students could get lost or confused working as important characters in the class, 
also the teacher added that to use a new approach could be difficult for them. The 
teachers 1 and 2 found difficulties in the application of the approach. Teacher 3 
stated the benefits of the application of the seven principles of the TfU in order to 
make students develop their learning process through understanding and 
demonstrating it with the performance of the communicative skills. 
The researchers presented the composition and results of the project Zero, as the 
origin of the TfU, the teachers participated in the discussion making some 
examples and comments known by them where the approach was being applied. 
For example, teacher 1 talked about her son´s school, Abraham Lincoln School, 
where teachers developed their classes taking into account the students´ needs.  
All the information was useful to develop an interesting debate about the TfU and 
its seven principles. After that, it was shown a power point presentation in which 
the theoretical postulates of the TfU approach were shown. 
The next step was the explanation of the seven principles of the TfU in both 
schools; the researchers described what each one of the principles was about. 
Also, the explanation was accompanied with examples; they were based on a 
generative topic chosen previously by the researchers, “Music as a daily life 
element”.  The checked sample was related to its application in an English class; 
the exercise had the 7 Tina Blythe´s principles of the TfU to develop a topic in the 
class, to check the previous learning, to activate and to generate a context for the 
knowledge, to provide and to enable practice, to offer feedback, to carry out a 
continuous assessment and finally to formulate a goal or a target to be improved in 
order to develop critical thinking and communicative skills. The sample was 
presented and checked by the researchers and teachers.  
Through the development of this stage, some teachers expressed their opinions. 
For example, teacher 6 asked if the order of the seven principles was mandatory or 
if a teacher could alter the order of the principles depending on what was needed 
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to develop. The researcher answered that the order of the principles is compulsory 
because they are related each other as a sequence to be followed, another doubt 
was focused on the possibility to include teachers from other subjects in order to 
enrich the class, for example to include teachers from mathematics or from biology; 
but the researcher mentioned that the initial objective of the project aimed to work 
TfU with the English subject teachers, maybe as a future project the application of 
the approach with the rest of the subjects of the school could be real.  
4. Researchers´ Reflection: The teachers demonstrated a good disposition to make 
the exercise with the TfU principles, at the beginning of the workshop they talked 
about details of the theory, its origins, its postulates and its principles. A 
remarkable aspect mentioned by the teachers was the help of the examples of 
each principle; these examples were showed by the researchers based on a 
generative topic previously mentioned, this help provided elements to create the 
sample of each principle. The teachers felt comfortable with the development of the 
activity and the relevance of the daily job with the students. To sum up, the 
teachers were completely committed with the application of the workshop; a quote 
from teacher 5 from Prospero Pinzon School was “the learning aspect of this 
exercise is to offer the best class to the students”. The teachers from both schools 
were interested in making the lesson plan; this stage was the next workshop to 
apply with them, at the same time many doubts and questions emerged because 
more theoretical elements were presented and described which belonged to TfU 
approach. All these elements combined with the commitment of the teachers 
provided the good results of the workshop, which allowed to progress in the 
development of the proposal. 
5. Conclusions: the researchers concluded that the development of this workshop 
was a very good exercise with the teachers, because the exercises contributed to 
gain knowledge about TfU, they acquired several elements and postulates from the 
theory about the development of a class based on the 7 principles, this could be 
evidenced because they created samples of the stages of classroom job. Another 
aspect that the researchers realized was that the students need to have a more 
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active role in the development of the English class and in its learning process. 
Also, the researchers established and made evident the importance of the TfU at 
the time to improve teaching processes, because the traditional mode of 
developing classes by them just had the students as passive subjects but the 
proposal looks for having active students which participate and demonstrate 
understanding. The next stage is going to be applied in January 22nd and the 
content of the workshop is to design a group lesson plan based on the seven 
principles in a class format. 
On the other hand, the activity was developed by the three English teachers 
because the interaction and the sharing of experiences could help in the design of 
an appropriate class, this kind of class is which the students and the teachers 
develop an interaction process and it is mediated by the students´ main role and 
their development of the understanding process. The researchers took into account 
the possible questions and doubts that can emerge during the meeting. For 
example, in the previous meeting some teachers set out their doubts related to the 
contradiction that exists between the pedagogical theories and the development of 
English classes, previously proved. 
 
2.3.3. STAGE 3: DESIGN OF A GROUP LESSON PLAN. 
 
Objective: to design a lesson plan based on the seven TfU principles by Tina 
Blythe developing a English topic. 
Date: January 22nd 2016 
Place: Próspero Pinzón and Nuevo San Andrés de Los Altos schools. 
Length: 2 hours (1:00 p.m. to 3:00 p.m. at Nuevo San Andrés de Los Altos) (12:20 
p.m. to 2:30 p.m. at Prospero Pinzón) 
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Description of the activity: 
1. Introduction: the researchers shared the agenda to be developed in this stage. 
Agenda to develop during the workshop: 
1. The researchers introduced the topic to develop in the workshop.  
2. The researchers did an exercise to remind the advantages of applying the 
seven principles of the TfU approach.  
3. The class format for the design of a class under the TfU was presented 
(annex 8);  
4. After the presentation of the sample format, the English teachers agreed the 
generative topic for the design of the group class.    
5. The group of teachers created the sample class,  
6. It was developed the explanation of the class designed in group.  
7. Closing and ending figuring out the conclusions.  
2. Development: the agenda was developed and worked in the following way: 
The first point was to socialize the points of the agenda. Teachers at both schools 
were very receptive, because at this stage they wanted to apply in an English class 
the information received.   
In the second point of the agenda, the researchers mentioned one more time the 7 
TfU principles and how they could be developed in a class. Also, the researchers 
asked some questions to the teachers about the TfU application. For example, the 
researchers asked and commented what could be an appropriate topic to be 
developed in an English class. Also, it was asked if the teachers remembered the 7 
principles, their characteristics and the benefits they had for the students. It is 
possible to state that the topic of this research generated a huge interest in the 
English teachers at both schools. Also, it is demonstrated that when teachers 
receive information about how to change or modify their pedagogical practices, 
they keep attitude to improve education. 
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After that, the third point of the agenda was about the presentation of the class 
format which was used to design the group class. All the parts were explained and 
described: Generative topics, comprehension goals, comprehension performance, 
and continuous evaluation. Next, the sample format was discussed by the 
researchers and teachers, based on the chosen generative topic by the 
researchers “Music as daily life element” designed by the researchers. 
When the English teachers had enough elements as theoretical as practical, they 
organized themselves in order to design the class taking into account the TfU 
principles to foster complex mental processes in the students. They chose a 
generative topic, some comprehension goals, some comprehension performance, 
and the elements for the continuous evaluation. The topic selected was the 
Colombian Indians tribes’ habits and costumes. The teachers thought that this 
topic was interesting because it was important that students knew their ancestors. 
All the teachers at both schools participated in a very high level and at the end they 
designed the class taking into consideration all the seven principles of the TfU in 
order to foster the critical thinking and the communicative skills in the students.  
The teachers presented the sample and they explained the reasons of choosing 
each one of the elements. (annex 8). 
As a conclusion of this stage, the teachers were informed that in the next 
workshop, they were going to design the classes individually. It is important to 
mention that the proposed design had to contain each one of the elements viewed 
during the workshops. It means that the classes had to manage the seven 
principles of the TfU approach focused to encourage the critical thinking and the 
communicative skills in the students. After that, they had to present their designs to 
obtain feedback from their colleagues. 
3. Teachers´ Interventions and Reflections: at Nuevo San Andrés de los Altos 
school, the seven TfU principles were mentioned by the researchers, the teachers 
answered the questions about how to construct a planning class under the seven 
principles of the TfU, and they added information to the explanation. This 
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information was related to the process of evaluation. It was described that it had to 
be continuous and made since the beginning of the teaching process, also teacher 
1 mentioned that the evaluation stage did not have to be based on a rating scale, it 
could be developed with communicative performances agreed among students and 
teacher. Therefore, to mark is not necessarily the last step of the educative 
process, but it is an important part during the evaluation process. Then, the TfU 
class format was presented by the researchers as a facilitator tool to design a 
class; it was similar to a lesson plan format. The only difference was that the parts 
and the elements had different names; the parts were: Generative topics, 
comprehension goals, comprehension performance, and continuous evaluation. 
They were defined by the researchers in the next mode: 
 Generative topic: this is what the teachers use as pretext to teach to the 
students using daily life elements and topics, these topics can be 
negotiated with students and teachers. The generative topics are the active 
element to present the grammar part of the class.   
 Comprehension goals: what is important to understand, this part is 
developed by the students, these goals are similar to performance goals set 
by the teachers at the beginning of a class. 
 Comprehension performance: what the teachers teaches to make certain 
the students understand, for example to choose the most notorious parts of 
a topic and to set some questions and argumentation stage. 
 Continuous evaluation: how the students and teachers can know what is 
understood and how they can develop a deeper comprehension. To reach 
these two objectives the evaluation has to be related to the comprehension 
goals in terms of performances not in rating scale. 
When the explanation finished, a sample format was designed by the researchers 
and the teachers. It was presented and explained step by step, these parts 
contained examples made by the researchers with reference of working and 
applying them in 10th grade in English class. The teachers were concentrated 
listening to the explanation and taking notes because it was a new element for 
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most of them. One of them said to the researchers: “if we used this format to plan a 
class it would be better and easier to make a class”. The parts were described and 
explained progressively with some interventions from the teachers due to the habit 
of planning and organizing their classes by their own, using lesson plan formats 
very different or full of non-necessary elements; many questions were done by 
them and the researchers used the examples to clarify any doubt. 
The next step in the workshop was to create a lesson plan in group using the TfU 
format; the results are going to be described in the next points: 
 Generative topic: Colombian Indians tribes’ habits and costumes. 
 Comprehension goals: to develop intercultural, sociolinguistic and pragma 
linguistic competences. Each one of the English topics is taught through the 
topic of Indian tribes. As it is a topic in which students must know about 
their ancestors, it would be mandatory to use the past tenses. On the other 
hand, the students have to recognize how the Colombian Indians tribes 
lived in their territory, to formulate different type of questions using facts and 
events in their content, to use past time expressions in the explanation of 
the events. 
 Comprehension performance: the teacher worked on the intercultural 
competence through the explanation of the habits and costumes of some 
Colombian Indian tribes, where they lived and still live and, what they did 
and still do to survive, at the same time all this information was described in 
simple past. The teacher guides some questions about what the students 
know on the tribes. During this activity the students identify the way to make 
questions and answer them in past tenses. Apart from that, the students 
recognize the new vocabulary to be sued in future exercises.  
 Continuous evaluation: the evaluation was set in terms of class work, but 
the performance is checked if it was done or if it was not done, if there was 
any error it had to be corrected and explained. A test could be made but 
they had to be programmed and also they had to be set in terms of 
performances avoiding the rating scale. 
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The final step was the teachers ‘explanation which was made with a lot of details, 
mentioning every single part of the lesson plan was described based on the 
chosen topic but also the teachers mentioned the important issues of the content 
and how they could develop it. Some comments were done by the researchers 
about to not forget Tina Blythe´s TfU seven principles in the proposal of the lesson 
plan. The teachers listened to the corrections and added them as positive changes 
in their format, they asked to the researchers if they could create some material to 
use in the class exercise and the researchers answered yes but to not forget the 
way of using aiming to the students´ understanding, which is the main goal of the 
exercise.  
At Próspero Pinzón School the development of this workshop was very similar to 
the one done at San Andrés School. First the researchers mentioned the seven 
TfU principles; the teachers answered some questions done by the researcher. For 
example he asked: “after knowing the theoretical elements how you would design a 
class in an applicative form? Or how do you consider the TfU principles could 
foster communicative skills in students?” The teachers answered in a very concrete 
way. Teacher Magda said that the best form to design a successful class under the 
TfU principles is to choose the suitable topic, starting from this point the rest of the 
design would go alone.  
Another teacher mentioned that depending on the activities and the form to 
evaluate, the communicative skills can be developed. These answers would permit 
to construct a planning class under the seven principles of the TfU, and they added 
information to the explanation. For example, teacher Leidy said that according to 
what they knew about the approach, she could say that it was important to carry 
out a very detailed feedback with the students in order to claim the students´ 
progress and learning.  This information was related to the process of feedback. It 
was described that it had to be continuous, also teacher Liliana mentioned that 
every single principle of the TfU must be followed and applied carefully. Also, it 
could be developed with communicative performances agreed among students and 
teacher. Therefore, the commitment of all teachers is the main element to take into 
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account, because if everything is planned and agreed, it will probably have good 
results. Then, the TfU class format was presented by the researchers as following.  
 Generative topic: this is what the teachers have to teach to the students 
using daily life elements and topics, these topics can be negotiated with 
students and teachers. The generative topics are the active element to 
present the grammar part of the class.   
 Comprehension goals: what is important to understand, this part is 
developed by the students, these goals are similar to performance goals set 
by the teachers at the beginning of a class. 
 Comprehension performance: what the teachers teaches to make certain 
the students understand, for example to choose the most notorious parts of 
a topic and to set some questions and argumentation stage. 
 Continuous evaluation: how the students and teachers can know what is 
understood and how they can develop a deeper comprehension. To reach 
these two objectives the evaluation has to be related to the comprehension 
goals in terms of performances not in rating scale. 
When the explanation finished, a sample format was designed by the researchers 
and the teachers. It was presented and explained step by step to be worked in 10th 
grade in English class. The teachers participated in a very active way. One of them 
said to the researcher: “the format is very clear and it contains all the necessary 
information to design and apply a class under the principles of the TfU. The parts 
were described and explained progressively with some interventions from the 
teachers.  
The next step in the workshop was to create a lesson plan in group using the TfU 
format; the results are going to be described in the next points: 
 Generative topic: the process of recycling in our neighborhood. 
 Comprehension goals: to explain how to use the present progressive, 
present perfect progressive. Each one of the grammar topics is taught 
through the topic of recycling. As it is a topic in which students must know 
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about the practices of recycle in our community, it would be mandatory to 
use the progressive tenses. On the other hand, the students have to 
recognize how the recycling process has been developed in the 
neighborhood, to formulate questions using facts and events in their 
content, to use the progressive tenses in the explanation of the events. 
 Comprehension performance: the teacher explained the habits and 
costumes of recycling in the near community, where they live and have 
lived, at the same time all this information was described through 
progressive tenses. The teacher guides some questions about what the 
students know about recycling. During this activity the students identify the 
way to make questions and answer them using progressive tenses. Apart 
from that, the students recognize the new vocabulary to be sued in future 
exercises.  
 Continuous evaluation: the evaluation was set in terms of class work, but 
the performance is checked in terms of what students develop in classes. If 
there was any mistake it had to be corrected and explained. A test could be 
made but they had to be programmed and also they had to be set in terms 
of performances avoiding the rating scale. 
The final step was the teachers ‘explanation which was made with a lot of details, 
mentioning every single part of the lesson plan was described based on the 
chosen topic but also the teachers mentioned the important issues of the content 
and how they could develop it. Some corrections were done by the researchers 
about to not forget Tina Blythe´s TfU seven principles in the proposal of the lesson 
plan. The teachers listened to the corrections and added them as positive changes 
in their format, they asked to the researchers if they could create some material to 
use in the class exercise and the researchers answered yes but to not forget the 
way of using aiming to the students´ understanding, which is the main goal of the 
exercise.  
4. Researchers´ Reflections:  The researchers realized that the teachers described 
this workshop as a very useful session which they could relate the class elements 
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to the 7 principles because the example format helped a lot to understand the 
theory in a formulating teaching exercise. Several questions were done related to 
how to develop a class aiming to the students´ understand but they were answered 
due to the easiness of the sample format. On the other hand the teachers showed 
a very good willingness and disposition to listen and to participate at the right 
moment; their collaboration has helped a lot to the advance of the stages of the 
research proposal. Some nervous attitudes were noted when the researchers said 
to the teachers that they had to present a teaching session using the elements 
from the planning format the next workshop but they showed self-confidence in 
their job. 
5. Conclusions:  The researchers and the participants had a very good result with 
this workshop because the teachers could set teaching proposal based on the TfU 
7 principles and the planning format. Then, this stage went to the application of the 
theory and how the teachers were able to use theoretical postulates in the planning 
of an English class. Therefore, the teachers demonstrated command over the 
theory they have worked with the postulates and the different elements from the 
institutional approach from both schools.  It is hoped that they apply them with the 
students. 
The next step that is described in the next paragraphs, deals with the checking of 
how the teachers act using a lesson plan proposal and its content in a teaching 
exercise. The next sessions have a practical content and the teachers have to 
demonstrate how they can set out an English class using the TfU proposal. If 
English teachers continue applying the elements of the TfU with commitment and 
effort, this could be a long-term learning. 
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2.3.4. STAGE 4: DESIGN OF A MICRO-TEACHING UNDER THE APPLICATION 
OF THE SEVEN PRINCIPLES OF THE TfU. 
 
Objective: to design a micro-teaching under the application of the seven principles 
of the TfU generating the critical thinking and the understanding through the 
communicative skills. 
Date: January 25th 2016 
Place: Próspero Pinzón and Nuevo San Andrés de Los Altos schools. 
Length: 2 hours (4:00 p.m. to 6:00 p.m. at Nuevo San Andrés de Los Altos) (1:00 
p.m. to 3:00 p.m. at Prospero Pinzon) 
 Description of the activity: 
1. Introduction: the researchers shared the agenda to be developed in this stage. 
Agenda to develop the workshop: 
1. Explain the teachers the exercise to be developed in this workshop.  
2. To postulate a topic to design the class.  
3. Preparation of the questions for the students  
4. To choose a context to develop the class  
5. To be able to join the topic with the context.  
6. To complete the format prepared for the designed class  
2. Development:  the agenda was developed and worked in the following way: 
At the beginning of the development of the agenda, the teachers mentioned their 
idea of a class under the 7 principles of TfU with the intention of encourage critical 
thinking and communicative skills, through the application of the class format 
designed in the previous session. 
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In the second point of the agenda, the teachers developed the activity of 
postulation the topic of the daily life that would be attractive for the students and 
that and can be worked for the English topics. 
Then, the teachers prepared some questions for the students about the chosen 
topic as guidance. It is important to mention that these questions must be 
formulated taking into consideration the English level of the students, in order to 
revise the previous learning of the students. 
In the fourth point of the agenda, the teachers must build an atmosphere or context 
where the chosen topic could be developed. The objective of this activity was that 
teachers shared their ideas in order to correct themselves and to propose the way 
to develop the activities for the benefit of the classes. It means that this activity 
could generate some discussion, because of the different ideas for the classes. 
Some teachers made some comments about the other teachers´ plans. 
After that, the teachers had to develop one of the most difficult part of the lesson 
plan, which was to link the topic and the context chosen to the English grammar 
content. This exercise needed to have enough practice to be understood by the 
students. 
At the end of the workshop the teachers needed to fill in the format with all the 
elements of the TfU, including the evaluation taking into consideration the 
feedback. This format must be shared in order to get satisfactory results in its 
application and in this way to plan and standardize the same format for all the 
English classes. 
3. Teachers´ Interventions and Reflections: First of all, the researchers reminded 
about the plan of class which was designed in the previous workshop. The 
teachers talked about that design. For example teacher 6 said that “definitely, 
when a class is planned, it feels better, because when you improvise, you don´t 
know what the students are going to learn”. After that, the researchers asked 
teachers to mention individually a meaningful topic for the students design a micro 
class. 
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At Nuevo San Andrés de Los Altos school teachers were concentrated and they 
made the exercise easier. Their interventions showed the next results: Teacher 1 
said that her topic to work was soccer. While teacher 2 mentioned movies as her 
theme and teacher 3 talked about the future professions or occupations in which 
students could be involved. In the workshop developed at Próspero Pinzón School 
the following results were found. Teacher 4 chose movies and important actors, 
teacher 5 mentioned pets as the main topic and teacher 6 talked about food. The 
teachers shared their ideas and plan classes.  
One of the most interesting topics at Nuevo San Andrés de los Altos school was 
the one chosen by the teacher 2. It is known that students of tenth grade like 
watching movies. Then, teacher 2 was going to take advantage of that situation 
and she was going to develop the form to express preferences as English topic.  
The next step of this stage was to make some questions about the chosen topic. 
Following the example of teacher 2, the questions that she designed were:  
1. What is your favorite movie? 
2. What is your favorite kind of movie? 
3. Who is your favorite actor? 
4. What is your favorite movie about? 
5. When was the movie made? 
6. Where was the movie made? 
7. Who are the characters of the movie? 
8. What are your hobbies? 
9. If you had the chance to make a movie what would it be the topic? 
After the questions, the teachers thought of a context or environment in which the 
students could develop the activities. For the case of teacher 2 class, she 
established some conclusion of the previous interrogative sentences; she could 
realize that students like extreme sports, such as, parkour, riding acrobatic bikes, 
among others. Therefore, she had the idea to develop a movie about the free 
activities that students make every day. 
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The teacher divided the schedule of the classes as following: 
Class 1: to tell students about the new class project and to ask questions about the 
daily life topic. 
Class 2: to organize with the students groups of work to complete the different 
aspects of a movie. For example one group is going to be in charge of the script, 
another group is going to carry out all about scenography, and material needed to 
develop the movie and finally the group of actors. After this division, the teacher 2 
thought about the different activities in which students develop the movie but 
applying mainly the topic of passive voice. 
Class 3: the teacher 2 is going to start checking the tasks and activities and at the 
same time the advance with the creation of the movie. 
At the end of these sessions of class the idea of teacher 2 was to present the 
movie to all the institution. 
During all the development of the didactic unit, the teacher 2 was going to evaluate 
with a set of criteria in which the participation is the main element. At the same 
time the development of activities and the results at the end of the didactic unit will 
give the qualitative and quantitative grade. 
It is important to mention that the rest of teachers gave their opinions and 
contributions to the teacher´s 2 didactic unit. It means that the cooperative work 
functioned at this stage.  For example, teacher 1 mentioned that the topic was 
really interesting taking into consideration the students´ likes; at the same time the 
researcher added that although it is important to keep the discipline, the 
creativeness and the building of meaning cannot be limited. 
On the other hand, at Próspero Pinzón School the researcher followed a very 
similar process to the San Andrés School at the time to develop the stage 4. In 
there, teachers started to design their classes expressing some ideas to clarify the 
methodology. For example, teacher 6 asked if they were going to have a pressure 
about the time to design he class. The researcher answered that although there is 
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a specific time for the meeting, the teachers could use the time they considered 
necessary.   
The teachers at Próspero Pinzón school decided to cooperate in the class design 
of the teacher 4. Her topic was similar to the one chosen by teacher 4, it was 
movies and famous actors. The topic was selected because of the teenagers´ 
likes. She was going to develop the past tenses as English topic.  
The next step of this stage was to make some questions about the chosen topic. 
Following the example of teacher 4, the questions designed were:  
1. What is your favorite movie? 
2. What is your favorite kind of movie? 
3. Who is your favorite actor? 
4. In which movies does he or she act? 
5. What is your favorite character? 
6. Would you like to be an actor or actress? 
7. What are your hobbies? 
8. If you had the chance to make a movie what would it be the topic? 
After the questions, the teachers thought of a context or environment in which the 
students could develop the activities. For the case of teacher 4´s class, they 
decided to contextualize the topic of movies in the horror gender. According to the 
teachers, most of the students at 10th grade like this kind of movies.  
The teachers divided the schedule of the classes as following: 
Class 1: to tell students about the new class project and to ask questions about the 
daily life topic. 
Class 2: to organize with the students groups of work to discuss about the features 
that an actor or actress must have in a horror movie. At the same time, to develop 
a workshop about the characteristics that horror movies have.  All of these 
activities must be done through the description of past events. 
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Class 3: the teacher was going to start checking the tasks and activities and at the 
same time the advance with design of a horror movie. 
At the end of these sessions of class the idea of teacher 4 was to present the 
creation a horror or suspense movie inside the institution. 
During all the development of the didactic unit, the teacher 4 was going to design 
the evaluation having the participation as the most important element. The results 
of the activities developed became the second element for the evaluation. It is 
important to mention that every single activity was going to be evaluated under the 
same criteria.  
4. Researchers´ Reflections: it was supposed that this stage of the development 
was going to be in an individual form. However, after listening all the class 
proposals, the teachers preferred to choose the best idea for the class and develop 
it. It means that the cooperative work was something that this group of teachers 
gained with the study. Also, they were very participative and collaborative with 
each other, even the teachers who were not so convinced of the activities at the 
beginning of the research. The English teachers at these schools realized of the 
importance to design a class well-structured, not only because the TfU principles 
said but because it can help students´ performance and learning. 
5. Conclusions: this stage was very rewarding, because it could be possible to 
make evident that everything developed during the previous stages was applied at 
the end. The English teachers made the complete path, they started expressing 
their lack of knowledge and application about the TfU, but at the end they 
mentioned how much they have known and how important this research was for 
their professions and for the schools.  
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3. ANALYSIS OF DATA 
 
This chapter is going to illustrate the analysis of the gathered data through the 
development of this research. Firstly, it is going to be showed the analysis of the 
class observations and the survey applied to the teachers. The results were taken 
for each school and the categories were designed taken into account different 
aspects: 
 
For the class observations there were designed six categories that have relation to 
the classroom management, the knowledge of the subject, the interaction, the 
language, the material and the application of the principles. 
 
For the applied survey the categories were the eight questions designed for the 
teachers which were related to the methodology applied for the teachers in their 
classes. 
 
Class observations results 
 
Categories  
 
Nuevo San Andrés de Los Altos Colegio Próspero Pinzón 
I. Classroom management 
and learning organization 
Teachers had some problems to start 
their classes because the students were 
not engaged to work and pay attention to 
class. Additionally, the grammar was the 
central aspect to work in the class.  
 
Teachers had different ways to start 
their classes, in some cases the students 
were reluctant to pay attention or to 
work. Also, the activities were made to 
fill some gaps or to repeat answers. 
II. Knowledge of the Subject    
Matter 
Teachers had enough knowledge about 
they taught, they made explanation and 
provided examples in English. Also, the 
teachers showed confidence to develop 
the topics with the students.  
 
Teachers had good command of the 
language, they were self-confident at 
the moment of using English but they 
did not achieve an effective 
communication with the students.   
III. Teacher & Students 
Interaction 
Teachers were kind and patient with the 
students but in most of cases the 
students were not invited to ask and 
participate during the class.  
Teachers made feedback to the 
students when it was needed, but in 
some moments they were far from the 
students and the interaction was strictly 
when the students had some doubts or 
questions.   
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IV. Language The teachers had a mixed usage of the 
languages because in some cases the 
explanations were made in English but 
they had to use Spanish to clarify doubts 
or to remark any aspect of the topic. 
Teachers were aware of explaining and 
helping the students, and so they used 
Spanish to talk to clarify or to provide 
examples. Teachers had a good 
command of English but it was used in 
few moments of the classes.  
 
V. Selection and Use of 
external class material 
The teachers used several materials such 
as photocopies or web sites but they 
made them by themselves. Another 
teacher did not use any material during 
the class. 
Teachers had in their classes varied 
material to work with the students, one 
of them created flash cards and visual 
material, another one made some 
photocopies created by her to develop 
several exercises. 
 
VI. Teaching for 
understanding principles 
The teachers did not follow most of the 
T.f.U principles in their classes; it is due 
to the lack of knowledge of the 
institutional approach. 
The principles were not followed 
because the teachers did not know 
them so they were not able to develop 
an English class under the seven 
principles of T.f.U approach. 
 
 
Analysis of the survey results. 
 
Categories  Nuevo San Andrés de Los Altos 
 
Colegio Próspero Pinzón 
I. Did you know if the 
educational institution 
where you work Próspero 
Pinzón/ Nuevo San Andrés 
de Los Altos has a 
pedagogic definite 
approach? Which one? 
2 teachers answered to not know about 
the institutional approach, one teacher 
answered that the institutional approach 
was the Teaching for Understanding. 
One teacher answered that the 
institutional approach used in the 
school was Teaching for Understanding, 
the other two teachers mentioned to 
ignore the approach used in the school. 
II. Have you been at any 
teachers´ development on 
the pedagogic approach? 
One teacher attended to an informative 
meeting about T.f.U, the other two ones 
did not go to any teacher´s development 
event. 
One teacher was present 5 years ago at 
a teachers’ development T.f.U training 
event. The other two teachers did not 
go to any event. 
  
III. Do you know about the 
pedagogic approach 
named Teaching for 
Understanding (Enseñanza 
para la comprensión)? 
One teacher had some information about 
T.f.U approach in terms of origins and 
few postulates from project zero and 
Howard Gardner job. The other two 
teachers did not have information.  
The teachers that attended at teachers’ 
development T.f.U training event had 
data about the origins of the approach, 
postulates and didactic unit. The other 
two teachers did not have any data 
about the approach.  
IV. In case you know the 
approach, do you apply 
this approach to your 
classes? How 
Two teachers did not use the approach in 
their classes; one teacher answered yes, 
the way of developing the approach in 
the class was in the fostering of the 
One teacher answered yes, using the 
suggestions of topics of the students 
during the English classes, and making 
varied activities to work with 
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communicative skills with varied 
activities.   
communicative skills. The other two 
teachers did not use the approach 
during their classes.   
V. According to your 
criterion, what is the way 
that the English class is 
developed? 
The teachers described how they made 
their classes, some given options were 
used by the teachers and they added 
information in terms of personal 
experience of making an English class. 
   
Teachers mentioned to follow personal 
ways of making a class which the kind of 
topic or activity was chosen to explain 
or work a topic.  The integration of 
different elements from varied 
approaches allowed teachers to make 
effective classes, from their point of 
view. 
 
VI. According to your opinion, 
is the pedagogic approach 
that the institution has, 
coherent with the 
educational daily 
practices? 
The answers of the teachers were 
different because they had different 
points of view about the coherence 
between the educational practice and 
the pedagogic approach.  
Teachers provided different results 
because their opinions about the 
coherence of the institutional approach 
and the daily pedagogical practices 
were varied and very personal in terms 
of teaching experience. 
VII. According to the way you 
develop the class what 
kind of activities do you do 
in your English classes? 
Teachers described several activities such 
as written production, oral production, 
oral comprehension, written 
comprehension and use of real situations 
of communication and playful activities.  
Teachers from Prospero Pinzón 
mentioned activities such as reading 
comprehension, extracting information 
from movies, total physical response 
exercises following the instructions, 
grammar exercises, to write sentences 
to check grammar structures, oral 
exercises about repetition of sentences 
or texts. 
  
VIII. In agreement to your 
criterion, what role must a 
student have in the English 
class? 
Teachers described in their answers the 
student as an active and participative 
character in the class, who has to must 
support contact with the subject matters 
of the class. 
  
The role of the students was described 
by the teachers as an active subject who 
needs to use the English in different 
contexts of daily life. 
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Second and in order to determine if this research answers  the proposed objective, 
3 categories of analysis were taken into consideration, the categories were 
formulated as questions: What does the teacher know about TfU approach?, How 
does the teacher think the best way to apply the TfU in the classes is? And how 
does TfU help an English teacher to be a better professional? Which were 
developed during the four workshops by the researchers and the teachers from 
both schools. This analysis of data is presented in a table that summarizes the 
different stages of the proposal revised in a comparative form with the data 
gathered before the development of the proposal. In the following table the six 
teachers were analyzed on the light of their performance developing the activities 
related to the 3 categories, before how the 6 teachers performed in the English 
classes before the application of the workshops and after it. 
The three categories were formulated in an interrogative form because after 
analyzing all the moments that happened in the workshops, it was concluded that 
the best way to analyze them was to make questions. The interrogative statements 
permitted to go in a deeper analysis, because no one knew the answers and the 
study allowed to give an answer. On the other hand, the three questions and 
categories were from the knowledge about the TfU approach, to the way in which 
the approach could help teachers to be a better person and teacher. These 
categories gave the possibility to make a comparison between what happened 
before and after the application of the workshops. 
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Table 3. Analysis of each one of the teachers’ performance. Teacher 1 
 
Teacher: 1 
CATEGORY BEFORE THE WORKSHOPS DURING – AFTER THE WORKSHOPS 
1. What does the 
teacher know 
about TfU 
approach? 
 
 
At the beginning of the research, teacher 1 expressed 
not to know anything about the TfU approach.  
 
According to the class observation, the way in which 
the teacher developed her class did not have any goal 
of learning; the teacher kept discipline in the 
classroom.  
 
On the other hand, the activities just were focused on 
grammar aspects and the instructions were not clear 
and the students did not feel engaged with the class.  
The teacher had a great knowledge of grammar but 
she did not contextualize it in any field of learning. 
Finally the students did not have any feedback from 
the teacher and the interaction among teacher and 
 
Teacher 1 was one of the most 
concentrated teachers at the time to apply 
the workshops. During the stage 1 she 
recognized her lack of knowledge about the 
TfU approach. She participated a lot during 
the explanations of the seven principles 
asking for examples in English classes 
which she could repeat with her students. 
 
In the stage 2, teacher 1 worked very hard 
in order to identify the seven principles of 
TfU in English classes. After the example 
showed by the researchers, she expressed 
that although was a bit hard to apply the TfU 
in a class it is not impossible, teachers just 
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students did not exist. Also, students did not have the 
chance to practice in a more vivid way what they have 
learnt. 
 
Taking into account the survey applied to the teachers, 
she said that she did not have any idea about the TfU 
approach. On the other hand, she said that she was 
aware of the problems about teaching a class only 
through grammar but she did not know how to improve 
her classes. 
 
Finally and revising the students´ notebooks. It was 
possible to see that the classes follow mechanical 
exercise of writing and reading applying the grammar 
as the main aspect. 
needed to have compromise.  
 
In the stage 3, she was a leader in the 
design of the class which was made by all 6 
teachers. Through the design she 
mentioned that the evaluation stage did not 
have to be based on a rating scale, it could 
be developed with communicative 
performances. The chosen topic was an 
agreement among the six teachers, but 
teacher 1 said important aspects to be taken 
into account. 
 
Finally in the stage 4 she created her micro-
teaching based on the topic about the 
importance of soccer in our lives 
demonstrating that she had learnt about the 
TfU. Taking her own words: “definitely the 
school has to start working with its sources, 
it is not possible to have a pedagogical 
approach and not to apply it in the classes 
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for the students´ benefit 
 
2. How does she 
think is the 
best way to 
apply the TfU 
in her classes? 
 
As she did not know anything about the TfU approach, 
neither she did about how to apply the approach in an 
English class.  
 
Taking as reference the class observation, teacher 1 
confused the concept of topic. For her the topic is the 
one that is developed in the class and is related to 
grammar aspect.  
While for TfU approach the topic is something that is 
developed through the classes and has relation with all 
the communicative skills. In her classes she did not 
apply any of the seven principles of TfU, because she 
did not mention any daily life topic.   
 
She did not take the previous knowledge of the 
students; she considered that none of them know 
about the English topic. The exercises did not have 
any context. The students´ practice just was marked in 
 
Teacher 1 was very interested in the 
application of the TfU in the English classes. 
During the development of the workshops, 
teacher 1 mentioned that although it would 
be difficult to apply the TfU principles 
because of the dynamics of the schools, it 
means, the constant interruption of the 
classes, she was going to try to work with 
the students inside the approach. 
 
After her class design, she mentioned that 
the most important aspect to take into 
consideration was to choose properly the 
topic to work with the students.  
 
In her own words: “if the teacher selects the 
correct and suitable topic, it would be easier 
to apply the TfU approach”.  
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grammar exercises. The feedback was just to grade 
the exercises. The evaluation was quantitative and the 
students did not know which their results were. 
 
For this reason she chose soccer as the 
main topic. Also, she said that another 
important element to apply the TfU was the 
commitment of the teachers. 
 
3. How does TfU 
help an English 
teacher to be a 
better 
professional? 
 
When this research started to be developed, teacher 1 
thought and expressed that she considered her way to 
teach as a very suitable form, without taking into 
account other strategies. This was possible to find it in 
the class observations, her answers in the applied 
survey and the analysis of area meetings. 
 
In the class observations it was seen that she 
considered the discipline as the most important 
element in the class. Starting from the discipline, she 
developed her activities. However, this aspect limited 
her classes because, she never applied a group 
exercise, or an activity where the speaking skill was 
developed.  
  
As it has been mentioned in the two 
previous categories, teacher 1 changed her 
perspectives about the importance in the 
application of the TfU principles in the 
English classes. 
 
During the development of the workshops, 
she was analyzing the advantages of the 
TfU approach and the importance to have a 
structure in the class. She said in the stage 
2: “it is really outstanding to follow a 
structure because we sometimes as 
teachers think that our work is going well, 
but we have to open our horizons and learn 
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She always worked on exercises where students were 
sat writing sentences or making translations in an 
individualistic way. 
 
Another aspect found in the observations was that she 
developed activities according to what was happening 
in the class. It means that according to the students´ 
attitude and mood, she applied some exercises. For 
example in a class the students were bothering and 
she decided to make a quiz in order to punish them. 
 
Making reference to the applied survey, teacher 1 
mentioned that it was not very important to follow a 
specific approach in order to reach learning goals. She 
said that the pedagogical approaches were not useful 
at the time to teach, because the scholar conditions did 
not permit to apply an approach. 
 
Taking the analysis of area meetings, teacher 1 
mentioned her planning class, but she never 
commented the other teachers´ classes. In other 
new things”.  
 
After the development of the stage 4, it 
means, when teachers designed their micro-
teaching, she realized the importance of the 
TfU. Teacher 1 recognized that the correct 
application of this approach could help 
teachers in order to improve their 
pedagogical practice. She admitted that at 
the beginning she thought something very 
different about the application of an 
approach.  
 
In her words: “teachers must learn when it is 
possible and suitable to change our 
practices, because when we close the doors 
of our classrooms we forget the rest of the 
world, we have to be more collaborative”. 
 
Also, it is important to take into 
consideration that if schools decided to work 
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words, she was interested in her own work without 
sharing with her coworkers. 
with a pedagogic approach, the best way to 
revise if it is appropriate or not for the 
students is to apply in the classes. 
  
 
Conclusions from the researchers: 
Teacher 1 was one of the teachers that did not know anything about the TfU approach and she expressed this idea since 
the beginning.  When the workshops started to be developed by the researchers, she seemed interested in learning the 
institutional approach and she worked very hard in all the 4 stages. She specially mentioned her interest to learn and to 
develop the seven principles of TfU formulated by Tina Blythe, her micro-teaching production was very attracting it had a 
very good content in terms of application and development of the TfU theoretical postulates. Finally, she stated that 
teachers had to learn to change the professional practices to favor good English classes. 
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Table 4. Analysis of each one of the teachers’ performance. Teacher 2 
 
Teacher: 2 
CATEGORY BEFORE DURING - AFTER 
1. What does the 
teacher know 
about TfU 
approach? 
 
At the beginning of the research teacher 2 expressed 
not to know so much about the TfU approach, she 
mentioned some ideas that are part of the approach 
but without completely aware. 
 
According to the class observation the way in which 
the teacher developed her class had a goal of learning 
but in terms of manage a grammar aspect; the class 
was a little disordered, the students sat in any place of 
the classroom.  
On the other hand, the activities just were focused on 
grammar aspects and the students did not feel 
engaged with the class. The teacher had a great 
knowledge of grammar but she did not contextualize it 
in any field of learning. Finally the students did not 
 
Teacher 2 had a great participation during 
the development of the workshops. 
 
During the stage 1 she mentioned that the 
TfU had many aspects which could be 
difficult to apply, due to dynamics of the 
school, nevertheless she said that it was 
enriching having learnt about TfU approach. 
 
 She participated mentioning some 
problems that teacher could face when 
applying the approach. For example, she 
said that during the development of the 
didactic unit the times for the classes could 
be affected due to the activities done by the 
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have any feedback from the teacher. Also, students did 
not participate in the class, because she did not ask 
anything to them. The class just had one direction, 
from the teacher´s explanation towards the students. 
 
Taking into account the survey applied to the teachers, 
she said that she did not know the specific principles of 
the approach and neither knew the sequence to apply 
them. However, she mentioned that one of the most 
important aspects in an approach was to develop an 
integral evaluation, in which the teachers took into 
account not only the language knowledge but all the 
students´ performance.  
 
On the other hand, she said unfortunately the grammar 
aspect was the more developed than others skills, 
because it was easier to apply in classes, but she did 
not know how to develop other communicative skills.  
 
Finally and revising the students´ notebooks. It was 
possible to see that the classes followed mechanical 
school, another problem said by her, was 
the lack of physical conditions to develop 
the class. 
  
In the stage 2 teacher 2 could identify the 
seven principles of TfU in English classes in 
a very easy way. After the example showed 
by the researchers, she expressed that the 
example was in an ideal situation and 
therefore it would be difficult to apply it in a 
class. 
  
In the stage 3, she participated and she 
gave suitable ideas to design the didactic 
unit. Through the design, she mentioned 
that the feedback for the students was very 
important and necessary. The chosen topic 
was an agreement among the six teachers. 
 
Finally in the stage 4 she created her micro-
teaching based on the topic about the 
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exercise of writing and reading applying the grammar 
as the main aspect, although it was evident in the 
notebooks that she established learning goals and she 
tried to use English language all the time. 
favorite movie. She had knowledge about 
the approach. At the end of the workshop 
she admitted to have learnt more about the 
TfU. She said: “although I knew a little about 
the approach, these workshops worked in 
order to get new information and to apply it 
the English classes”.   
  
2. How does she 
think is the 
best way to 
apply the TfU 
in her classes? 
 
As it was mentioned before, teacher 2 said that she 
had some information about TfU. However, she 
mentioned difficulties at the time to apply it in the 
classes. 
 
Taking as reference the class observation, teacher 2 
developed as English topic a grammar tense. This was 
confusing, because according to the TfU principles, the 
topic was something related to the daily life. 
 
  
Although she made questions to the students about the 
 
Teacher 2 mentioned that the TfU principles 
were difficult to apply, however, she said 
that she had the commitment to work in 
order to learn and to improve the English 
classes.  
During the development of the workshops, 
she mentioned the best way to apply the 
TfU approach was to have the physical and 
time spaces. Also, the organization of the 
didactic unit was one of the most important 
aspects for the class. 
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previous classes, she did not check the previous 
learning in terms of communicative skills, just in terms 
of grammar knowledge. 
 
 When the explanation stated, she did not 
contextualize it and the students just practiced 
developing translation exercises. 
 
 The students´ activities did not have feedback, and the 
evaluation just referred to the correct translation of the 
sentences.  
 
After her class design, she said that the 
most important aspect to take into 
consideration was to organize the class in 
detail. In her own words: “we have to design 
a well-structured class in order to reach the 
learning goals. The TfU principles have 
excellent elements, but it is important that 
schools permit us to work without overload 
our practice. Definitely, the TfU is a useful 
approach and the schools have to be more 
aware of its importance.”   
3. How does TfU 
help an English 
teacher to be a 
better 
professional? 
 
When this research started to be developed, teacher 2 
thought and expressed that she considered something 
difficult to apply this approach. However, and 
according to her the TfU had relevant elements. 
 
 This was possible to find it in the class observations, 
her answers in the applied survey and the analysis of 
area meetings. 
 
As it has been mentioned in the two 
previous categories, teacher 2 confirmed 
some of her ideas but at the same time she 
changed her perspectives about the 
importance in the application of the TfU 
principles in the English classes. 
 
During the development of the workshops, 
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In the class observations it was seen that she 
managed the language in a very fluent form, but she 
had to be stricter, because the students sometimes 
caused disorder.   
 
 She had a very clear explanation but only towards 
grammar aspects. She seemed to be a teacher who 
was interested in developing certain skills in the 
students leaving other apart from the learning process. 
She always worked on exercises where students were 
sat writing sentences or making translations in an 
individualistic way. 
 
Making reference to the applied survey, teacher 2 
mentioned that it did not care if a teacher followed a 
pedagogical approach, a good professional was 
someone that just did his/her work with the elements 
that the government gave him/her. 
 
 She said that the pedagogical approaches were useful 
she recognized the importance of TfU but 
she was always very critic at the time to talk 
about the application in a class. 
 
Also, she said in the stage 3: “the TfU could 
help teachers improve the pedagogical 
practice but it depended on the schools 
dynamics”.  
 
After the development of the stage 4, it 
means, when teachers designed their micro-
teaching, she expressed that a very 
organized work could benefit the 
professionalism of the teaching process. 
 She admitted that a good teacher was not a 
person who developed his/her job following 
unique criteria, but a person who shared 
experiences and knowledge in order to 
change the teaching process. However, at 
the end of stage 4 she confirmed her idea 
about the role that government and schools 
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at the time to teach, if the schools and the politics 
permitted to apply them. 
 
Taking the analysis of area meetings, teacher 2 shared 
her planning class, saying that she was aware that it 
lacked of structure and that she had to focus on other 
skills more than the grammar one. 
had in the application of these approaches 
in classes. 
 
In her words: “I have convinced myself 
about the importance of applying this 
approach in our classes. Also, I have known 
the benefits of TfU, but I reaffirm that if the 
government and schools´ principals do not 
permit teachers to work freely, it will 
continue being hard to apply a model to 
teach”. 
  
 
Conclusions from the researchers: 
Teacher 2 knew had few ideas related to TfU, but these ideas were not correctly organized. She was aware all the four 
workshops that she needed to learn about the institutional approach, so she demonstrated a very good disposition in all 
the moments and her contributions were very suitable to the development of several activities. Her attitude was very 
positive due to the fact that she talked, she asked and she was very active in all the process. Her final production in the 
micro-teaching exercise showed a good content with the theoretical postulates. Finally, teacher 2 told the researchers that 
the TfU was a necessary element to apply in class but the possible obstacle could be the lack of support from the principal 
of the school, because the free mode to work in the classrooms was difficult.  
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Table 5. Analysis of each one of the teachers’ performance. Teacher 3. 
 
Teacher: 3 
CATEGORY BEFORE THE WORKSHOPS DURING – AFTER THE WORKSHOPS 
1. What does the 
teacher know 
about TfU 
approach? 
 
At the beginning of the research teacher 3 expressed 
not to know so much about the TfU approach. It is 
important to mention that this teacher had two roles. 
First, he is an English teacher and second he was one 
of the researchers in this study. Therefore, this 
analysis was in a reflective form. 
 
  According to the class observation the way in which 
the teacher developed his class had goals of learning; 
teacher 3 tried to give students a goal to reach through 
the classes. This goal was in terms of what students 
could do at the end of the class. For example, the 
students could write about masterpieces of art using 
the passive voice. Nevertheless, this aim must be 
reached adding more skills not only writing. 
 
Teacher 3 was very active in the two roles 
played in this research. Developing the 
study, he got great knowledge about the 
approach. When the stages were being 
developed he learnt new elements working 
with the rest of the teachers. 
 
 During the stage 1 he recognized that he 
knew some elements about TfU approach. 
He participated helping teachers to give 
more factors of the TfU. 
 
In the stage 2 teacher 3 worked very hard in 
order to help teachers to identify the seven 
principles of TfU in English classes. He 
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The students respected the class and they developed 
the activities in complete order. On the other hand, the 
activities just were focused on grammar aspects. 
Although the students felt engaged with the class, it 
had to be more active. 
  
The teacher had to contextualize the exercises 
presented to the students in any field of learning. 
Finally the students did not have any feedback from 
the teacher and although the interaction among 
teacher and students was a nice relation, it must be 
more active, developing more communicative skills.  
 
Taking into account the survey applied to the teachers, 
he said that he did not have a huge knowledge about 
the TfU approach. On the other hand, he said that he 
had to modify some practices in order to improve the 
teaching process. 
 
Finally and revising the students´ notebooks. It was 
showed the example of different studies 
around the world to demonstrate that it was 
not impossible to apply the approach, when 
teachers wanted to work.  
 
In the stage 3, he was a leader in the design 
of the class which was made by all 6 
teachers. Through the design he mentioned 
that it was outstanding to be careful in the 
design of a class because every single 
detail of the tfU must be taken into account. 
The chosen topic was an agreement among 
the six teachers. 
 
Finally in the stage 4 he created his micro-
teaching based on the topic about the 
students´ interests when they finished their 
scholar process.  
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possible to see that the classes followed mechanical 
exercise of writing and reading applying the grammar 
as the main aspect. 
2. How does she 
think is the 
best way to 
apply the TfU 
in her classes? 
 
Teacher 3 knew that he best to apply the approach 
was to make a class well-structured following each one 
of the seven principles of TfU. But he had to improve at 
the moment to express it in a class.  
 
Taking as reference the class observation, teacher 3 
established a learning goal in terms of knowing. The 
topic was a grammar tense, but involved in a theme. 
However, the TfU was not followed in a sequence 
therefore, in his classes he did not apply the seven 
principles of TfU a in a proper way. 
 He did not take the previous knowledge of the 
students. The exercises did not have contexts near the 
students. The students´ practice just was marked in 
grammar exercises. The feedback was just to grade 
the exercises. The evaluation was quantitative. 
 
 
Teacher 3 was very active in the explanation 
of how to apply the TfU principles in an 
English class. 
 
 During the development of the workshops, 
teacher 3 mentioned examples which 
helped other teachers in order to structure 
ideas for the design of the didactic units. 
 
After his class design, he mentioned that 
teachers had to be aware of the importance 
of their job and that the application of this 
approach was given by the commitment of 
the teachers.  
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3. How does TfU 
help an English 
teacher to be a 
better 
professional? 
 
When this research started to be developed, teacher 3 
thought and expressed every day teachers must 
update in order to improve their teaching process. 
Also, teachers must share experiences and knowledge 
separating from the individualism and taking into 
account other strategies. 
 
In the class observations it was seen that he managed 
the class without shouting at the students, he gained 
the respect of them. 
 
 However, the class had to be more active including 
other type if exercises. He always worked on exercises 
where students were sat writing sentences or making 
translations in an individualistic way. 
Making reference to the applied survey, teacher 3 
mentioned that it was very important to follow a specific 
approach in order to reach learning goals. He said that 
the pedagogical approaches were useful at the time to 
teach. 
 
Definitely, teacher 3 could develop a 
reflective process which was going to help in 
his teaching process. 
 
As conclusion, he saw a difficulty in the 
scholar activities developed every day. 
Firstly, it was very hard to know that 
although the school had a pedagogic 
approach, nobody followed it. At the same 
time the English language of the students 
was very low. Taking these two variables 
the teacher became a researcher and could 
help his colleagues in order to change that 
reality. It was evidenced that it was not 
impossible to apply and follow an approach 
when there was commitment.  
The cooperative work among teachers 
permitted to develop and design excellent 
classes which were going to help our 
students. Obviously, this kind of work must 
104 
 
Taking the analysis of area meetings, teacher 3 
mentioned his planning class; but he never commented 
the other teachers´ classes. 
be done under pressure, politics and 
different activities that slowed down 
process, but after this research it was said 
that the TfU approach could help our 
professions to benefit our students.  
  
 
Conclusions from the researchers: 
Teacher 3 had two roles during the development of this research; he is an English teacher from Nuevo San Andrés de Los 
Altos school and at the same time he was one of the researchers of the project. He knew some information about the TfU 
approach, and it helped a lot during the development of the 4 workshops due to his role teacher/researcher, but he also 
told the other researcher that his classes did not have the development of the seven principles of the TfU, the evaluation 
stage was centered in the grade and not in the continuous checking that it must be done; the feedback stage was not 
done by the teacher. All those failures were recognized but teacher 3, who had a very active role during the application of 
the 4 workshops, he helped a lot his colleagues at Nuevo San Andres de Los Altos school and at Próspero Pinzón he was 
very dedicated and sympathetic with the teachers.  
It was evidenced that teacher 3 learned a lot about TfU and he progressively developed his two roles learning as teacher 
and advancing as researcher, he mentioned that during all the process he reflected a lot to contribute with the advance of 
the application of TfU at his school but at the same time to be a better professional fostering critical thinking in his 
students.   
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Table 6. Analysis of each one of the teachers’ performance. Teacher 4. 
 
Teacher: 4 
CATEGORY BEFORE DURING - AFTER 
1. What does the 
teacher know 
about TfU 
approach? 
 
Teacher 4 mentioned in the survey she answered that 
she did not know anything about TfU, she has been 
working making her own activities and she has been 
dedicated to develop little projects with her students 
using several kinds of materials and technological aids. 
The teacher showed a good command of the English 
language and she knew about the taught topic, but she 
has not worked applying the institutional approach, 
also she used several times Spanish language during 
her explanation. 
 
The teacher 4 was aware that the application of the 
TfU was not developed during the most of the English 
classes at Próspero Pinzón school, and she also 
mentioned that it was necessary to be known and 
 
Teacher 4 seemed with a good disposition 
during the application of the workshops, she 
looked concentrated and she frequently 
asked to the researchers. In the workshop 
number 1 she said that the appropriation 
and application of the approach in the 
English classes was a responsibility of all 
the English teachers. 
 
In the stage 2 teacher 4 mentioned 
information about the project zero, the 
origins of Teaching for Understanding 
research at Harvard University. When the 7 
principles formulated by Tina Blythe were 
introduced, she was attentive and she asked 
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developed by all the English teachers to reach an 
institutional job.  
several times about concepts, terms and the 
way of developing strategically activities. 
Additionally, teacher 4 was very active at the 
moment of providing examples in the 
researchers’ explanation.       
 
In the stage 3, she showed a collaborative 
attitude in the design of the sample of the 
application using the topic “Colombian 
Indians tribes’ habits and costumes”.  She 
provided useful ideas and elements to the 
creation of the sample and she showed 
herself very collaborative and she had will to 
learn more about the institutional approach. 
 
Finally in the stage 4, teacher 4 created her 
micro-teaching based on the topic the 
movies and important actors.    
Her final product had a very interesting 
content and she was very excited because 
the theory and the information explained in 
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the previous  workshops was developed in 
her micro-teaching, she said “this exercise 
needs more things but it is a starting point”  
 
2. How does she 
think is the 
best way to 
apply the TfU 
in her classes? 
 
She did not know any information about TfU, so she 
ignored how to apply the approach in a class. 
 
Taking as reference the class observation, teacher 4 
made a class making exercises focused on writing and 
reading but she did not encourage her pupils to use 
another communicative skill, she did not take into 
account the context of the students nor the school 
context to apply any activity or to make an explanation.   
 
An aspect to mention was her demanding mode to 
work with the students, she called the attention to them 
and when they were reluctant to work she approached 
to them and she checked what they worked until they 
started to answer the exercise.  
 
Teacher 4 showed a positive attitude about 
the results of the workshops, she mentioned 
that the application of the approach in the 
school could be a demanding job, but all the 
English teachers realized the importance of 
having applied TfU.  
 
To make the micro-teaching sample was 
good experience, in her own words because 
she really knew how important was to take 
the time to make a well built exercise, and 
also to take into account the 7 principles 
because they had the essential aspects that 
any teacher needs to apply in a class.   
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3. How does TfU 
help an English 
teacher to be a 
better 
professional? 
Teacher 4 described her classes well developed and 
with many elements to encourage the students to learn 
and to foster their interest on the English.  She 
mentioned that many things were necessary to change 
but at the beginning of this research, she told to the 
researchers that TfU had not been so necessary to 
teach English.   
 
During the observation of the classes, the teacher 
made a filling exercise to reinforce the use of present 
perfect; she answered the questions but it was a very 
quiet class in terms of English production. The 
students did not speak in English; they were just filling 
gaps in sentences, answering questions and checking 
unknown vocabulary, so the teacher felt to have 
controlled the students and they worked.  
 
Teacher 4 did not apply TfU in her classes, because 
she did not know it, also because the academic 
coordinator did not demand the application of the 
approach during the classes and additionally for the 
Teacher 4 recognized that the application of 
TfU was totally necessary, the workshops 
showed the theory, the principles and they 
could be used in a class. 
 
The advantages of using the approach 
appeared teacher 4 saw and at the same 
moment she recognized the importance of 
developing a group job with her colleagues, 
because to teach with integrated ideas could 
help in many aspects such as explanation, 
design of activities, continuous evaluation 
and correction of possible mistakes. 
 
“The four workshops were very good for the 
teachers”, said teacher 4 who gave the idea 
of creating a communication channel with 
the two researchers, because the teachers 
needed guiding in the application of the TfU 
approach, and to help to solve possible 
doubts and confusions in any aspect of the 
109 
 
lack of a general criterion in the English teachers at 
Próspero Pinzón.   
 
During the area meetings the development of the 
classes was not a matter of discussion or an important 
topic to share with the other teachers, so the approach 
was totally ignored and out of use.  
 
approach.    
 
  
 
Conclusions from the researchers: 
Teacher 4 answered in her survey that TfU was totally new for her as pedagogical approach; she developed her classes 
making little activities and projects and they got good results but the institutional approach was not used. During the 
development of the four workshops she was a very collaborative person, she provided information and she constantly 
asked to the researchers. Teacher 4 recognized that to apply TfU at Próspero Pinzón School would be a demanding 
exercise but she wanted to do it with effort and with all the teachers from the English area.  
As a final commentary from teacher 4, Próspero Pinzón school needed the contextualization and application of the 
institutional approach; more tools and pedagogical elements to allow students build their understanding process with a 
critical posture.  
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Table 7. Analysis of each one of the teachers’ performance. Teacher 5. 
 
Teacher: 5 
CATEGORY BEFORE DURING - AFTER 
1. What does the 
teacher know 
about TfU 
approach? 
 
Teacher 5 knew information about the institutional 
approach, because she took the Teaching for 
Understanding course with Monserrate University in 
2.008; the name of the course was “E.P.C Una Ruta al 
Cambio escolar”. At that year most of the teachers 
from the school attended to the course, but many of 
them are in other schools and a few of them have 
retired. She shared some information in the first part of 
this project and she offered to work and collaborate 
with the researchers and the development of the 
proposal. 
 
She had not used the approach anymore because 
many situations happened since the TfU course was 
taken. The academic coordinator left the school and 
 
Teacher 5 had a very good disposition 
towards the theoretical workshops, she took 
a course about TfU 8 years ago, but she 
forgot most of the information, she said that 
fact during the development of the stage 
number 1; but the explanation helped a lot 
and her contributions too. She was very 
active in the first stage. 
 
In the development of stage number 2 
teacher 5 gave information about the project 
zero, how it was developed and when, then 
she asked about the postulates of the 
approach, how they could be applied and 
what role students had during the 
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the new one did not pay much attention to work with an 
institutional approach, the English teachers who were 
working with TfU at that moment left the school 
progressively. 
 
Teacher 5 knew much information about the 
institutional approach, but curiously she had not 
remembered the theoretical data at the moment of 
answering the survey. She recognized that the 
information was not in her mind during long time. 
 
During the class observation, teacher 5 demonstrated 
the use of several elements of TfU, she could use them 
because she has improved on her teaching style in her 
career, and she integrated useful elements to her 
class. 
 
Teacher 5 demonstrated a very good command of the 
English language, she was near her students and she 
answered most of their questions, also she used 
demanding activities with the students to check their 
development of the English class. Her 
contributions helped a lot to set a context 
with the teachers making the workshops.  
 
Creating the lesson plan with her colleagues 
was rewarding experiences because she 
remembered a lot information from the 
previous course she took, even though she 
added a quote finding herself very 
comfortable in the workshop, she said “the 
learning aspect of this exercise is to offer 
the best class to the students”. 
 
In the stage 3, she was seemed very 
attentive and concentrated at the moment of 
the researchers’ explanation, when the 
teachers had to design and to present their 
lesson plan, teacher 5 was the leader of the 
three teachers, and she was very 
comfortable with the design and the topic. 
She really had a collaborative role during 
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level about the topic in class. the development of this stage. 
 
The stage was a good moment for teacher 5 
because she had to design her own 
proposal applying the seven principles of 
TfU, she choose the topic “The Pets”, and 
she created a very good sample as a proof 
of her teaching experience; she included 
explanation stage, practice and assessment 
stages following the principles of TfU.  
 
More details needed to be included, teacher 
5 said but those workshops helped a lot to 
be aware of the pedagogical approach that 
was out of use. “Since the developments of 
the 4 workshops, teachers from Próspero 
Pinzón are going to change their practices”, 
teacher 5 said.   
 
 
 
 
The best way to apply TfU in English classes in 
 
Teacher 5 described that the best way to 
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2. How does she 
think is the 
best way to 
apply the TfU 
in her classes? 
teacher 5 words is “to provide the best elements to 
allow students to learn and to understand”. 
Additionally, to use take into account the context was 
very important for teacher 5 because it helped a lot to 
develop ideas and to relate them to knowledge.  
 
To apply TfU in classes was a demanding exercise for 
the English teachers, but if they worked as a group the 
decisions would be easier to make, teacher 5 to the 
researchers; the student was an essential element for 
the design and development of English class.    
 
Finally, the class needed to find a point which the 
teacher took important information from the students to 
make a class where the pupils felt identified and 
comfortable. 
 
apply TfU in the English class is to take into 
account the seven principles formulated by 
Tina Blythe in every moment, design, 
explanation, asking and answering 
questions and evaluation. 
 
The 4 workshops helped a lot to remember 
how to work with TfU during English class. 
Teacher 5 had many elements of the 
institutional approach in the way she 
developed her class, but she remembered 
more with the workshops. 
 
 
 
 
  
TfU helped a lot an English teacher to be a better 
professional because the approach provided tools to 
take into account the students´ understanding process.  
 
Teacher 5 previously agreed that TfU helps 
a teacher to be a better professional due to 
the tools that could be used to foster the 
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3. How does TfU 
help an English 
teacher to be a 
better 
professional? 
 
That was the opinion of teacher 5 when she was asked 
about how TfU could contribute to an English teacher 
to be a better professional, but related to Próspero 
Pinzón school the situation looked different because 
she was the only one who knew information about the 
approach, moreover the teachers worked and 
explained the topics isolated each other, so it hindered 
to choose and to create a group job in the English 
area.  
students´ understanding process. 
 
After the application of the four workshops, 
teacher 5 described that experience as 
useful and necessary to apply the 
institutional approach at Próspero Pinzón 
school. “The collaborative job is going to be 
fostered among the English teachers”, 
mentioned teacher 5 because it was 
imperative to have a group way of working 
with the topics and the mode of making a 
class. 
 
The isolated pedagogical processes did not 
help to offer a good English class, for this 
reason the teachers needed to work as a 
group making decisions about to design, to 
create and to evaluate in the English class. 
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Conclusions from the researchers: 
Teacher 5 took a course 8 years ago about TfU, she knew information about the institutional approach and she 
contributed with information during the workshops. She had a good attitude and disposition and helped her workmates. 
The researchers found in teacher 5 a collaborative person and she demonstrated a huge interest in increasing her 
knowledge of the institutional approach. She said to the researchers that “one of the most important objectives of the 
research was to offer the best class to the students”, and to integrate the use of TfU and, to develop a good class the 
teacher needed to change and to analyze many pedagogical practices; and this was an exercise that teacher 5 started to 
do since the workshop number 1. Then she got a very strong interest to make real the application of the approach in all 
the classes in high school not only in tenth grade with the use of theoretical postulates and foundations to foster students´ 
learning.  
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Table 8. Analysis of each one of the teachers’ performance. Teacher 6. 
Teacher: 6 
CATEGORY BEFORE DURING - AFTER 
1. What does the 
teacher know 
about TfU 
approach? 
 
Teacher 6 answered in the survey that she did not 
know anything about TfU, she made her classes 
developing explanations and activities based on her 
personal criteria but she did not follow any institutional 
approach.  
She is the only teacher at Próspero Pinzón school who 
is not licensed in English teaching, she is professional 
in International business but she made an updating 
curse in pedagogy. 
 
In the class observation exercise teacher 6 looked a 
little nervous and she committed frequent mistakes in 
her explanations. The teacher was not self-confident 
making her explanation, she stopped several times and 
she had to correct some parts of her speech. She 
frequently used Spanish instead of English and her 
 
Teacher 6 seemed skeptic after starting the 
4 workshops because she did not find a 
reason to apply the approach; she was very 
reluctant to use TfU. Her opinion 
progressively changed when the different 
stages were made. 
 
In the stage number 1 she was confused 
because she did not find any connection 
among the seven principles of Tina Blyhte, 
she said that the role of the student in the 
English class was totally confusing for her, 
because she did not understand how the 
interests and the context of a pupil could 
help to develop a class. The researchers 
explained her role of the students to her in 
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pupils lost easily their attention.  
 
The applied skills were reading and writing during the 
class, teacher 6 far from the students in some 
moments and she did not ask to the students about the 
topic or the activities.  
 
The context was not used by the teacher as a resource 
to foster the students´ attention or to catch the 
students´ understanding, this tool was not applied.  
the class and their role. 
 
In the stage number 2, teacher 6 seemed 
different in comparison with the previous 
workshop. She answered some questions 
and she also contributed saying “TfU aimed 
to help the students to understand their 
environment and how it worked and to 
explain”.  She was active in this stage and 
she asked several times. At the end of the 
stage teacher 6 added “TfU approach might 
change some pedagogical practices, which 
were normal or traditional as they were 
defined. “  
 
In the stage number 3, teacher 6 was 
helped by her colleagues in the design and 
presentation of a lesson plan with a given 
topic by the researchers. She developed this 
activity and she seemed to understand the 
seven principles of TfU, she was not 
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reluctant anymore instead she was attentive 
and concentrated with the development of 
the workshop. 
 
During the stage number 4, teacher 6 chose 
the food as her topic to create her micro-
teaching sample. She looked nervous 
because she had not used previously any of 
those principles alone, nor had she created 
a proposal based on TfU. 
She presented her sample and she 
recognized that it needed corrections and 
changes but she made a good job and she 
changed her mind in relation to the TfU 
approach. 
 
 
2. How does she 
think is the 
best way to 
apply the TfU 
 
She did not know any information about TfU; in the 
survey she mentioned that the approach was totally 
unknown for her.  
 
 
The opinion of the teacher 6 changed after 
making the four stages of the workshops, 
because she did not know anything about 
TfU, but then she learned information about 
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in her classes? She developed her classes based on her personal 
criteria and her activities had some difficulties for the 
students. So she did not have any pedagogical 
approach to work with in her classes.  
 
the approach and a micro-teaching sample 
was created by her. 
 
In teacher 6 words, “the best way to apply 
TfU in her classes is keep in mind always 
the seven principles of Tina Blythe, and to 
have the student as the main character for 
the class.   
 
3. How does TfU 
help an English 
teacher to be a 
better 
professional? 
  
Teacher 6 did not recognize TfU approach as a tool to 
work in the classroom with better results each time. 
 
She, perhaps, used different elements of varied 
approaches to work in class. Due to this, she 
committed some mistakes during her explanations and 
she was not comfortable with her performance.   
 
Teacher 6 described the contributions of TfU 
as important and useful in two aspects. First 
to improve her professional performance as 
English teacher and second, to offer a better 
class to her students; avoiding mistakes and 
difficulties. 
 
Teacher 6 looked better after making the 4 
workshops, she was totally in agreement 
that the TfU was a good approach to work 
and if she made a good sample exercise 
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with her workmates, future activities could 
be better.  
 
 
Conclusions from the researchers: 
At the beginning, teacher 6 had a reluctant attitude towards the development of TfU at Próspero Pinzón school, but when 
the workshops started she changed her position related to the approach. She began to contribute with information and she 
asked several times when the researchers explained or developed any activity. The change of attitude about TfU was a 
rewarding fact at Próspero Pinzón school because she did not accept the approach at the beginning and she discussed 
with arguments because she developed her classes on the light of her personal criteria getting good results but she 
considered to learn and to use with all the English teachers to foster a good pedagogic exercise but at the same time to 
enhance conditions to the students and their understanding process. 
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CONCLUSIONS 
 
After the application of this research study, the conclusions are going to be 
presented from the next aspects: 1) the analysis of some theories to build the 
theoretical framework, 2) the analysis of the English classes development at both 
schools, on the light of TfU principles, 3) The English teachers’ performance and 
awareness, 4) The role of the schools in the teaching processes, and 5) The 
researchers´ point of view. 
1) According to Tina Blythe (1994), the Teaching for Understanding Approach is a 
pedagogical source to be developed in all classes in any grade. Its development 
takes into consideration: topics, a specific context, suitable feedback, a continuous 
assessment and a goal to be improved; which has, among other results, the 
fostering of the students´ critical thinking, creativeness, communicative skills and 
social relations and affective filter.  
Besides, the Teaching for Understanding Approach can become very useful to teach 
English because, according to Brown (2015), this process involves cognitive and 
affective dimensions, that allow teachers to develop their job in the class in a 
meaningful way and additionally to understand the human dimension of the 
students. Therefore, the English teachers at both schools should take advantage of 
this theory in order to design their classes with a strong support. It is suggested that 
all the teachers’ staff considers this theoretical proposal for the teaching and 
learning process. 
2) It was found that the teachers who were part of the study, at Nuevo San Andrés 
de Los Altos and Próspero Pinzón schools, reflected about the importance of 
working in a collaborative way. They mentioned, after the application of the 
workshops the benefits of the TfU approach in terms of planning, designing, 
presenting and evaluating an English class. 
At the beginning of this research, the teachers who took part in the four stages of the 
proposal did not share their ideas about their class experiences, methodologies, etc. 
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However, during and at the end of the application of this study, they expressed the 
advantages of sharing knowledge in order to improve the pedagogical practice, and 
they evidenced to be more conscious about the importance of planning with specific 
learning goals and working as a group to encourage the cognitive, social and 
affective dimensions of their students.  
3)Teachers realized that sometimes they developed their activities at school in a 
humdrum way, sometimes due to the approach they followed, the kind of the 
activities they planned and the environment in which the class was settled. However, 
the English teachers noticed that students can be attracted towards the class if the 
content, the explanation and the activities are reformulated taking into account the 
students´ interests and needs. 
Besides, English teachers realized they could put in practice the theories developed 
during the workshops. Teachers mentioned to be more aware about their 
performance in the classes, applying the pedagogical approach of the schools, not 
only because it is mandatory but because the Teaching for Understanding Approach 
allows educating integral citizens that are conscious of their reality and of the 
possibilities they have to build a better future society. 
4) Making reference to the schools role in the teaching processes, it is concluded 
that the principals and the coordinators have to open more pedagogical spaces 
where teachers could develop appropriate activities in order to benefit the students´ 
processes. Likewise, the whole group of teachers who took part in this research 
study expressed that if they could design and develop their activities in a more 
though form, it would provide good results with the students´ learning processes. 
The institutional planning class format needs to be updated under the seven 
principles of the Teaching for Understanding Approach, because to organize the 
class under these criteria makes possible to build knowledge due to the 
management of critical thinking, problem solving and taking into account the 
students´ needs and context. In addition, the academic coordinators should keep the 
checking and monitoring of this format to assure the application of the TfU approach. 
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5)This research enriched the pedagogical practice of the English teachers at Nuevo 
San Andrés de Los Altos and Próspero Pinzón schools, because it was evidenced 
the teachers changed their mind since the beginning of the proposal until the end of 
the application of the workshops. The teachers felt that the TfU approach was a very 
important tool to enrich the scholar practices and they pretend to make evident the 
TfU approach in the activities to be developed in future classes.  
Related to the pedagogical aspect, teachers expressed having grown personally 
and professionally in the way they could work with theory and practice, making it in a 
dialectic form. It means, that teachers and researchers learnt together and built 
knowledge sharing experiences. On the other hand, the teachers made evident a 
change of mind in the development of the study, because it is important to recognize 
that teachers have to extend their conceptions in order to spread the vision of 
education and to improve their pedagogical job. 
Although the development of this research was very rewarding, there were some 
limitations for the development of the study, which are relevant to be mentioned.  
At the beginning of this research there were some difficulties related to the times 
and moments to carry out the study. The principles of both schools did not provide 
enough moments to make English teachers meetings However, the researchers 
could organize the reunions after talking and explaining to the principals, 
coordinators and English teachers, the importance of developing this research 
study. Because of the previous reason, the starting of the study was delayed. 
Likewise, this research cooperated to the enrichment of the pedagogical profession, 
due to its application allowed teachers to reflect about their practice. However, it had 
some aspects that can be taken as limitations. First, and as it was mentioned before, 
this research was centered in the teachers’ job. The researchers of this study 
realized that many problems about education are not always in the students; the 
teachers should analyze and reflect about their role in order to foster their labor, if it 
is necessary. 
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The research made evident that teachers could share their knowledge and 
experiences. Many teachers prefer to work in a separate form, it means without 
taking into account other perspectives. They feel uncomfortable when they have to 
talk or show about their job. If teachers do not share the activities they apply in 
classes with the students, it will be difficult to foster the educative processes. 
The teachers concluded, at the end of the application of the workshops, that their 
pedagogical practice had been enriched with other perspectives. Therefore, it is 
valid to say that teachers can design their classes in a more integral form, taking into 
account the cooperative work, falling down the barriers of individualism and pride.       
This proposal pretends to cooperate with the reflection of how to get a positive 
change in our educational system. Teachers should be more willing to learn from 
other teachers’ knowledge and experiences. In this form, the teaching and learning 
process will get benefits. 
To sum up, this project leaves the possibility to continue working on teachers´ 
development, emphasizing on the importance of enriching the teaching profession. It 
is hoped that future researchers not only center the attention on the students’ 
performance, but on the teachers’ job with the intention of breaking paradigms. 
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Annex 1. Planning class format 
COLEGIO DISTRITAL PROSPERO PINZON 
FORMATO DE PLANEACION DE CLASES 2015 
 
AREA: ________________________________________      ASIGNATURA: 
________________________________________ 
DOCENTE: ______________________________________________________      FECHA: _______________ 
 
TEMA: ________________________________________________ 
OBJETIVOS: 
_____________________________________________________________________________________________________________ 
         
______________________________________________________________________________________________________________ 
                   
______________________________________________________________________________________________________________ 
ACTIVIDADES A DESARROLLAR: 
_________________________________________________________________________________________ 
         
______________________________________________________________________________________________________________ 
                   
RECURSOS: 
_____________________________________________________________________________________________________________ 
        
_______________________________________________________________________________________________________________ 
 
EVALUACION: 
__________________________________________________________________________________________________________ 
        
______________________________________________________________________________________________________________ 
        
______________________________________________________________________________________________________________ 
 
Taken from the area meeting format at Próspero Pinzón school (2015)   
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PLAN DE CLASE COLEGIO NUEVO SAN ANDRES DE LOS ALTOS I.E.D 2015 
 
FECHA:  
 
 
DURACIÓN:                                     
ASIGNATURA 
----------------------------------------------
---------- 
 
TEMA 
-------------------------------------------------------
----------- 
SUBTEMAS 
------------------------------------------------------------------------
------------------------------------------------------------------------
------------------------------------------------------------------------
--------------------------------------------------- 
OBJETIVO Y/O HABILIDADES 
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
------------------ 
ACTIVIDADES Y DESARROLLO DE LA CLASE 
                                            
RECURSOS 
DIDÁCTICOS 
 
ESTRATEGIA O PROCESO DE EVALUACIÓN 
 
1.-  
2.- 
3.- 
4.- 
5.- 
6.- 
7.- 
… 
 
 
 
1,- 
2.- 
3.- 
4.- 
…. 
 
 
 
Taken from the area meeting format at Nuevo San Andrés de Los Altos school (2015) 
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Annex 2. Area meeting act 
Acta de Reuniones 
Código CD-RE-
00___ 
Fecha 
 
2 Septiembre 
2015 
Inicio 
 
12:40 
pm  
Fin 2:00 pm Lugar Aula 
Ingles 
Proyecto   
ENGLISH AREA MEETING 
Asunto Revision of classes 
planning 
 
Asistentes 
English teachers    
Asistentes Externos 
 
Fecha de 
Elaboración 
2 Septiembre 
2015 
  Próxima Reunión 16 septiembre 
2015 
 
SUMMARY ABOUT THE DEVELOPMENT OF THE FOUR AREA MEETINGS 
 
Agenda  
1-. Greetings 
2-. Sharing of experiences in classes during the past two weeks 
3. Revision of the plan classes for the next two weeks 
4. suggestions and comments for the classes 
5. programming of the next activities and finish of the meeting 
 
DEVELOPMENT 
 
1. Greetings: the area chief starts the meetings greeting all teachers and mentioning about the importance of 
punctuality, for this reason he congratulates the teachers who arrived early. Then, he reads the agenda to be 
developed in this meeting. 
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2. Sharing of experiences in classes during the past two weeks: the area chief asks teachers about outstanding 
moments or situations that have happened in the last classes. 
Teacher Marcela mentions that the students were a bit lazy during the classes, and according to her, it is because 
their parents have received the last grades and some of them did not have good results. 
Teacher Lucía expresses that she is going to develop activities to prepare the English day. She says that her 
grades are going to make some presentations for that day. 
Teacher Fernando mentions that students are working in the review of the topics studied during the year in order to 
improve the previous results. 
The area chief says that it is important to keep discipline in the classes because the year is finishing and students tend to 
be more restless and they sometimes fail subjects due to that behavior 
3.   Revision of the plan classes for the next two weeks: this part begins when the area chief asks for the planning 
classes but they are not checked just mentioned. Then, the teachers share the development of their classes. They 
do not get any feedback from the area chief or their partners. 
 
From the planning classes described in the meeting, teacher Marcela Cely mentioned the development of one of her 
classes in 10th grade: 
1. The class starts with the revision of the previous homework. 
2. The topic for this class is the Second Conditional. Therefore, the teacher explains the grammar topic making a 
relation to the Spanish language. 
3. Then, the students develop some exercises of sentences translation  
4. The teacher switches the students´ English notebooks in order to make students evaluate the translation. 
5. The teacher gives some homework. Students must invent some sentences using the Second Conditional. 
 
Then, teacher Lucía shows a format for her class which is going to be developed the next 8th September with 10th grade 
 
1. The topic to be developed is the countable and uncountable nouns, specifically students are going to make 
exercises about vocabulary and expressions of quantity. The main objective of this class is to make students 
identify the expressions of quantity and difference between the countable and uncountable 
2. The first activity is to explain the concept of countable and uncountable nouns 
3. Then, teacher is going to explain the use of quantifiers  
4. After the explanations, students will develop some exercise in which they have correct some mistakes applying 
what was explained 
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Taken from the area meeting format at Nuevo San Andrés de Los Altos school (2015) 
 
 
 
 
 
 
 
 
5. Students have to write a recipe in English using the countable, uncountable nouns and the quantifiers. 
Teacher Fernando asks teacher Lucía for her planning class in order to annex it in this current research. After that, he tells 
his class for the next week with tenth grade 
 
1. To call attendance and to organize the classroom, it means, to make students wear their uniform in a proper way 
and to make the lines. After this, to check the material for the class: (list of verbs and dictionary) 
2. To make an explanation about passive voice using the video beam and a web site. 
3. Students develop a workshop from the web site in which they have convert some sentences from active to passive 
voice just in present simple. 
4. Teacher is going to pick up the notebooks in order to check and to evaluate the exercise done.  
 
4. Suggestions and comments for the classes: although the area chief mentions this point in the agenda, nobody 
made comments or suggestions for the teachers´ classes.  
5. Programming of the next activities: the area chief talks about the following activities to be carried out in the 
school. For example, the next activity is the English day, which is going to be held in the next month. Therefore, 
teachers must organize some presentations of the grades.  The area chief finishes the meeting. 
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Area meeting act 
 
Código CD-RE-
00___ 
Fecha 
 
16 Septiembre 
2015 
Inicio 
 
12:45 
pm  
Fin 1:30 pm Lugar Aula 
Ingles 
Proyecto   
ENGLISH AREA MEETING 
Asunto Revision of classes planning 
 
Asistentes 
English teachers    
Asistentes Externos 
 
Fecha de Elaboración 17 Septiembre 2015   Próxima Reunión 30 septiembre 
2015 
 
SUMMARY ABOUT THE DEVELOPMENT OF THE FOUR AREA MEETINGS 
 
Agenda  
1-. Greetings 
2-. Comments about the classes developed in the past days 
3. Comments about the planning classes 
4. suggestions and comments for the classes 
5. general comments or suggestions 
 
DEVELOPMENT 
 
1. Greetings: the area chief starts the meeting reading the schedule for the final part of the year. After the break 
week, students have to present the final exams for this reason it is important to finish the topics in order to evaluate 
them. 
2. Comments about the classes developed in the past days: the area chief asks teachers to tell about relevant 
aspects that could have happened during the past classes. However, the teachers do not mention anything 
outstanding. For example, teacher Lucía says that she had to call one of the student´s parents because the student 
has not had a good performance but a bad attitude. On the other hand, teacher Fernando, talks about the change 
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Taken from the area meeting format at Nuevo San Andrés de Los Altos school (2015) 
 
 
 
 
in the results of a ninth grade which had had bad notes, but currently the students in that grade have modified their 
attitude. 
3. Comments about the planning classes: the area chief asks teachers for their planning classes. Teachers just tell 
in general terms what their classes are going to be developed. 
Teacher Lucía says that her class is going to continue developing the topic about countable and uncountable nouns. She 
is going to make a quiz in order to prepare students for the final exam.  
Teacher Fernando asks what kind of questions is she going to make in the quiz and teacher Lucía says that students are 
going to translate sentences using the quantifiers and countable and uncountable nouns. 
Teacher Marcela mentions that she is going to work on grammar exercises about Second Conditional, she is going to 
make an activity where she gives students some verbs in English and they have to create sentences in Second 
Conditional. 
On the other hand, teacher Fernando, just says that students are going to watch some videos of inventions around the 
world in order to make students write about inventions using the passive voice. 
 
4. Suggestions and comments for the classes: the area chief says that the classes are following and 
complementing the previous topics, so the classes do not have any problem or something to discuss. Apart he 
mentions that time is short and the meeting has to finish. 
5. General comments or suggestions: the area chief finishes the meeting because he has another meeting in the 
academic council. 
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Acta de Reunión 
 
 
 
Código 
C.A.J.T: 
18 
Fecha Enero 
13,16 
Inicio 12:20 
p.m. 
Fin  1:30 
p.m. 
Lugar SALA DE IDIOMAS 
Proyecto APLICACIÓN ENSEÑANZA PARA LA 
COMPRENSION 
Asunto REUNION SEMANAL 
Asistentes Liliana Herrea, Leidy Perez, Magda Medica, Julian Libreros Asistentes Externos  
Fecha de 
Elaboración 
Enero13,16 Elaborado 
por 
JULIAN LIBREROS CASTRO Próxima 
Reunión 
Enero 
21,16 
      
 
It is 12:20 p.m., the meeting starts with the following agenda: 
1. Greetings and attendance. 
2. “Concejo académico” information. 
3. Introduction of the activity (Teaching for Understanding) Methodology and dates. 
4. Activities and tasks for the next meeting 
 
1. Greetings and attendance: The area chief Julian Libreros greets all the teachers and reads the previous meeting 
act. Then, he reads the agenda to follow during the meeting.  
 
2. “Concejo académico” information: The area chief Julian Libreros gave to the English area teachers the 
information about the beginning of the year, what grades are going to be organized in some schedules, and the 
classes planning are going to be asked the next week so it is necessary to have them ready. 
 
3. Introduction of the activity (Teaching for Understanding): The area chief Julian Libreros describes to the 
English area teachers a sequence of activities that are going to be developed in the month of January by two 
researchers, the area chief Julian Libreros and the researchers from Nuevo San Andrés de Los Altos school, 
Fernando Nieto. The activities are four workshops to be developed during the month of January, the workshops 
have different stages and the objective is to share pedagogical experiences, to introduce and explain some 
theoretical parts of the TfU approach, to check the state of the art of the approach at Próspero Pinzón school and to 
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provide some elements to set a stage of practice among the English area teachers. 
 
4. The next meeting is going to be in a week and the teachers have to have ready their classes planning formats, in 
addition they have to be ready for the TfU activities that are going to start in the expected dates.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 ________________________________________      
                                                 MAGDA MEDINA              
                                    DOCENTE                                                  
 
 
 
Taken from the area meeting format at Próspero Pinzón school (2016) 
 
 
 
 
 
JULIAN LIBREROS CASTRO 
JEFE DE AREA 
LILIANA HERRERA 
DOCENTE 
LEIDY PEREZ 
DOCENTE 
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Acta de Reunión 
 
 
Código C.A.J.T: 
18 
Fecha Enero 21,-
16 
Inicio 12:20 
p.m. 
Fin  1:30 
p.m. 
Lugar SALA DE IDIOMAS 
Proyecto APLICACIÓN ENSEÑANZA PARA LA 
COMPRENSION 
Asunto REUNION SEMANAL 
Asistentes Liliana Herrea, Leidy Perez, Magda Medica, Julian Libreros Asistentes Externos  
Fecha de 
Elaboración 
Enero21,16 Elaborado 
por 
JULIAN LIBREROS CASTRO Próxima 
Reunión 
Enero 
28,16 
      
 
It is 12:20 p.m., the meeting starts with the following agenda: 
5. Greetings and attendance. 
6. “Concejo académico” information. 
7. Comments about class planning formats.  
8. Activities and tasks for the next meeting 
 
1. Greetings and attendance: The area chief Julian Libreros greets all the teachers and reads the previous meeting 
act. Then, he reads the agenda to follow during the meeting.  
 
2. “Concejo académico” information: The area chief Julian Libreros asks to the English teacher the class planning 
formats, they were informed to have them ready the previous meeting. All the teachers delivered their formats to 
the area chief.  
 
3. Comments about class planning formats: The area chief Julian Libreros asks to the English area teachers their 
opinions about the formats to deliver, Teacher Leidy Peréz mentions that to have this document is a very good aid 
because the format allows organizing the class and the objectives to reach with the students. Teacher Liliana 
Herrera said that the format is a good help but it would be better if the academic coordinator provides a feedback or 
any observation to their formats. Teacher Magda Medina describes the format as an institutional document that in 
some cases is asked in other ones no, so the use of the format has to follow a rule or to provide a group of dates 
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for all the teachers. 
 
4.  Activities and tasks for the next meeting: The area chief Julian Libreros asks to the English area teachers to 
keep ready the topics to develop with their students because the academic coordinator is going to pick them up to 
organize the topics for the first term for all the students. Additionally, the TfU workshops re going to be carried out 
soon, teacher Liliana asks if the development of these workshops does not affect the institutional activities, teacher 
Julian answers that the principal provides spaces to make the activities.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 ________________________________________      
                                                 MAGDA MEDINA              
                                    DOCENTE                                                  
 
                                                 
 
 
Taken from the area meeting format at Próspero Pinzón school (2016) 
JULIAN LIBREROS CASTRO 
JEFE DE AREA 
LILIANA HERRERA 
DOCENTE 
LEIDY PEREZ 
DOCENTE 
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Annex 3. Format of class observation and its analysis based on the TfU approach 
UNIVERSIDAD LIBRE 
FACULTY OF SCIENCES OF EDUCATION 
MAGISTER IN EDUCATION DIDACTIC OF LANGUAGES 
CLASSROOM OBSERVATION FORM 
 
  
Teacher  ______Teacher_1_______________      Grade: tenth________ 
School ____Nuevo San Andrés de los Altos_____    
Lesson topic ______past simple__________  
Lesson length____________90 min.___________       
Length of Observation __________90 min. __ 
Subject  ______English____________ 
 
Use the comment space below each question to provide more feedback or suggestions. 
Criteria of evaluation:   
Not at all                      More emphasis recommended                        Outstanding 
1    2     3  
ASPECTS 1 2 3 DESCRIPTION 
I. Classroom management and learning organization  
1. Were learning objectives stated orally or in written form? X   The teacher did not establish any objective 
before starting the class, she just began 
calling attendance 
2. Was the lesson starting appropriate and clear?  X   At the beginning of the class, the students 
were bothering; the teacher had to shout 
them in order to organize the classroom. 
3. Were instructions clear and precise?  X  The teacher wanted to start with an exercise 
from the previous explanation about simple 
past, but she did not explain the exercise 
itself 
4. Were students engaged in the learning activities planned for the session?  X  The students did the activities because they 
had the pressure of the grade, so they were 
not engaged because of the activities 
themselves. 
5. Were activities conducive to learning, to practicing?   X  The activities were oriented to fill grammar 
exercises, but not practice any skill. 
6.  Were a variety of teaching strategies used? X   The teacher could control the group by 
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shouting at them, so her strategy was to 
shout them continuously. 
 
II. Knowledge of the Subject  Matter  
1. Were concepts explained clearly?  X  The teacher developed a satisfactory 
explanation.  
2. Did the teacher provide appropriate examples to explain concepts?  X  The grammar examples were enough and 
clear, however, she had to show more 
contextualized examples  
3. Was the teacher confident in explaining the topic?  X  She had the command of the tenses.  
4. Did the teacher respond properly to students’ questions?   X The teacher answered 4 questions about the 
topic made by the students in a very clear 
way. 
 
III. Teacher & Students Interaction     
1. Were encouragement and positive feedback provided for students?  X   Unfortunately the teacher did not make any 
feedback to the students, she only graded 
the notebooks 
2.  Did the teacher interact with students during the class session?  X  She interacted just only to give instructions 
to the students not in order to offer a clear 
explanation. 
3. Did the teacher invite students to participate and make comments during the class 
session? 
 X  The teacher sometimes asked questions to 
the students about the topic 
4.  Did the teacher treat students kindly? 
 
X   Honestly she is very demanding and strict 
with them, she is very serious 
 
IV.  Language     
1. Can  the teacher  convey effectively a message in English, despite their 
linguistic shortcomings? 
 X  She manages the language in a good way 
however, she has to concentrate because 
she could lose the class target when she 
shouts to the students 
2. Does the teacher use the language accurately?  X  She is sometimes a little bit rude with the 
students in the way she talks to them 
3. Does the teacher use appropriate expressions for the students?  X  As it was mentioned before, she is 
sometimes rude in the sense that her 
temperament is strong 
4. Can the teacher use the language without doing grammar mistakes? X   She made some mistakes in spite of the fact 
that she has a good English level 
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Created by the researchers 2015 
 
Principles proposed by Tina Blythe, 1998 
 
 
 
 
V. - Selection and Use of external class material      
1. Was instructional material  engaging?  X  The instructions are given in Spanish and 
English but without any kind of material 
2. Was the material well-designed (Size, color and was the material used 
appropriate according to the topic? 
? 
 X  The teacher did not use any material just the 
board and the students just only used their 
notebooks 
COMMENTS: it is important to mention that the teacher had a high control of the class, the students behaved and she did not allow any kind of disorder. However, 
she had to manage the class in order to make students work with the English topics but she did not make any checking to know if the students understood.  She 
did not apply the principles of the teaching for understanding  
 
 
TEACHING FOR UNDERSTANDING PRINCIPLES DESCRIPTION 
VI. Use of the principle of Teaching for Understanding approach during the class, 
please choose if the principle is used or is not used by the teacher. 
 YES NO  
1. To develop the topic in the class X  She must make clear what the topic to develop in 
class is  
2. To check the previous learning   X She has to take into account what was explained in 
the previous class 
3. To activate and to generate a context for  knowledge  X She needs to connect the context and the topic  
4. To provide and to enable practice X  The practice that she provides is just grammar, she 
needs to work in the rest of the abilities 
5. To offer feedback  X Although the time is short she has to take a little time 
of the class for correcting students´ activities 
6.  To carry out a continuous assessment  X She has to make wider her view about assessment, 
not only the checking of  exercises 
7. To formulate a goal or a target to improving.  x At the beginning of the class it is important that she 
establishes the goals for the class in order to guide 
her classes towards an objective 
144 
 
UNIVERSIDAD LIBRE 
FACULTY OF SCIENCES OF EDUCATION 
MAGISTER IN EDUCATION DIDACTIC OF LANGUAGES 
CLASSROOM OBSERVATION FORM 
 
Teacher  _______Teacher 2______________ 
Grade ______tenth________________________ 
School _____Nuevo San Andres de los Altos__________________________________      
Lesson length____90 min.___________________ 
Lesson topic _________________________________        
Length of Observation ___60 min._____________ 
Subject  ____English______________________________ 
 
Use the comment space below each question to provide more feedback or suggestions. 
Criteria of evaluation  
Not at all                      More emphasis recommended                        Outstanding 
1    2     3  
ASPECTS 1 2 3 DESCRIPTION 
I. Classroom management and learning organization  
1. Were learning objectives stated orally or in written form?  X  The teacher had to say what the objectives 
are for the each session. 
2. Was the lesson starting appropriate and clear?    X The teacher made a good starting; she made 
a warming up activity and reminded some 
last grammar topics. 
3. Were instructions clear and precise?  X  Some instructions that were given in English 
must be repeated in Spanish to be 
understood by the students to start to work. 
4. Were students engaged in the learning activities planned for the session?  X  The group was so big for that reason not all 
the students were engaged 
5. Were activities conducive to learning, to practicing?   X  Most of the activities just only reinforced 
grammar aspects 
6.  Were a variety of teaching strategies used? X   The teacher must use more strategies, 
because class did not work and the objective 
had to be reached. 
COMMENTS: 
II. Knowledge of the Subject  Matter  
1. Were concepts explained clearly?   X The teacher knew a lot about the topics she 
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taught, however she had to use different 
strategies to explain and clarify them. 
2. Did the teacher provide appropriate examples to explain concepts?   X The grammar examples were enough and 
clear for the students. 
3. Was the teacher confident in explaining the topic?   X The teacher knew enough the topic to make 
a class  
4. Did the teacher respond properly to students’ questions?   X The students did not make any questions, 
but it could be bad because they were 
reluctant to ask or bad if they understood all 
the topic. 
COMMENTS: 
III. Teacher & Students Interaction     
1. Were encouragement and positive feedback provided for students?    X The teacher corrected the exercises of the 
students  
2.  Did the teacher interact with students during the class session?  X  The teacher interacted making some 
questions about the content of the exercises 
and about some grammar elements, and 
when she gave the snack 
3. Did the teacher invite students to participate and make comments during the class 
session? 
X   The teacher just only gave explanation but 
she did not provide any questions for the 
students 
4.  Did the teacher treat students kindly? 
 
  X She was very kind with the students 
COMMENTS: 
IV.  Language     
1. Can  the teacher  convey effectively a message in English, despite their 
linguistic shortcomings? 
  X The teacher has a certified level in B2, so 
she has a good proficiency level. 
2. Does the teacher use the language accurately?   X  
3. Does the teacher use appropriate expressions for the students?   X  
4. Can the teacher use the language without doing grammar mistakes?   X  
COMMENTS 
V.  Selection and Use of class material     
1. Was instructional material  engaging? X   The teacher did not have material designed 
by the school 
2. Was the material well-designed (Size, color and was the material used 
appropriate according to the topic? 
? 
 X  She brought her own material but the 
photocopies that school provides are not 
good 
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Created by the researchers 2015 
 
 
Principles proposed by Tina Blythe, 1998 
 
 
 
 
 
 
 
COMMENTS: the teacher developed the class with an excellent command of the group, however, she needs to improve the material she worked with the students. 
Besides it is important that this teacher not only focused the class in grammar explanation. She has to apply the teaching for understanding approach 
 
 
TEACHING FOR UNDERSTANDING PRINCIPLES DESCRIPTION 
VI. Use of the principle of Teaching for Understanding approach during the class, 
please choose if the principle is used or is not used by the teacher. 
 YES NO  
1. To develop the topic in the class X  The topic was developed but from the grammar point 
of view 
2. To check the previous learning  x  The teacher asked the students by the previous 
activity done 
3. To activate and to generate a context for the knowledge  x The topic was not contextualized 
4. To provide and to enable practice x  The practice was only oriented to filling and writing 
exercises 
5. To offer feedback  x The teacher just graded the exercises but she did not 
provide any feedback to the students. 
6.  To carry out a continuous assessment  x The teacher assesses the students just checking the 
notebooks and applying quizzes 
7. To formulate a goal or a target to improving.  x The goal proposed by the teacher was just make the 
students use a grammar tense, but this goal was set 
at the beginning of each academic term not for each 
class 
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UNIVERSIDAD LIBRE 
FACULTY OF SCIENCES OF EDUCATION 
MAGISTER IN EDUCATION DIDACTIC OF LANGUAGES 
 CLASSROOM OBSERVATION FORM 
 
 
Teacher  ______Teacher 3______ ______       
Grade ______tenth________________________ 
School _____Nuevo San Andres de los Altos__________________________________   
Lesson length__90 min._____________________ 
Lesson topic ___Review of the present simple, progressive and perfect_____________________________ 
Length of Observation___90 min._____________ 
Subject  ____English______________________________ 
Use the comment space below each question to provide more feedback or suggestions. 
Criteria of evaluation:  
Not at all                      More emphasis recommended                        Outstanding 
1    2     3  
ASPECTS 1 2 3 DESCRIPTION 
I. Classroom management and learning organization  
1. Were learning objectives stated orally or in written form?   X At the beginning of each class, and each 
academic term, the teacher said to the 
students what the goals for each session 
were 
. Was the lesson starting appropriate and clear?    X At first, the teacher organized the group, 
controlling the discipline then he started the 
class just reminding the students what was 
done the last class, and giving them the 
goals for the class, then he starts the lesson  
3. Were instructions clear and precise?  X  At the beginning the instructions were given 
in English, for that reason the students not 
always understood and the instructions were 
not always clear, the teacher had to speak in 
Spanish when it was necessary.  
4. Were students engaged in the learning activities planned for the session?  X  The students were concentrated during the 
activity, and they were asking questions all 
the time in order to answer some questions 
and doubts. 
5. Were activities conducive to learning, to practicing?    X The activities were focused on practicing the 
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topic studied through grammar and speaking 
activities. 
6.  Were a variety of teaching strategies used?  X  The teacher organized the group with a high 
sense of discipline, but during the class the 
students felt comfortable because of the 
treatment, but it is important that he must 
use more strategies, because the class 
could be boring. 
COMMENTS: 
II. Knowledge of the Subject  Matter  
1. Were concepts explained clearly?   X The teacher was very patient and he 
repeated the explanation many times 
2. Did the teacher provide appropriate examples to explain concepts?   X The teacher gave a lot of examples in order 
to clarify the concept 
3. Was the teacher confident in explaining the topic?   X The teacher knew about the taught topic. 
4. Did the teacher respond properly to students’ questions?  X  The teacher answered many questions but 
some of them were confusing for the 
students because they have not checked the 
previous topics or they have not reviewed 
them.  
COMMENTS: 
III.  Teacher & Students Interaction     
1. Were encouragement and positive feedback provided for students?   X  The teacher had to give more feedback, 
because the students did not get any 
correction or observations about their job 
during the class. 
2.  Did the teacher interact with students during the class session?   X The teacher had a very kind and respectful 
relation with the students. 
3. Did the teacher invite students to participate and make comments during the class 
session? 
 X  The teacher had to engage students to 
participate and formulate their questions and 
doubts.  
4.  Did the teacher treat students kindly? 
 
  x As it was mentioned before, the teacher had 
a very respectful relation with the students. 
COMMENTS: 
IV.  Language     
1. Can  the teacher  convey effectively a message in English, despite their linguistic 
shortcomings? 
 X  The teacher explained correctly but he used 
during a long time Spanish and the objective 
was to create in the students the necessity of 
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understanding and using English.  
2. Does the teacher use the language accurately?  X  The teacher used Spanish in some moments 
of the class, but his objective was to use 
English with demanding content for the 
students.  
3. Does the teacher use appropriate expressions for the students?   x The teacher used correct words to the 
students 
4. Can the teacher use the language without doing grammar mistakes? x   The teacher must practice more English in 
order to improve his language level 
COMMENTS 
V.  Selection and Use of class material     
1. Was instructional material  engaging?  X  The teacher used as material some web 
sites from internet and they were projected 
through video beam, but more elements and 
resources and necessary to develop a better 
class. 
2. Was the material well-designed (Size, color and was the material used 
appropriate according to the topic? 
? 
 X  The teacher did not design any material by 
himself, he just used some material from 
internet, but he used in a good way  
COMMENTS: the teacher had a mode to teach his class. He organized the group and kept the discipline. He explained well, it was 
clear to the students. However, he needed to use more English in the explanations and he had to create his own material and to work 
other skills, such as listening, reading, among others. He has to apply the principles of TfU in his class. 
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Principles proposed by Tina Blythe, 1998 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TEACHING FOR UNDERSTANDING PRINCIPLES DESCRIPTION 
VI. Use of the principle of Teaching for Understanding approach during the class, 
please choose if the principle is used or is not used by the teacher. 
 YES NO  
1. To develop the topic in the class X  The teacher was clear and he developed the topic 
2. To check the previous learning  X  At the beginning of the class, the teacher asked 
questions about previous activities and topics 
3. To activate and to generate a context for the knowledge  X The teacher did not contextualize all the examples 
given 
4. To provide and to enable practice X  The students could practice the developed topics 
practicing different skills. 
5. To offer feedback  X The feedback was poor, the teacher has to pay more 
attention to this aspect 
6.  To carry out a continuous assessment  X The assessment did not follow a sequence because 
it has not been well developed; the teacher has to 
adapt the assessment to the class time. 
7. To formulate a goal or a target to improving. X  The teacher always establishes a goal per session 
and per academic term, but it has to be reachable 
related to the students´ level and the time to develop 
the class. 
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Class observation at Próspero Pinzón 
 
UNIVERSIDAD LIBRE 
FACULTY OF SCIENCES OF EDUCATION 
MAGISTER IN EDUCATION DIDACTIC OF LANGUAGES 
CLASSROOM OBSERVATION FORM 
 
Advisory Teacher _____Teacher 4_________       Grade ___________10th ______________ 
School ________Próspero Pinzón_________________      Lesson length_________90 min._________ 
Lesson topic ____________Present perfect________      Length of Observation_______60 min.___ 
Subject Area ____________English________________ 
 
Use the comment space below each question to provide more feedback or suggestions. 
Criteria of evaluation:  
Not at all                      More emphasis recommended                        Outstanding 
1    2     3  
ASPECTS 1 2 3 DESCRIPTION 
I.  Classroom management and learning 
organization 
 
1. Were learning objectives stated orally or in written form?  X  The teacher mentioned the objectives to develop during the session. 
2. Was the lesson starting appropriate and balanced?  X   The teacher called attendance and the students were distracted, some of them 
were talking loudly so she had to call them twice or thrice.  
3. Were instructions clear and precise?  X  The teacher gave some instructions in English, the rest of them were given in 
Spanish to facilitate the job of the students.  
4. Were students engaged in the learning activities planned 
for the session? 
 X  Some students started to develop the activities but another part of the group 
was reluctant and they took some time to start until the teacher gave a look to 
their desks. 
5. Were activities conducive to learning, to practicing or 
reinforcing?  
X   The activities were about to fill some guides and then to check unknown 
vocabulary, but the use of the structure or the application of it using a skill was 
not done.  
6.  Were a variety of teaching strategies used?  X  The teacher checked constantly the students´ job during the class, she was 
aware of the development of the activities. 
COMMENTS: 
II. Knowledge of the Subject  Matter  
1. Were concepts explained clearly?  X  The teacher made a good explanation and her command of the topic was 
good. 
2. Did the teacher provide appropriate examples to explain 
concepts? 
 X  The examples were appropriate for the explanation, but they could be oriented 
to the context of the students or the context of the school..  
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3. Was the teacher confident in explaining the topic?  X  She demonstrated a good command of the topic. 
4. Did the teacher respond properly to students’ questions?  X  The students asked some questions about the grammar structure and the 
tense elements, they were answered properly by the teacher. 
COMMENTS: 
III.  Teacher & Students Interaction     
1. Were encouragement and positive feedback provided for 
students?  
 X  A feedback was made at the end of the class about present perfect and simple 
past, but the students had more doubts about the topic. 
2.  Did the teacher interact with students during the class 
session? 
 X  The teacher interacted with the students checking their job during the session, 
and she was near to their desks asking and answering when it was necessary. 
3. Did the teacher invite students to participate and make 
comments during the class 
 X  The teacher asked some questions to the students but they asked few times. 
4.  Did the teacher treat students kindly? 
 
X   She was very demanding in many times and she called their attention so she 
looked rude and serious, she avoided treating them amicably. 
COMMENTS: some students looked disinterested about developing a new topic; another group was interested so the teacher had to catch their attention in order to reach the class 
objective. The students did not show disposition to ask questions or to solve their doubts when they were confused, they preferred to start chatting or to get distracted. The teacher 
was very distant from the students and she looked serious for some moments.  
IV.  Language     
1. Can  the teacher  convey a message in English 
effectively, despite their linguistic shortcomings? 
X   The constant use of Spanish made that the effectiveness of English use was 
not present during the class. 
2. Does the teacher use the language accurately? X   The teacher had to use Spanish words to call the students´ attention and to 
reach the class objective. 
3. Does the teacher use appropriate expressions for 
the students? 
 X  She was sometimes rude with the students because they were bothering 
during 
 the class. 
4. Can the teacher use the language without doing 
grammar mistakes? 
 X  She made some mistakes but she demonstrated a good level and command of 
English.  
COMMENTS: the teacher had a good English level but she got deconcentrated because the students did not collaborate and they were talking a lot of time, due to 
this the class was not fluent most of the time. 
V.  Selection and Use of Instructional 
Material 
    
1. Was instructional material engaging?  X  The teacher used a photocopied guide to work the grammar tense, she 
explained some parts of the guide in Spanish. 
2. Was the material well-designed (Size, color and 
organization)? 
 X  The material came from an English book, but most of the text was unclear 
because it was a photocopy. 
COMMENTS: 
 
Created by the researchers, 2015 
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TEACHING FOR UNDERSTANDING PRINCIPLES DESCRIPTION 
VI. Use of the principle of Teaching for Understanding approach during the class, 
please choose if the principle is used or is not used by the teacher. 
 YES NO  
1. Topic to develop in the class X  The topic has to be totally explained at the beginning 
of the session. 
2. Check the previous learning  X  A previous topic can help to understand a new one 
and to create connections in the students. 
3. To activate and to generate a context for the knowledge  X The students´ context can be a useful tool to apply in 
the classroom.  
4. To provide and to enable practice  X The practice is a necessary stage in the class, and 
the use of some communicative skills is very 
important for the students. 
5. To offer feedback  X The feedback is a necessary stage for the students 
to make them see what is correct and what is wrong 
and how to avoid the mistake.  
6.  To carry out a continuous assessment  X The teacher´s perception about the assessment has 
to be changed because it is not only to assign a 
grade to the student; it is to check the learning 
process. 
7. To formulate a goal or a target to improving  X To provide the goals allow making the path of the 
class clearer and easier for the students. 
 
Principles proposed by Tina Blythe 1998 
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     UNIVERSIDAD LIBRE 
     FACULTY OF SCIENCES OF EDUCATION 
     MAGISTER IN EDUCATION DIDACTIC OF LANGUAGES 
     CLASSROOM OBSERVATION FORM 
 
Advisory Teacher _____Teacher 5_________       Grade ___________10th ______________ 
School ________Próspero Pinzón_________________      Lesson length_________90 min._________ 
Lesson topic ____________Passive voice________      Length of Observation_______60 min.___ 
Subject Area ____________English________________ 
 
Use the comment space below each question to provide more feedback or suggestions. 
Criteria of evaluation:  
Not at all                      More emphasis recommended                        Outstanding 
1    2     3  
 
ASPECTS 1 2 3 DESCRIPTION 
I. Classroom management and learning organization  
1. Were learning objectives stated orally or in written form?  X  The teacher mentioned what objectives were 
to work during the class. 
2. Was the lesson starting appropriate and balanced?   X  The teacher called attendance after she 
mentioned the topic to work, and then she 
started the explanation. 
3. Were instructions clear and precise?   X She wrote the instructions to work with the 
group and she read them to the class in 
English, then she gave some clues in 
Spanish. 
4. Were students engaged in the learning activities planned for the session?  X  The students were concentrated and they 
paid attention to the instructions, they looked 
confused at the moment of English reading 
but the Spanish clues helped. 
5. Were activities conducive to learning, to practicing  or reinforcing?   X  The activities were conducive to practice the 
structure but some students did not 
remember the topic. 
6.  Were a variety of teaching strategies used?   X The teacher was near the students, she 
caught their attention making questions and 
using English very frequently, she also called 
them with their names to have them 
concentrated.  
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COMMENTS: 
II. Knowledge of the Subject  Matter  
1. Were concepts explained clearly?  X  The teacher made a good explanation but 
most of the time she used English so the 
students got confused.  
2. Did the teacher provide appropriate examples to explain concepts?   X She made some examples that involved 
elements from the context, and they helped 
a lot to the students.  
3. Was the teacher confident in explaining the topic?   X She demonstrated a good self confidence 
level and a good command of the language. 
4. Did the teacher respond properly to students’ questions?  X  The teacher answered the questions but 
most of them had connection to previous 
topics and the students did not remember 
them.  
COMMENTS: the teacher developed a review activity to retake the past participle verbs and their division into regular and irregular verbs, also she made a review of the verb to-be 
in its conjugation in the grammar tenses, and it was done to introduce the passive voice structure. The difficulty appeared because some students did not remember at all these 
elements so the explanation was difficult in some moments of the class.  
III.  Teacher & Students Interaction     
1. Were encouragement and positive feedback provided for students?   X  The teacher offered feedback when she 
asked to the students, they gave wrong 
answers but the teacher corrected them. 
2.  Did the teacher interact with students during the class session?  X  The teacher stayed much time with them and 
she just talked to them about the topics or 
doubts no more else.  
3. Did the teacher invite students to participate and make comments during the class  X  The teacher was aware of the students´ 
confusions and she answered their 
questions; in a moment of the class she 
started to ask to the students to check if they 
understood or not.  
4.  Did the teacher treat students kindly? 
 
 X  She had a respectful treatment with the 
students.  
COMMENTS: 
IV.  Language     
1. Can  the teacher  convey a message in English effectively, despite their 
linguistic shortcomings? 
X   The teacher made a part of the explanation 
in English but the students were confused 
because of the elements of the explanation, 
so she decided to use a shortcut in Spanish. 
2. Does the teacher use the language accurately?   X She demonstrated a very high English level, 
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in the moment she spoke and explained in 
English, also in the written part.  
3. Does the teacher use appropriate expressions for the students?  X  She had a demanding role in many moments 
for this reason she called students´ attention 
but she was kind to them. 
4. Can the teacher use the language without doing grammar mistakes?   X She had a very high level and she made few 
mistakes. 
COMMENTS 
V.  Selection and Use of Instructional Material     
1. Was instructional material  engaging?  X  She used some flashcards of daily life 
elements to make sentences in passive 
voice. 
2. Was the material well-designed (Size, color and organization)?   X She designed her own material with good 
content and helpful vocabulary.  
COMMENTS: 
Created by the researchers, 2015 
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TEACHING FOR UNDERSTANDING PRINCIPLES DESCRIPTION 
VI. Use of the principle of Teaching for Understanding approach during the class, 
please choose if the principle is used or is not used by the teacher. 
 YES NO  
1. Topic to develop in the class X  The teacher was clear and she developed correctly 
the topic.   
2. Check the previous learning  X  She checked the previous learning because she 
connected previous topics to the new one.  
3. To activate and to generate a context for the knowledge  X The context was not totally suitable for the 
knowledge because the topic demanded to 
remember previous elements that the students did 
not remember. 
4. To provide and to enable practice X  The teacher allowed some moments to practice and 
to correct the mistakes.  
5. To offer feedback X  The feedback was made based on the students´ 
mistakes but a forward feedback could be to clarify 
the doubts.  
6.  To carry out a continuous assessment  X The assessment was not carried out at all, because 
the teacher developed a review activity and she 
found some gaps in the students learning so she 
explained and made an activity to contextualize 
them.  
7. To formulate a goal or a target to improving X  She formulated a goal to reach, and it was to review 
the verbs and the grammar tenses; and also to 
practice the examples made during the class. 
Principles proposed by Tina Blythe 1998 
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UNIVERSIDAD LIBRE 
FACULTY OF SCIENCES OF EDUCATION 
MAGISTER IN EDUCATION DIDACTIC OF LANGUAGES 
 CLASSROOM OBSERVATION FORM 
 
Advisory Teacher _____Teacher 6_________       Grade ___________10th ______________ 
School ________Próspero Pinzón_________________      Lesson length_________90 min._________ 
Lesson topic ____________Present perfect________      Length of Observation_______60 min.___ 
Subject Area ____________English________________ 
 
Use the comment space below each question to provide more feedback or suggestions. 
Criteria of evaluation 
Not at all                      More emphasis recommended                        Outstanding 
1    2     3  
 
ASPECTS 1 2 3 DESCRIPTION 
I. Classroom management and learning organization  
1. Were learning objectives stated orally or in written form?  X  The teacher wrote the objectives to develop 
during the class. 
2. Was the lesson starting appropriate and balanced?  X   The teacher just started the class; she did 
not check the number of students neither 
knew students the topic. 
3. Were instructions clear and precise?  X  The teacher used combined instructions in 
Spanish and in English, to help the students.  
4. Were students engaged in the learning activities planned for the session? X   The students were reluctant to work during 
the class. 
5. Were activities conducive to learning, to practicing  or reinforcing?  X   The activities during the class were 
conductive to fill in exercises or complete 
gaps. 
6.  Were a variety of teaching strategies used?  X  The teacher checked constantly what the 
students did in their guides and exercises.  
COMMENTS: the teacher showed a plane attitude in front of the students, she started the topic even her pupils were reluctant or distracted about checking the explanation. Also, 
she did not engage them to be active related to the topic.  
II. Knowledge of the Subject  Matter  
1. Were concepts explained clearly? X   The teacher seemed impatient at the 
moment of explaining, and she was 
confusing with the answer of questions. 
2. Did the teacher provide appropriate examples to explain concepts?  X  The teacher made an effort to use examples 
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of the daily context and easy examples to 
add to her explanation. 
3. Was the teacher confident in explaining the topic? X   The teacher was not self-confident making 
her explanation, she stopped several times 
and she had to correct some parts of her 
speech. 
4. Did the teacher respond properly to students’ questions? X   The students did not make any question to 
the teacher.   
COMMENTS: the teacher looked confused and under pressure of the students, also the researchers concluded that the observation exercise made her feel uncomfortable and lack 
of concentration during the class. 
III.  Teacher & Students Interaction     
1. Were encouragement and positive feedback provided for students?   X  The teacher tried to correct mistakes, some 
of them were not clarified so the students 
preferred to be quiet or to not repeat the 
questions.  
2.  Did the teacher interact with students during the class session? X   The teacher was plane and quiet, checking 
the pupils´ job but she did not have any 
conversation moment or approach to them. 
3. Did the teacher invite students to participate and make comments during the class X   She did not ask to the students in any 
moment, she just checked the answers in 
the exercises. 
4.  Did the teacher treat students kindly? 
 
 X  She was kind to the students, she looked 
respectful.  
COMMENTS: 
IV.  Language     
1. Can  the teacher  convey a message in English effectively, despite their 
linguistic shortcomings? 
X   The teacher used a combination of Spanish 
and English to develop her class, but she 
used most of the time Spanish. 
2. Does the teacher use the language accurately? X   She made several mistakes during her 
interventions. 
3. Does the teacher use appropriate expressions for the students?  X  The teacher was respectful. 
4. Can the teacher use the language without doing grammar mistakes? X   She made several mistakes using English, 
so she decided to switch her speech and to 
combine Spanish. 
COMMENTS the teacher looked tense and uncomfortable, she knew that the class went wrong most of the time and the students´ attitude was not the most 
suitable for the observation exercise.   
V.  Selection and Use of Instructional Material     
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1. Was instructional material engaging?  X  The teacher made some photocopies to use 
with her students; they had many pictures 
and a kind of comic.  
2. Was the material well-designed (Size, color and organization)? X   It was taken from a text book but it was not 
very clear. 
COMMENTS: 
Created by the researchers, 2015 
 
 
TEACHING FOR UNDERSTANDING PRINCIPLES DESCRIPTION 
VI. Use of the principle of Teaching for Understanding approach during the class, 
please choose if the principle is used or is not used by the teacher. 
 YES NO  
1. Topic to develop in the class X  The teacher mentioned to the students what the topic 
for the class was. 
2. Check the previous learning   X The teacher did not make any previous questions 
exercise or previous learning checking. 
3. To activate and to generate a context for the knowledge  X The context was very dense and the teacher did not 
control the students in some moments. 
4. To provide and to enable practice X  The teacher allowed practicing to the students but 
just in writing skill, she did not integrate any other 
skill.  
5. To offer feedback  X The teacher offered a little feedback but it was not 
enough for the students´ doubts. 
6.  To carry out a continuous assessment  X It was not made in any moment of the class; the 
teacher just checked what her pupils made in the 
guides. 
7. To formulate a goal or a target to improving  X A goal to be reached or improved was not mentioned 
in any moment. 
 
Principles proposed by Tina Blythe 1998 
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Description of results of the class observations and its analysis based on the TfU.  
(I. Classroom management and learning organization) 
1. Were learning objectives stated orally or in written form? 
This question looks for the way the teachers described the goals of the class, all of them did it very easy, but they need to check 
certain elements as the clarity of the used vocabulary or to be more specific in the aims to managing. Just one teacher got score 1, 
and one got 3, the rest got score 2. It is important that they specify their goals according to the principles of the teaching for 
understanding. The teacher that got number 1 did not establish any goal at the beginning of the class, and the teacher that got 3 
wrote and said to the students the objectives for the class. 
2. Was the lesson starting appropriate and clear? 
The objective of this question was to check if the teachers started their classes in a clear and comprehensible mode for the students, 
all the teachers got a varied score because the teacher number 1 did not catch the attention of some distracted students in addition 
some students’ questions were not answered. The teacher number 2 got a score 2, she started the class with a fast warming up 
activity but she did not connect it with the new explanation to be done about passive voice. The teacher number 3 got a score of 2, 
she made some questions of the previous class and made examples on the board to remind the students what has been done, but 
some students’ questions were postponed but at the end they were not answered. Teachers number 4 and 5 had an excellent order 
to start the class; the teacher number 6 had some mess at the moment of starting her class. 
3. Were instructions clear and precise? 
To give suitable instructions is a successful step to get a good result in a class, this question looked for it and all the teachers 
developed a good steps explanation for their students. Teacher number 1 made a nice sequence of steps to explain, the only aspect 
was to ensure if the vocabulary was clear.  Teacher number 2 made an explanation of the passive voice topic steps to follow during 
the class, even she included some examples. Teacher number 3 used a connection between simple past and present perfect to 
explain what to do during the activity, but some words were confusing for the students. On the other hand, teacher number 4 made a 
clear sequence about the present simple and the activities to do were during the class, but it is important to say that she has to use 
more English with the intention of creating an environment of usage of the foreign language to the students. Teacher number 5 got 2 
as a score; the problem was that students did not understand completely the topic and the activities to develop in class were not 
explained clearly by the teacher. Finally, the teacher number 6 got 2 as well, because she made her explanation in Spanish, and she 
avoided the use of English in many moments of the class, in addition the explanation of the instructions was totally made in Spanish. 
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4. Were students engaged in the learning activities planned for the session? 
The question was formulated to find if the students felt attracted and at the same time committed to make the exercises during the 
class. The teacher number 1 got a score 2, she engaged the students to follow the examples and to answer the exercise, she forgot 
to check some students, it was because of the amount of work to check and the quantity of students. The teacher number 2 got a 
score 2, the students received a task to develop during the class and every point was made with time checking but some questions 
were not totally clarified by the teacher. The teacher number 3 got a score 3, her students were alone a little time and their questions 
were not totally answered, also in some moments the answer did not clarify their doubts. The teachers number 4, 5 and 6 got the 
same score, it was 2, because the teachers tried to apply activities that looked attracting for the students, however, the teacher 4 had 
to improve the images and the kind of exercises, the teacher number 5 needed to apply exercises not so formal, plain exercises could 
be an alternative to work in a class. Finally teacher 6 must be aware that there are appropriate exercises for some ages because the 
students are not so receptive if an activity has as content children exercises. 
5. Were activities conducive to learning, to practicing? 
The target of this question was to find if the activities used by teachers during their classes were intended to learn a new topic or just 
to practice. Teachers number 1 and number 3 got a score 1 because their activities were activities routine and lacking in evaluation. 
So practice exercises were done but without any feedback from the teachers. Teacher number 2 made an exercise to learn a new 
topic for students but at no moment of the activity she decided to check and compare answers among the students; she only made a 
group correction for all the students. Most of the teachers applied exercises or activities that were oriented to practice grammar, for 
that reason, teachers 4, 5 and 6 got score of 2 and 3, because their exercises were to fill in or to complete sentences, to write 
questions or to answer them but the use of more skills was not evidenced during their classes. 
6. Were a variety of teaching strategies used? 
Teachers number 1 and number 3 got a 2 score in this question which aimed to verify if the teachers used different strategies during 
the development of the class. Teachers number 1 and number 3explained the activities to be done during the class, but these 
explanations were done without any feedback. On the other hand teacher number 2 got a score 1, because she started a new topic 
for the students and it was demanding for them, they had to paid a lot of attention and they had to be aware in any explained detail. 
At the same time, the teachers, 4 and 6 needed to realize about the importance of offering to the students different strategies to learn 
not only to explain exercises and to make grammar exercises to write. Finally, teacher 5 tried to involve the students just talking 
directly about the topic or through images and examples, but how the students felt about the exercise or if they understood was never 
evidenced during the development of the class.   
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(II. Knowledge of the Subject Matter) 
1. Were concepts explained clearly? 
This question aimed to see if the teachers explained sufficiently clear to the students the introduction, explanation, instructions and 
even the way to develop the class task. Teacher number 1 and number 2 got score 2; they took some time to clarify and to verify if 
the students got ideas of the topic and how to work with it. Teacher number 3 got score 1, she was more relaxed and she did not take 
time to explain the topic, instructions or the activity carefully, the instructions were given, read and the students started to work, the 
questions were not asked. The teachers 4, 5 and 6 demonstrated enough knowledge, command and experience to explain the topics 
for that reason they got score 3. 
2. Did the teacher provide appropriate examples to explain concepts? 
The question claimed to find if the teachers used suitable examples during the class, and if those examples helped the students to 
understand the topic. The teacher number 1 got a score 2 and the teacher number 2, too. The teacher number 3 got a score 1. Their 
examples could help the students but the context was necessary to be connected to the class and some examples did not belong to 
the context where the students were in that moment. For this reason the teacher number got this score. Teacher number 1 and 2 tried 
to use some examples with the students and the classroom, it helped their pupils but they can do it and improve the way to connect 
the context to the explanation. The teacher 4 and 5 used examples that were very close to the students´ context, the teacher 6 tried to 
use real examples but they were not totally clear for the students. 
3. Was the teacher confident in explaining the topic? 
This question tried to demonstrate if the teacher felt confidence at the moment of the topics explanation. Teacher number 1 got score 
2. She demonstrated control and knowledge of the topic but some examples were confusing to the students anyhow, she was near to 
check and to answer any questions or doubt. Teacher number 2 made complete and clear explanations to the students, the examples 
helped to understand to the students and how the response the exercises. Teacher number 3 got a score 3. Her students looked 
thoughtful and in some cases her explanations did not clarify their doubts at all. In some opportunities the given examples confused 
the pupils. Teachers 4 and 5 felt very comfortable because they had a very good command of their topics and could give an 
understandable explanation, while teacher 6 made some explanations that were confusing to the students, because some parts of the 
structures were just mentioned by the teacher and they were not described in detail; the students looked confused.  
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4. Did the teacher respond properly to students’ questions? 
The question tried to show if the teacher answered appropriately to the students’ questions and doubts. Teacher number 1 got a 
score 2. She covered the most of the students and she answered many questions giving a better understanding of the topic to the 
students. Teacher number 2 got a score 2, she looked agile and clear at the moment of answering questions but many students had 
questions and it was hard to cover them. The teacher number 3 got a score 1. Her students started to make many questions related 
to different aspects of the topic and they looked confused, the teacher`s answers were not so punctual to solve the doubts. Teachers 
4 and 6 answered most of the questions, however, it is important to mention that teacher number 6 answered them in rude way 
because the collaboration and attitude was not good enough to make the class, while the teacher 5 had the intention of answering all 
the questions but he could not do it because the time was short to do it. 
 (III. Teacher & Students Interaction) 
1. Were encouragement and positive feedback provided for students? 
Teachers number 1, 2 and 3 got score 2 in this question. The intention of the question was to check if they provided a feedback with 
good content, a content that encouraged students to learn. All the teachers made a pedagogical exercise that allowed making 
suitable corrections and comments to their pupils. Teacher 4 got score 3 because she used the students´ exercises in order to locate 
some doubts and she solved them, teacher 5 was focused on some mistakes to explain again the topic, but he did not do any 
feedback for each student, while he teacher 6 did not pay attention to any of the students´ mistakes. 
2. Did the teacher interact with students during the class session? 
This question claimed to find if the teachers had interaction and communication with the students during the class. Teacher number 1 
got score 1. She was quiet and distant from the students most of the time; the only contact was to check the advance of the class 
task. Teacher number 2 got score 2. She was near the students asking and answering questions. Asking about how comfortable they 
felt with the exercise, and in the class.  Teacher number 3 got score 1, she was far from the students. In some moments of the class 
she was out of the classroom and she did not ask about the students’ development of the class job. The interaction of the teachers 4 
and 6 was a little bit distant; they do not share time with the students to know if they were doing the exercise well, while the teacher 
number 5 demonstrated that he had a very respectful and close relation to the students. 
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3. Did the teacher invite students to participate and make comments during the class session? 
All the teachers got score 1; none of them invited the students to comment about the class or to participate. All teachers were passive 
related to this class situation. Teacher number 4 got score 1 because she was distant from the students´ opinions, while teachers 5 
and 6 made some questions about the students´ opinions but they did not continue asking something else.   
4. Did the teacher treat students kindly? 
Teachers number 1, 2 and 3 got score 2 in this enquiry. The question tried to show if the students were treated kindly and in an 
affable way by their teachers. The teachers had a kind treat with the students but teachers number 1, 2 and 3 avoided the confidence 
excess with the students, they just explained, answered and talked to the students about the topics. The teacher 4 and 5 had a good 
relation with the students, these teachers had some conversations moments with their pupils during the class, and on the other hand 
teacher number 6 has to improve in this aspect because she was so rude. 
(IV- Language) 
1. Can the teacher convey effectively a message in English, despite their linguistic shortcomings? 
 Teachers number 1, 2 and 3 got score 1. It was difficult to provide a message completely in English to the students, they were 
lacking of many elements of the foreign language and this limitation did not allow them to use English in their productions. On the 
other hand the teachers did not have the opportunity of giving a message without using the mother language, Spanish, because the 
students got confused. On the other hand, teacher number 4 demonstrated an excellent English level, she spoke a big quantity of 
time in English, and she made gestures that helped the students understand.  Teachers 5 and 6 used their mother language in order 
to transmit the message effectively. 
2. Does the teacher use the language accurately? 
This question claimed to check if the teachers used suitably the foreign language. Teacher number 1 got score 1, she committed 
mistakes with verbs and pronunciation when she read some examples from the board; also she confused elements from the 
explained structure. Teacher number 2 got score 3, she was fluent and effective using the foreign language so she had an accurate 
command of the language.  Teacher number 3 got score 1. She made repetitive mistakes with verbs tenses, meaning of unknown 
words, and comparison of sentences between simple past and present perfect in Spanish. As it was said, before teacher number 4 
has a very high English level, the teachers 5 and 6 committed few mistakes that did not affect the sense of message. 
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3. Does the teacher use appropriate expressions for the students? 
This question tried to show if the expressions and words were suitable from teachers to students. Teacher number 1 got score 2, she 
was kind but at the same time she had a demanding attitude, due to this fact she had to warn students to keep on paying attention 
and working during the class. The teacher number 2 got score 2, she was very serious at the students and she demanded to finish 
exercises so she had to draw the attention to her pupils. Teacher number 3 had score 1, she moody and she talked to the students a 
little rude or with a high loud voice tone when the students´ attention was in different things apart of the class job. Some students 
were quiet for this teacher´s attitude but it helped to keep their attitude. Although teachers 4 and 5 used appropriate expressions they 
were very serious during the class, in this part it is important to mention that the teacher can be serious but kind at the same time, 
teacher 6, as it was said before, was rude and the students could be afraid because of her attitude. 
4. Can the teacher use the language without doing grammar mistakes? 
The question had as an objective if the teachers had a high proficiency level at the moment of using the foreign language, without 
making grammar mistakes.  Teacher number 1 got score 2, she made some mistakes in her explanations but they were not so 
notorious or repetitive. Teacher number 2 got score 3. She was accurate at the moment of explaining and her use of English was 
effective so she made 3 or 4 mistakes. Teacher number 3 got score 1. She made many mistakes and she looked confused and 
nervous, the mistakes were repetitive. Teacher 4 demonstrated an outstanding level she did not commit any mistake when she used 
English language, teachers 5 and 6 need to improve their level maybe because they committed many mistakes that could be avoided. 
  
(V- Selection and Use of class material) 
1. Was instructional material engaging? 
The question claimed to describe how engaging the class material was for the students. Teacher number 1 got score 2 with material 
related to the explained topic, present perfect, the students developed the exercises well and the content of the material was clear 
enough. The teacher number 2 got score 2 with a passive voice workshop to be done during the class time. Her students were 
concentrated in the activities and the answers were easy to develop. Teacher number 3 got score 2 with a present perfect task. All 
the class exercises were designed to be developed during class time and the students developed them, although the students were a 
little confused because the questions were demanding. The teacher 4 worked on present simple but she just used the board to 
explain and to write the workshop that the students made, the exercises were with a middle level. Teachers 5 and 6 got score 2 
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because they used internet material, they had a classroom with facility to access to internet, it means that they did not prepare the 
material, they just applied content that they found, it was easy and practical exercise for the students. 
2. Was the material well-designed (Size, color and was the material used appropriate according to the topic? 
The question wanted to show if the content of the activities had characteristics related to the topic. Teacher number 1 got score 2, her 
material fulfilled the requirements of the questions in a fair way. Teacher number 2 got score 2, the material had the characteristics 
needed in the question of a satisfactory way. Teacher number 3 got score 1. Her material had some aspects that did not reach the 
requirements of the question. All the teachers used exercises that were appropriate for the students´ age, but they have to create 
their own material in order to attend the students´ necessities. Teacher number 4 used the board of the classroom and she did not 
create any material for the students to develop but the content of her activities was good to work during the class time. Teachers 
number 5 and 6 took activities from internet so these exercises were good in content but not created by them. 
TEACHING FOR UNDERSTANDING PRINCIPLES  
This part of the survey was related to the pedagogical approach developed in the school. It was Teaching for Understanding and the 
seven principles designed by Tina Blythe. These principles have to be developed in a pedagogical practice; they belong to specific 
stages of the class and provide a sequence of activities and moments which the students were an active part of the class. The mode 
of selection in this part of the survey was only made with a choosing criterion YES or NO, if the teacher fulfilled the principle in the 
class development, it was chosen as positive. On the other hand, if the teacher did not make the principle it was elected as negative. 
1. To develop the topic in the class 
All the 6 teachers made the principle in their classes. They developed the topic in the class time with the students and the topic was 
explained and reinforced by them. 
2. To check the previous learning 
 Teachers number 1 2, 4 and 5 asked questions to the students about previous ideas or perceptions about the topic to be developed 
in the class.  Teachers number 3 and 6 did not ask any question about previous learning from the new topic, she just started the class 
with her explanation. 
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3. To activate and to generate a context for the knowledge 
All the six teachers did not make this principle because the conditions of the classrooms did not allow a suitable atmosphere such as 
silence, attention, and willingness from the students. The pupils were talking in many moments, they were distracted or they did not 
have a good attitude towards the class. Due to these factors to generate a context for transmitting knowledge, it was a hard task for 
the teachers and students to keep the attention in a class. Besides that, the teachers need to use their creativity in order to 
contextualize their explanations. 
4. To provide and to enable practice 
All the six teachers reached positively the approach principle, because they allowed students to practice the topics or to answer 
exercises with appropriate time, and also the teachers engaged the students to start and develop the exercises. However, it is 
important to mention that most of this practice just reached grammar level and in a little level the practice of the communicative skills 
such as writing or reading. 
5. To offer feedback 
All the six teachers did not offer any feedback to the students, the class time was used in other stages and the feedback stage or the 
explanation feedback was not made. 
6. To carry out a continuous assessment 
The continuous assessment was not developed by any of the six teachers. This stage was disregarded because the assessment has 
been designed at the end of the process. However, it is possible to speculate that the teachers could not assess because they had 
the intention but time was not enough. 
7. To formulate a goal or a target to improving. 
Teachers number 1 and 5 fulfilled this aspect because they mentioned some tips to improve the application and command of the 
topic, finally they said to the students the target of the task was to have a good command of the topic, to apply it in a correct way 
making good application with the communicative skills. The rest of the teachers did not mention any objective to improve in forward 
classes or in coming activities. 
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Annex 4. Comparison between a class development under Teaching for Understanding Approach and a class in 
Próspero Pinzón and Nuevo San Andrés de Los Altos schools.  
 
TEACHING FOR UNDERSTANDING 
CLASS PRINCIPLES 
Blythe (1998) 
ENGLISH CLASS IN  PRÓSPERO 
PINZÓN SCHOOL 
 
ENGLISH CLASS IN 
NUEVO SAN ANDRÉS DE LOS 
ALTOS SCHOOL 
 
REFLECTIONS 
1. Developing a topic about daily 
life: (generative topic) MUSIC. 
The teacher starts her class 
explaining what grammar topic is 
going to be developed. 
At the beginning of the class the 
teacher says to the students what 
the goals for the class are, 
controlling the discipline. 
San Andrés: the teacher      organizes 
the class but does not contextualize it. 
Próspero Pinzón: the teacher does not 
relate the grammar topic to any context. 
2. Checking previous learning 
through questions: the teacher 
asks the students questions that 
involve the next features: age, 
social and cultural context, 
personal interests and intellectual 
experience in order to identify 
students’ knowledge. 
The teacher asks some questions 
about the topic: how to express 
actions that happen at the moment 
of speaking. (present progressive). 
These questions are focused on the 
knowledge of the students about the 
structure of the grammar tense. 
The teacher gives some instructions 
(activities for the class) in English 
and Spanish about the order of the 
activities. These activities are going 
to be developed by students. 
San Andrés: The teacher takes into 
account previous knowledge of the 
language but only the one related to 
grammar rules, vocabulary, verbs and all 
the information that requires the use of 
the memory to practice English. 
Próspero Pinzón: The teacher does not 
ask for previous knowledge because he 
is focused on discipline. After he 
organizes the classroom, he starts with 
the explanation in English. 
 
3. Activating and generating a 
context for the knowledge: 
teacher gives the explanation 
without mentioning grammar 
concepts. It means that teacher 
contextualizes the topic 
depending on the kind of music 
The teacher starts her explanation 
about the grammar topic (present 
progressive), giving the students the 
structure of the affirmative, negative 
and interrogative sentences. 
The teacher dictates some 
sentences in English using the 
grammar topic (first conditional), and 
then the students correct the written 
sentences. Therefore the activity 
lacks of relation between the English 
class and the students´ interests. 
San Andrés: The teacher follows a 
grammatical explanation. The teacher 
applies a listening exercise using the 
topic studied, but the activity is only 
developed to identify sentences related 
to the topic learned. 
Próspero Pinzón: The teacher applies 
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the students chose. E.g: classical 
music, current music: 
contemporary music: possible 
fusion in music. It is important to 
mention that teacher must know 
about the generative topic, 
because the learning process is 
based on the context used 
(music) and the communicative 
situations that can be created 
through this context. 
an exercise in which students have to 
identify the topic of the sentences in a 
reading activity. The students read a text 
and they have to underline and write the 
sentences in present progressive. This 
type of exercise does not allow students 
interact and communicate their ideas. 
4. Providing practice: the students 
have to demonstrate and develop 
understanding depending on the 
task given by the teacher. For 
instance, if the task is to design a 
written paragraph based on a 
specific topic, the student must 
improve his / her reading 
competence when different 
articles and texts are analyzed 
and their content can be related 
to the topic given in class. Then, 
the students write a coherent and 
understandable paragraph. At the 
end they must be capable to read 
the paragraph and explain it using 
the appropriate vocabulary in an 
oral speech. 
The teacher asks the students to 
complete some sentences in 
present progressive; the teacher 
gives them a photocopy of 
incomplete sentences with some 
verbs.   
The teacher explains the structure 
and use of the first conditional. Also, 
the teacher gives several examples 
to clarify the use of the topic. For 
instance, the teacher mentions 
situations to exemplify the topic, 
such as: If you do not study, you 
won´t pass the exam, or if she 
practices more English, she will 
improve her language level. 
San Andrés: The students get the 
information about how to write sentences 
using the first conditional, but it does not 
have any relation to the students´ 
context.  . For instance, the activity on 
the paper says: if we travel to London, 
we will see the tower. Próspero Pinzón: 
The students solve some exercises on a 
photocopy, but the activity needs to be 
worked deeper, because students must 
identify the meaning of vocabulary in 
context, the use of grammar structures 
and sentences in the text and they need 
to identify the relevant information to 
express ideas and give comments about 
it afterwards. 
5. Offering feedback: teacher must 
orient and evaluate the students´ 
production made in every moment 
of the class. For example, when 
students write a report from a 
video giving their comments or 
The teacher collects the copies of 
the activity, and then teacher, 
socializes the answers of the 
activity, explaining and clarifying 
doubts. Then, students write on the 
notebook the corrections given in 
The teacher gives the students a text 
about some conditions to get a better 
life, using the first conditional, and 
then the students have to answer 
some questions about the text using 
the grammar topic. 
San Andrés: The teacher explains the 
correct answers and shows the 
committed mistakes, it is a kind of 
feedback that let students improve their 
English learning process.  
Próspero Pinzón: The teacher provides 
171 
 
opinions, teacher must clarify and 
solve doubts to make students 
improve their English learning 
process.  
class.  enough examples of correction but only 
focused on grammar aspects. It means 
that the feedback is not complete, 
because the students learn how to write 
the sentences, but they do not learn the 
reason why the answers are given. 
6. Carrying out continuous 
assessment: the process of 
providing students clear 
responses to their performances 
of understanding in a way that will 
help them to improve the next 
activities that need the use of 
English skills in context. The idea 
of this stage of the process is to 
give students a coherent and 
objective evaluation where they 
are able to recognize their 
possible mistakes. 
The teacher takes the last 10 
minutes of the class to check and 
evaluate the papers collected. 
The teacher collects the notebooks 
in order to check and evaluate the 
use of the topic learned in class.  
San Andrés: The teacher takes time of 
the class to evaluate just picking up the 
notebooks without notifying the students 
about their mistakes or errors. 
Próspero Pinzón: the teacher starts to 
assess the results of the applied 
activities. The teacher collects the 
papers and develops a co-evaluation, 
the students have the possibility to check 
the work done by their classmates. 
However, this activity does not permit to 
interact among them.  
7. Formulating a goal or a target to 
be improved: teacher must give 
clear criteria that are related to 
the understanding goals to be 
enhanced in a future 
performance. 
The teacher gives a piece of 
homework which is to translate 
some sentences from Spanish to 
English using present progressive. 
The teacher makes a short quiz 
about the use of first conditional, the 
students return the paper to the 
teacher and the class finishes. The 
next class teacher is going to give 
the results and grades. 
San Andrés: The teacher evaluates 
using a quiz that must be more prepared 
because the results of this activity were 
not the expected ones.  
Próspero Pinzón: the assignment of 
this type of homework does not foster 
the critical thinking of the students; 
neither does encourage the use of 
communicative skills. 
Created by the researchers, 2015 
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Annex 5. Plan of classes designed by the teacher Lucía Plazas of Nuevo San Andrés de Los Altos school.  
 
FECHA DURACIÓN ASIGNATURA 
September 8th 2015 1 hour and a half English  
TEMA: 
Countable and uncountable nouns 
(quantifiers, existence) 
SUBTEMAS: 
Vocabulary about food 
Quantifiers 
 
OBJECTIVES 
To recognize the difference between countable and uncountable nouns 
To identify the use of quantifiers 
To write a text describing a recipe 
Activities and development of the 
class 
Didactic Resources 
 
Evaluation 
 
1. Explanation of the countable and 
uncountable nouns 
2. Explanation and exemplification 
of quantifiers 
3. Exercises to practice the correct 
use of countable, uncountable 
and quantifiers. 
4. Exercise of writing a recipe from 
an example. 
 
Explanation on blackboard, use of video beam to show 
examples and photocopies for the exercises. 
 
 
It will be evaluated the exercises 
and the written text. The teacher 
checks the sentence 
constructions and the vocabulary 
used by the students. 
 
Format for the plan classes in the school Nuevo San Andrés de los Altos designed by the academic coordinator and filled 
by the English teacher Lucía Plazas (February 10, 2016) 
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Annex 6. Survey applied to the English teachers at Nuevo San Andrés de Los Altos and Próspero Pinzón schools 
and its analysis 
Objective: this survey tried to compile direct information of the teachers about their knowledge and trend in the use of the pedagogic 
approach named Teaching For Understanding (TfU). 
Composition: the survey had eight questions, which were divided into the next classification: there were four closed ended questions 
and there were four open ended questions. The questions tried to show how much the teachers knew about the schools approach, if 
they had gone to any training about the characteristics and developments of the institutional approach, how they applied some 
pedagogical elements and activities to their daily pedagogical activity. Even, a question claimed to describe what role the students 
had during the development of the English class. 
Questions about how long the teachers have been in the school. 
 
1. Did you know if the educational institution where you work Próspero Pinzón/ Nuevo San Andrés de Los Altos has a pedagogic 
definite approach? Which one? 
Yes _______ No_______ 
 
2.  Have you been at any teachers´ development on the pedagogic approach? 
Yes _______ No_______ 
 
In case the answer is YES, mention when the last teachers´ development was: ____________________________ 
 
3. Do you know about the pedagogic approach named Teaching for Understanding (Enseñanza para la comprensión)? 
Yes _______ No_______ 
 
4. In case you know the approach, do you apply this approach to your classes? How 
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
_______________________________________________________________________________________________________
________________________________________ 
 
5. . According to your criterion, what is the way that the English class is developed? 
* Lecture:     ____________ 
* Participative and innovative ___________ 
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* Eclectic    ___________ 
* Development of projects  ____________ 
* Others ________________________________________ 
 
6. According to your opinion, is the pedagogic approach that the institution has, coherent with the educational daily practices? 
 
Yes _______ No_______ 
 
7. According to the way you develop the class what kind of activities do you do in your English classes? 
___________________________   __________________________ 
___________________________  __________________________ 
 
8. In agreement to your criterion, what role must a student have in the English class? 
____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
____________________________________________________________________________________________________
__________________________________________ 
 
 
 
Created by the researchers, (2015) 
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ANALYSIS OF RESULTS  
 
The survey was applied to six teachers of the public schools Próspero Pinzón and Nuevo San Andrés de los Altos, they belong to the 
area of Humanities and they teach the English in fifth cycle (tenth and eleven grades). In their answers they formed their experience 
with relation to the work with the English subject. In the same way, in their answers they described the knowledge and experience 
about teaching the subject in the school using the approach Teaching for Understanding (TfU). 
 
 Question number 1 
Four of six teachers answered not to know anything about the approach used by the educational institution. The 2 other 
teachers answered knew about the approach used by the institution, and added in the answer Enseñanza para la 
Comprensión (Teaching for Understanding). 
 Question number 2 
Two teachers from Próspero Pinzón school answered that they have not attended to any training about TfU. The other teacher 
teacher answered that she attended to training about TfU but it was approximately 5 years ago. While at Nuevo San Andrés 
de Los Altos school, 1 teacher answered that he attended to an informative meeting about the TfU approach, it was a meeting 
that he voluntarily attended by himself. On the other hand, the two other teachers did not attend to any training meeting. 
 Question number 3 
this question claimed to describe the knowledge of the teachers about the pedagogic approach named Teaching for 
Understanding, which is the approach used by the educational institution Próspero Pinzón and Nuevo San Andrés de Los 
Altos. 4 teachers, 2 per each school, answered not to know anything about the approach. 2 teachers (1 per each school) said 
that they knew about the approach, even the teacher from Próspero Pinzón said: " this one is an approach directs to think and 
think over departing from previous knowledge to apply them to the commonness and to construct new knowledge. One must 
work this approach about a thematic and transverse axle to facilitate the learning ". And the teacher from Nuevo San Andrés 
de Los Altos mentioned to know some characteristics about the approach such as working with the students´ interests and to 
keep a continuous evaluation process, these ideas were right related to the TfU content.  
 Question number 4 
This question was intended to show the application of the approach TfU (Teaching for Understanding) in a class, and of what 
way the teachers were carrying it out. In this question the teachers who answered not to know any aspect or idea of the 
approach named Teaching for Understanding left the space provided totally empty, they did not answer. The teachers, who 
answered to know information about the approach, described the use of significant pieces of reading, some videos and 
recording to work listening and comprehension, which had important content for the students, for example current topics 
related to the tenses developed in class. The content of these activities could be attracting to the students and it could help to 
the job in the classroom. 
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 Question number 5 
This question was intended to describe how the teachers developed an English class, additionally, four options of activities 
were offered with the objective to be chosen by the teachers if the given activities were developed by the teachers in their 
pedagogical experience in the English subject they were described also more optional activities could be added. 
 
Teacher number 1 did not choose any of the offered aspects, but she included the type of work according to "to learn and to 
teach", related to the model of active perspective, where the students use real-life and totally communicative situations, that 
was a good input about her teaching experience because she showed and described that pedagogical strategy that was 
applied during her classes. 
 
Teacher number 2 chose the aspects, participative class, and magisterial classes, but she described that the magisterial way 
of working was applied in some moments of her classes, so the researchers conclude that the teacher has a very traditional 
way of working with the students but at the same time she included the students´ participation in the development of the 
activities.   
 
Teacher number 3 chose the participative aspect. Also he included the type of so called work “task based ", dividing the 
moments of his class to reach results named tasks, the objective of working with tasks during the class is to state the goals 
that students have to achieve using different communicative skills and also integration of them. 
 
 Teacher number 4 considered that she followed her own model; she insisted that every single grade demands different 
strategies for that reason she had to adopt several ways to teach the English language, not only to use one pedagogical 
strategy was the suitable way of working with the students, to combine different ways to work with the pupils could be the key 
to make a good class.   
 
 Teacher number 5 affirmed that her classes were instructional most of the time. She preferred to design a project to be 
developed by the students. Although she was aware that she was not patient with her students, and sometimes the goals 
proposed in the projects were not reached due to different situations like attention callings, explanations or waste of time.  
 
 Teacher number 6 affirmed that she made a mixture between magisterial class and participative-innovative. According to 
what she said, the classes needed a grammar topic to be explained, for this reason, she made a magisterial class, but then, 
she tried to make students practice giving them the chance to participate and to foster the use of the communicative skills. 
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 Question number 6 
This question aimed to check the opinion of the teachers about the coherence between the pedagogic approach TfU 
(Teaching for Understanding) and the pedagogical daily activities. 
 
Teacher number 1 answered not. 
 
 Teacher number 2 answered "not always there is a relationship between the approach and the practices", since the groups of 
students, the spaces and the teachers are not always equal to apply the same elements. 
 
 Teacher number 3 answered not. 
 
 Teacher number 4 answered yes. 
 
The teacher number 5 answered not 
 
The teacher number 6 answered not, but she explained that in teachers´ meeting it is said that “the intention is to organize and 
apply structured classes, unfortunately, all the intentions not come true in the real classes, because there is not a pedagogical 
tracing nor a organization developed by the academic coordinator for the teachers”.   
 
 Question number 7 
This question claimed an explanation from teachers about what kind of activities was done in class and if those activities had 
any relation with the institutional approach. 
 
Teacher number 1 mentioned: written production, oral production, oral comprehension, written comprehension and use of real 
situations of communication. 
 
Teacher number 2 mentioned: contests, playful workshops, workshops of reading comprehension, and group readings. 
 
Teacher number 3 mentioned: exercises of writing, exercises of pronunciation and conversation, readings extracted from real 
sources, communicative events. 
 
Teacher number 4 mentioned: reading comprehension, extracting information from movies, grammar explanation and 
exercises, to write sentences to check grammar. 
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Teacher number 5 mentioned: total physical response exercises following the instructions, grammar exercises, to write 
sentences to check grammar structures, oral exercises about repetition of sentences or texts. 
 
Teacher number 6 mentioned: extracting information from audio, music and videos, exercises using virtual exercises, writing 
exercises, reading comprehension. 
 
 Question number 8 
This question looked for the vision of the teachers about the role that the student must have in the English subject.  Teacher 
number 1 described the student as an active character, teacher number 2 mentioned characteristics as active and 
participative about the students, and also as a subject who must support contact with the subject matters of the class. Teacher 
number 3 described the students with an active role and a providing attitude that demonstrated creativity and use of the 
developed topics.  Teacher number 4 affirmed that students need to practice English not only in the class but outside of it. It 
meant that the students have to practice in different contexts apart of the classroom, all this activities with the intention of 
improving the English learning process.  Teacher number 5 considered the students as people that need to be trained in order 
to make them learn. Besides, the students are the most important part of the English teaching and learning process.  Teacher 
number 6 mentioned that teacher and students must work together in order to get knowledge. Also, it is important to say that 
the students need to be in organized and structured classes to learn effectively. 
 
The survey provided important information on the teachers’ knowledge about the Teaching for Understanding Approach used at the 
educative institutions Nuevo San Andrés de Los Altos and Próspero Pinzón, and what elements, strategies and artifacts they used in 
their classes, how the students were seen during the English class. All these data was a starting point to realize that most of the 
teachers did not know anything about the institutional approach or they just had notions or vague ideas. It could be noticed that 
teachers develop their lessons according to their own point of view and the most of the topics did not keep any relation among them, 
and the development of the evaluation process exclusively depends on personal criteria more than a pedagogical agreement or 
institutional agreement. The survey gave important information to the researchers who took all this data to create a strategy for the 
teachers to provide characteristics, information and theoretical bases about the institutional approach TfU at both schools, Próspero 
Pinzón and Nuevo San Andrés de Los Altos.  
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Annex 7.Power point presentation about the development of TfU in an English class.  
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Created by the researchers, (2015) 
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CICLO: 5
RECURSOS VALORACIÓN CONTINUA
COLEGIO PRÓSPERO PINZÓN IED
PEI "EDUCAR PARA LA VIDA A PARTIR DE UNA SANA CONVIVENCIA"
UNIDAD DIDÁCTICA DE ASIGNATURA POR PERIODO ACADÉMICO
CAMPO DE CONOCIMIENTO:  HUMANIDADES - COMUNICACIÓN ASIGNATURA:  INGLES
DOCENTE: JULIAN LIBREROS CASTRO GRADO: DECIMO PERIODO: SEGUNDO
HILO CONDUCTOR (META ABARCADORA PARA EL AÑO Ó EL SEMESTRE)
             ¿Cuál es la relación que existe entre el contexto que me rodea con cada campo de conocimiento y a su vez con la matemática?           
TOPICOS GENERATIVOS (PARA ESTA UNIDAD)
"LA MUSICA COMO ELEMENTO DE NUESTRO ENTORNO"
LA ASIGNATURA DE INGLES 
REQUIERE QUE EL 
ESTUDIANTES Y EL DOCENTE 
ESTEN INMERSOS EN EL 
PROCESO. SE DEBE 
MANEJAR UNA METODOLOGIA 
QUE BUSQUE LA 
PRODUCCION COMUNICATIVA 
EN LOS ESTUDIANTES; 
TAMBIEN SE DEBE BUSCAR 
QUE ESTAS PRODUCCIONES 
SEAN REVISADAS 
CONTINUAMENTE Y 
RETROALIMENTADAS PARA 
CPRREGIR POSIBLES FALLAS 
O DIFICULTADES EN EL 
ESTUDIANTE. POR OTRO LADO 
LOS TRABAJOS, TAREAS, 
INVESTIGACIONES Y DEMAS 
JUEGAN UN ROL ALTAMENTE 
IMPORTANTE YA QUE 
DEMUESTRAN EL MANEJO Y 
DESEMPEÑO QUE EL 
ESTUDIANTE POSEE DE 
CIERTO CONTENIDO.
METAS DE COMPRENSIÓN DESEMPEÑOS DE COMPRENSIÓN INDICADORES DE DESEMPEÑO ESTRATEGIA METODOLÓGICA
Los recursos 
empleados han 
sido las guias 
de trabajo, la 
sala de 
idiomas, la 
sala de internet 
y el blog de la 
asignatura.
TRABAJOS Y TALLERES: Los 
estudiantes desarrollaran trabajos y 
talleres relacionados con los 
contenidos explicados durante 
clase.                                     
ACTIVIDADES PRACTICAS: Los 
estudiantes deben llevar a cabo 
actividades conversacionales cortas 
en las cuales evidencien el uso de 
la estructura o contenido gramatical.             
RETROALIMENTACION: los 
trabajos seran evaluados y 
corregidos con recomendaciones y 
las mismas seras guiadas por el 
profesor para favorecer el 
significado de las mismas                                                        
ACTIVIDADES APLICATIVAS 
GRAMATICALES: los estudiantes 
deben desarrollar talleres, en guias, 
durante clase y como tarea 
evidenciando creatividad e 
innovacion.                                                                                             
(APARECEN EN EL BOLETIN)  (APARECEN EN EL BOLETIN)  
1  a 3
1 a 3 por cada Meta de Comprensión
1  a 3 por cada Meta de Comprensión
1. EMPLEA EL PASADO  Y 
PRESENTE PERFECTO COMO 
ALTERNATIVA PARA REFERIRSE 
A EVENTOS ANTERIORES AL 
PASADO REFERIDO (PASADO 
SIMPLE)                                                       
2. DESCRIBE POSIBILIDADES 
EMPLEANDO LOS 
CONDICIONALES, EN SU ORDEN 
CONDICIONALES 1,2,3.                        
1. UTILIZA EL PRESENTE Y PASADO 
PERFECTO COMO  ENLAZE CON 
AQUELLOS QUE SE ESTUDIARON EN 
EL ANTERIOR BIMESTRE.                                                                                              
2. REALIZA PRODUCCIONES 
ESCRITA Y ORALES, TOMANDO 
COMO TEMATICA CENTRAL LA 
MUSICA; DE IGUAL MANERA 
ANALIZA LECTURA CON SIMILAR 
CONTENIDO (MUSICA Y SUS 
DERIVACIONES).                                                      
3.LLEVA A CABO INVESTIGACIONES 
Y POSTERIOR REPORTE ORALÑES Y 
VERBALES ACERCA DE LA 
TAKETINA. 
1.1 Utiliza el pasado perfecto, y el 
presente perfecto como estructuras que 
se anteponen al pasado simple.                                                        
1.2 Reporta el contenido de lecturas que
presentan eventos en pasado, 
manejando estructuras gramaticales 
explicadas y manejdas en clase.                                                     
1.3 emplea las fomas afirmativa, 
negativa e interrogativa de forma 
correcta en sus composiciones y 
presentaciones.                                                           
2.1 Utiliza los condicionales 1, 2 y 3 
como estructura para describir 
posibilidades en tiempo presente y 
pasado; y teniendo en cuenta la 
estrcutura de cada uno.                                                 
2.2 emplea tanto condicionles como 
estrcuturas de pasado para reportar 
posibilidades y diferentes efectos de 
situaciones, principalmente de forma 
escrita y oral.                                                            
2.3 Presenta trabajos y tareas de forma 
completa y ordenada, tambien asiste a 
clase con sus materiales completos.
Annex 8. Didactic unit format designed after the development of the workshops.  
 
Created by the researchers, (2016)
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